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ABSTRACT 


The purpose of this descriptive study was to analyse and describe 
the linguistic strategies which fathers and mothers used with their 
pre-school children, and to determine the quality of contributions 
which those strategies made towards their children's language develop- 
ment and thinking. 

The theoretical framework of the study was based on three 
assumptions as follows: a) that fathers and mothers more importantly 
interpret and develop the meaning of young children's talk, rather 
than focus on the development of correctness in form; b) that the 
ultimate function of language is to communicate meaningfully, therefore 
language is best developed in interactive contexts where talking is 
to some purpose; c) that fathers assume as much responsibility for 
Shaping and refining their young children's language development and 
thinking as mothers do. 

Eight pre-school children between the age of three years and 
five years, their fathers and mothers served as subjects. These sub- 
jects were from two rural-urban and two urban areas. A minimum of 
forty minutes of tape-recorded responses from three interactive tasks 
were done by the parents as each father and each mother interacted 
alone with the child-subject while reading and discussing a story, and 
while playing with the child with materials designed by the researcher; 
also while the whole family interacted during a family supper. The 


tasks were completed over a one week period. 
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As suggested, the fathers showed as significant a range of use 
of linguistic strategies through which they communicated, and shared 
knowledge and meaning meaningfully with their young children, as 
mothers did. Each father used several of the categories which were 
defined as positive strategies for developing children's language. 
However, the use of these strategies varied considerably over families 
and over contexts. Each father demonstrated minimum use of those 
categories which were determined to have inhibiting effects on the 
development of children's language development. 

Similar positive and negative categories were found in mothers. 
However, mothers utilized positive strategies which gave, more than 
solicited information from their children. Fathers solicited more 
information from children. On the information received, fathers used 
strategies which encouraged children to discover information for - 
themselves before such information was reinforced from fathers' 
experience. 

Through the varied use of the linguistic strategies which fathers 
used, the meaning and structural aspects of the language which is 
used in these English speaking homes, were simultaneously encouraged, 
reinforced and extended by both fathers and mothers. 

The results reported here demonstrated that language development 
is viewed as a functional and active process by fathers and mothers. 
It also demonstrated that the use of language structures varies from 


one context to another and from person to person within those contexts. 
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I. INTRODUCTION 


The acquisition and development of language is crucially important 
in the development of a child's world, not only because language is the 
most important means of mass communication but also because it is 
primarily through language that the child is able to exhibit and convey 
understanding. The valid statements which we can make about language 
are so diverse and numerous that some of the concepts become statements 
which seem only to view old ideas from other perspectives. However, 
this does not reduce the most important fact which underlies the child's 
continuous efforts to develop whatever language she has acquired; the 
need to use that language as the essential tool in the quest for 
figuring out the world as it relates to her within specific situations, 
and from day to day. That Janguage, continuously acquired and developed, 
eventually will become the major factor in producing her perceptions, 
her judgments, and her knowledge. It will also become the medium 
through which she will organize, talk about, and make sense out of 
reality (Myers and Myers, 1980). When the child uses her language as 
the medium for communicating what she defines as reality, then that 
language becomes more than a mere naming of the things with which she 
interacts in her environment. Adults in her environment talk to her, 
with her, about her and about a variety of other things which relate or 
affect their social existence with their larger community. What is 
talked about, whether to the child or about diverse interests, provide 
physical context for using language to mean. As talk goes on daily, 
language also serves to create conceptual context from which common 
meaning is experienced. The young child is thus bombarded with talk 


which provides her the structures and content to which she will later 
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refer when the need arises to figure out those or similar experiences 
which she will encounter in her world. Through inferring and 
hypothesizing she is then able to relate meaning to those experiences 

in the environment and to use her language to verify her meaning with 
those which other human beings in her environment hold about the same 
things. Language for her then, is not merely words uttered but instead 
is a powerful form of symbolization for communicating feelings, emotions 
and ideas of theirempirical world. 

Over time, the investigations and concerns which seek to provide 
explanations about how language is acquired and best developed have been 
many and varied. While the focus of these investigations also varied 
over time, the earliest trend seems to have pursued the structural 
aspects of language acquisition and development. Their primary concerns 
were to measure the socio-economic backgrounds within various settings, 
in which children articulated or in other ways demonstrated the use of 
phonology, syntax, use of vocabulary and stylistic approaches (Bloomfield, 
1933), (McLeish and Meartin, 1975), (Chomsky, 1968),(Wilkinson, 1973). 
(Sapir and Whorf, 1921) however, suggest that language is systematic and 
that every language is made up of two sub-systems: a sound system and a 
meaning system. They also imply that it is the semantic or meaning 
aspect of language, and not the grammatical or sound aspect in which 
Tanguage users have most freedom when they communicate. From the latter 
part of the 60's to date various perspectives of the latter view have 
been shared by investigators of the acquisition and development of 
language (Tough, 1973), (Cazden, 1981), (Britton, 1980), (Vygotsky, 

1978), (Barnes, 1976), (Wells, 1981). These perspectives evolved as a 


result of investigations to extend or refute the original general 
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theories of language acquisition and development: the innatist and the 
behaviorist theories. The latter theory posits a strong stimulus 
response interpretation of language acquisition and development in the 
young child. The proponents of this view suggest that language learning 
is just another of the several biologically related behaviors which 
humans learn and develop at various stages of their lives. Language, is 
reinforced either positively or negatively by others in the environment. 
Language learning then becomes a mere differentiated stimulus and 
response situation. As a result of that reinforcement or feedback, the 
young child gradually acquires the language of his community. This 
explanation is based simply on the innate general learning capacity plus 
a shaping environment. As Lindfors (1980) suggests, however, this does 
not explain the range of differences in language acquisition which 
results from variations in I.Q. and environmental differences. This 
process also does not account for those language forms which adults never 
have the opportunity to reinforce, but which the young child neverthe- 
less develops and practices for specific purposes in specific situations. 
Further, since adults and especially parents mainly reinforce their 
children for the accuracy of the content or meaning of what they say, 
and not for the incorrect forms in which they say it, the behaviorist 
theory seems short of what is the crucial motivating factor or factors, 
behind the young child's need to acquire more language, not for purposes 
of reinforcement, but also for one's self. 

On the other extreme, Chomsky (1965) and McNeil (1970) posit a 
strong biological-innate view of the process of language acquisition 
and development as the direct result of a built-in mechanism of the 


structures of a language: the syntactic, the semantic and phonological 
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aspects. That framework being already intact, the young child therefore 
does not necessarily have to learn that certain linquistic forms cor- 
respond to certain meanings and are used for various functions. This 
view then, assumes that the young child is already a recipient of the 
knowledge of what language is all about and that meanings could be 
expressed through the use of the forms of that language. In this view, 
the young child automatically adopts the linquistic aspects and 

meaning of the community in which she happens to be born. With that 
innate cognitive potential for processing language the young child's main 
task in language acquisition is that of finding out the "how" of 
functioning (Lindfors, 1980). The role of the environment therefore 
helps to trigger those innate mechanisms in the young child and so helps 
her to function in a communicating environment. According to this view 
then, language acquisition and development follow a linear, one way 
pattern. 

Myers and Myers (1980), in discussing the importance of language 
in Human Communication, suggests that words are merely symbols which 
have no meaning outside the use people have for them. Hence, while the 
role of caretaker speech seems quite important in facilitating the 
pattern of language development according to Chomsky and McNeil, there 
seems to be a missing explanation about what is responsible for the 
development of the knowledge of purpose and meaning which the young 
child discovers language also holds. Thus, the innatist view of 
predetermined strings of words which the environment directs function- 
ally cannot account for the reasons why the maturation and needs of the 
young child seem to dictate the types of strategies which the adults 


in her environment use to ensure that they reach an understanding of 
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what they interact with in specific contexts in their various empiri- 
cal environment. If then, the young child is "wired in" with structures 
which are activated when language structures are used in her environment, 
why is it that the young child cannot adequately express her meanings 
and thinking at the communication level of those adults? It would stand 
to reason that the variations of ability to express thoughts in words 
in the early years, given this theory, should almost be non-existent. 
This however is not the case. Young children, like other humans vary 
considerably in their ability to express their thoughts and ideas in 
the language of their community. The younger the child, the greater 
the difficulty experienced by adults to facilitate meaningful conversa- 
tion although the child has been exposed to the various language 
Structures. As a result, adults in the young child's environment, 
especially parents, have to do more than ensure that the child's 
hearing is exposed to the structures required for acquiring an adequate 
repertoire for meaningful communication. They have to use words to do 
things for their child's ability to make the language she uses work 
for her. For example, parents of the young child tend to adopt their 
Speech patterns by utilizing those linquistic features and interactional 
devices which ensure that she understands what is talked about (Snow, 
1980). It seems also, that the younger the child the more simple will 
be the adults' linquistic strategies; also the more concrete and in the 
"here and now" will be the reference of the adults' talk to ensure 
understanding. 

Snow (1980) and Cross and Morris (1980), found that mothers adapt 
their language to ensure meaningful communication with their young 


children. They found that mothers used strategies such as, more 
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repetition than fathers, use of redundancy, use of shorter, simpler and 
varied sentence types, extensions of their children's verbalizations 
and embellishments. These strategies were based primarily on the 
meaning cues which mothers felt their children were communicating. 
While these mothers used language forms which were more simple than 
those used when they communicated with other adults, their linquistic 
Strategies were nevertheless meant to ensure better communication at the 
young child's level of understanding. Their intention then, was mainly 
to share a meaning of the linquistic forms used. Using such strategies 
then, supports the Myers and Myers (1980) viewpoint that, 

Unless you understand the relationship between 

language (symbolic world) and your environment 

(empirical world) you are blind to the relativity 

and uncertainty which govern your universe. (p.94) 
In this view of language as a means for communicating, language becomes 
much more than what happens with those innate set of rules which the 
innatist view suggests are predetermined. Language instead becomes one's, 

only map for charting the reality of what happens 

inside and outside of your skin. It is the only 

tool you have for sharing and validating your 

images of these realities with other people. (p.111) 
As it were, language adopts a functional and dynamic purpose in the 
young child's life and thus confounds the static view as posited by 
the behaviorist and innatist views. This functional view then implies 
that language ultimately is learnt for the purposes for which the 
young child has needs. The language she learns then would not be without 
meaning. 

Halliday (1973) posits this functional view of language development 


as one which is much more praamatic as far as the existence of the 


young language learner, striving to experience independence through her 
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language goes. Halliday expresses this thinking beautifully when he 
states that, 

What is common to every use of language is that 

it is meaningful, contextualized, and in the 

broadest sense social; this is brought home very 

clearly to the child, in the course of his (her) 

day-to-day experience. What he encounters is 

"text", or language in use; sequences of 

language articulated each within itself and with 

the situation in which it occurs. Such sequences 

are purposive - though very varied in purpose - 

and have an evident social significance. The 

child's awareness cannot be isolated from his 

awareness of language function. (p.69 ) 
Underlying this thinking about what language does and how it functions 
ijt would therefore seem that: a) words are symbols which are used to 
represent the pictures of experiences which are encountered in meaning- 
ful social contexts which hold purpose for the young child; b) that 
language used to communicate or represent those experiences will. 
therefore vary with the specific situations, persons, quality of the 
language environment and experiences one has. The language used by 
the young child therefore cannot be the result only of the reinforcement 
of what she says, nor of a fixed set of structural forms and rules 
which the child makes use of in times of need; c) the meanings which 
the young child will have for the language she uses will grow out of 
experiences which she has had with whatever those words represent or 
stand for; d) words could have many meanings and many uses which can 
be inferred from the contexts in which they are used; e) language 
learning is not a passive process. Rather it is an active process 
through which the communication of meaning to others and for oneself 


is facilitated. Underlying all of the foregoing then, it would be 


safe to conclude, if the language which the young child acquires and 
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develops does not function to communicate and share meanings relevant 
to given situations and if the language used is inappropriate to the 
experiences of those involved in the context, then there cannot be any 
communication. What therefore seems to facilitate the young child's 
acquisition and development of her language are an environment of 
people and experiences which call up particular relationships between 
symbols and what those symbols stand for. That relationship between 
symbols and what they represent then, is the meaning which continually 
motivates the young child to acquire and develop the language of the 
adults in her environment. As she uses the symbols of that language with 
greater competence and as Myers and Myers (1980) put it, 

The job of symbols (then) is to make meanings 

appear in people's minds. If (those) symbols 

elicit similar meanings in different people, 

then people "understand" the message. (p.112) 
Just knowing words therefore does not help the young child convey 
meaning. Instead, she would experience the meaning of her language only 
as those words call up similar feelings, ideas and understandings in 
other people in specific contexts. Her words, therefore, would not 
mean. Instead meaning would be in the minds of the people who use 
those words. For the young child then, as well as for all others, 
the acquisition of adequate language ability is the acquisition of the 
knowledge through which an understanding of her world will develop 
(Piaget, 1955). The understanding which she manifests will consequently 
reflect the way the young child thinks and her language will reflect 
her understanding and meaning potential relative to given situations 
(Halliday, 1973). The language which she acquires will therefore be 


for others, but more importantly, for herself as a tool which she can 
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use continually for shaping her thinking in sive situations (Vygotsky, 
1962). 

It is agreed that much of the child's early learning about the use 
of language and about ways of behaving in the world around results from 
the way in which parents, particularly her mother talks with her (Tough, 
1977). Tough also suggests that, 

The way in which language is used by parents and 

others in the home and the part the child is 

expected to play determine the kind of experience 

in using language (s)he will meet. (p.30) 
The home therefore, as Tough puts it, 

is obviously the proponent source of environmental 

influence on language development. The extent and 

nature of language stimulation in the home reflects 

the play of many factors - the interest, affection, 

and ability of the mother, the presence of 

Siblings, and the nature of conversation and verbal 

planning in the family. (p.69) 
In the home adults, especially the mother, help the child to develop her 
understanding of how language works towards helping her develop her 
independence. This is achieved as the child becomes actively engaged 
in speaking. Meaning is experienced as talk of various types is 
experienced and the child begins and continues to produce and interpret 
language in relation to her understanding of the meanings it conveys 
(Lindfors, 1980), Lindfors (1980), Britton (1970), and Cazden (1980) 
imply that the young child learns the structure of her language as she 
learns the functions which her language can perform. She learns that 
Janguage and about that language, as Lindfors puts it, within the 
context of real communication. Her early language learning is directly 


related to use rather than (to being based on) stated rules. 


Halliday (1973) describes language development as a process 
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whereby the child gradually, learns how to mean. That process is 
gradually facilitated in several social situations in the home. She 
Speaks and listens in the context of conversation, but in every case 

She focuses on meaning. THe need to seek meaning in a conversational 
context is supported by parents who reinforce the young child for the 
truth value of what they say; that is for the meanings which they as 
adults share, rather than for the forms they use (Lindfors, 1980 ). 
Nevertheless, meaning is learnt as structure is learnt in the contexts in 
which parents and adults engage . Meaning therefore is learnt in an 


interactive situation governed by basic principles (Wells, 1981). 


PURPOSES OES THE ss LUDY 
Gordon Wells (1981) points out that since the focus of language 

Studies was on the structural aspects of language acquisition and 
development over time, very little is known about the principles of 
natural conversation through which the young child in the final 
analysis learns to use language structures to share more meanings 
with members of his immediate world. Britton (1970) anticipates 
Wells' view in that he attributes the young child's presence in the 
Setting of conversation, as a listener, for her first functional 
experience of how language works. Britton suggests that, 

It is from listening to conversation that 

children gain experience of language before they 

talk, and conversation provides the framework for 

their first efforts in speech. (p.51) 
Through conversation the child's repertoire of language is gradually 
built up as she asks questions, makes requests, gives information, 


seeks information and confirms or negates what other participants 


interpret her forms to mean. It is through conversation that her 
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repertoire of experiences and her verbal interpretations of them help 
to verify her changing meanings as she matures. Britton (1970) 
Suggests that, 

The meaning of a word is something that can best 

be handled in terms of what a particular person 

means by it in a particular situation; and it is 

clear that what a child means by a word will 

change as he gains more experience of the world 

and that this change will in general be in the 

direction of what an adult speaker would mean. (p.38) 
Words then, from Britton's point of view, mean as they relate to parti- 
cular people in particular situations and over time those meanings change 
on the basis of experience. This view is adequately captured and 
reinforced by Lewis Carroll (1925), in representing the predicament in 
which his lost protagonist Alice finds herself and which she sought 
to clarify with Humpty Dumpty. 

"T don't know what you mean by 'glory'" Alice said. 

Humpty Dumpty smiled contemptuously "Of course you 

don't till I tell you. I mean there is a nice 

knockdown argument for you". 

"But glory does not mean ‘a nice knockdown argument" 

Alice objected. 

"When I use a word" Humpty Dumpty said in a rather 

scornful tone, "it means just what I choose it to 

mean - neither more nor less". 

"The question is,' said Humpty Dumpty, "who is to 

be master, that's all". (pp.246-247) 
Underlying Humpty Dumpty's explanation is the powerful effect which 
meaning as the participant user of the word, has on the context of 
conversation. 

The focus of this study supports the foregoing views in that it 
assumes that: a) when people talk in particular contexts they try to 
ensure that the forms they use are selected to facilitate an 
understanding of each other's messages; b) although the linquistic forms 


used by the young child may not be those of mature adult forms, the 
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young child nevertheless tries to sustain conversation and its meaning 
through a variety of linquistic strategies. Meaning however is 
constantly intended; and c) the linquistic forms of fathers will be no 
less facilitating to the young child in helping her or him to derive 
meaning from what is talked about in conversation. 

The purpose of this study therefore is to apply Wells’ view of 
language development in an interactive process where meaning is nego- 
tiated by the participants and to compare and evaluate the linquistic 
strategies used by mothers and by fathers to facilitate that interactive 
experience over three interactive tasks in the home. 

This aspect of comparison seems appropriate at this time for two 
main reasons. 

1. The historical trend of research into the influence of caretaker 
Speech on the processes of acquisition and development of language in 
young children has changed. A movement on a continuum of investigation 
into the structural aspects towards the semantic and interactive aspects 
has carried with it new implications for understanding more than 
language structures and forms uttered by the young child. What becomes 
more important, among other implications, is the need to understand the 
present end of that continuum, language development as an interactive 
process, through which the ultimate purpose of language is facilitated; 
that the young child, his parent and his family constitute and display 
an understanding of the interdependence of each other's use of language 
as the use of language is dependent on them for experiencing meaningful 
communication and for thinking about the world around them. 

As the explanations for how the young child acquires and develops 


her language has travelled on a continuum over time, so has the 
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concept that in the child's formative years, mothers are solely 
responsible for shaping the child's awareness of how language works to 
facilitate her independence in her environment. In contemporary 
Western society this concept is to some extent inconsistent with the 
movement of emphasis from the concept of motherhood responsibilities 
to parenthood responsibilities. In the latter view, both fathers and 
mothers have assumed the responsibility for ensuring that their young 
child fits into the family routine and to experience the world through 
their values, beliefs and appreciation for meaning. The racer creer ch 
investigates the valuable contribution which fathers in contemporary 
society make towards their young children's independence through 


language iS minimal. And, whatever investigations have been done 


hardly emphasized the interactive view of language learning from adults. 


As a result, this study is appropriately timed to investigate fathers' 
contributions towards their young children's language learning within 
the framework of the current view, that language for thinking and 
understanding how the world is structured is best facilitated in a 
constitutive-interactive relationship which begins in the home, and in 
a variety of contexts. 

hp, Secondly, on a more intimate note, the writer feels a personal 
need to investigate and understand language development on the entire 
continuum from infancy, through school life to adult language learning, 
within the constitutive-interactive view which Wells (1981) posits. 
This requires first, an investigation of applicability in the home, 
where the child's first experience of establishing meaning about the 
world through the language others use around her begins. To understand 


language development through the given view in the home requires 
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observation of the child's natural verbal interactions with adults. 
Understanding this naturalistic approach is facilitated if parents are 
willing to subject themselves to the sharing of how much they value 
their children's growing language independence. Being aware of this 
factor the eight families in this study have provided the reasearcher 
with the opportunity to understand the degree of contributions which 
fathers make towards fostering language development for thinking and 


communicating in their young children, through the constitutive- 


interactive process. 
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IIT. THE YOUNG LANGUAGE 
LEARNER AND THE INTERACTIONAL PROCESS 


It has been pointed out in Chapter I that this study supports the 
view (Wells, 1981) that language acquisition and development is more 
meaningfully facilitated in an interactional context. It has also been 
pointed out that within the interactional context of the home, where 
the young child first experiences that language use is multi-functional 
and where she experiences that as forms are learnt meaning is also 
learnt, fathers also share great interest and responsibility for 
ensuring her language development. However, current research falls 
Short of adequate accounts of fathers' contribution to the language 
development process in an interactional context. The survey of current 
literature nevertheless does indicate that some aspects of the 
structural and semantic influence of adult speech on the young language 
learner may have set the stage for supporting the need to investigage 
the whole process of language learning from the aspect of the interdepen- 
dence of people, topicalization, linquistic strategies used to negotiate 
meaning and to experience meaningful communication in a variety of 
interactional contexts. Only then can it be safe to make conclusions 
about the effects of the home environment on the young child's language 
preparation and functioning in the school situation and later life 
experiences. Only when both fathers, mothers and others contribution 
in the young language learner's environment have been understood can 
the bases for adequate program development for facilitating language 
development be more meaningful in the next interactive phase of the 


school. 
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Since the limitations of time and scope does not permit a detailed 
Study of how every member of the eight families studied, does shape the 
interactive process Of language development for the child subject in 
their family, a comparison of fathers' contributions with those of 
mothers' contributions would nevertheless provide a start in the direc- 
tion of understanding the given view. This chapter therefore wil] 
provide an account of the relevant literature which justifies the 


appropriateness of this investigation at this time. 


THE HOME ENVIRONMENT: ITS INFLUENCE ON LANGUAGE LEARNING 

Language is undoubtedly the most important means of communication. 
It is acquired by a child during the course of development as a means 
of interacting with others. In this sense language emphasizes meaning 
and purpose. The child spends almost all of her earliest years in the 
care of her parents, essentially her mother or some other adults 
responsible for her socialization. Since it is during this period that 
the child begins to acquire language skills, it is clear that the 
mother or her other caretakers either play, or has the potential for 
playing a tremendous and significant role in influencing and shaping the 
process of language learning. This early adult influence is more 
important than parents perhaps realize consciously. Their efforts at 
engaging the young child in talk, even when she has not yet acquired 
Speech, provides the basis for experience which will later become her 
reference for meaning and language development. It is from those early 
experiences of how language works that she will later make her 
inferences of what forms relate to what functions and purposes. It jis 
from those early language experiences that she will experience her 


language growth patterns, for example, of being specific before she can 
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generalize, of being fluent in expressing her thinking to being able to 
control her language to communicate complex thoughts. It is those 
early language experiences which will provide the bases for sharing 
knowledge of previous concrete perceptions on a level of abstraction. 

The influence of the home environment on the child's language 
learning abilities has received considerable attention and it has often 
been discussed in relation to differences between home and school 
language. One broad based view on home language holds that in the case 
of underpriviledged homes, children's experiences are sometimes such, 
that they take to the classroom a mismatch between their home language 
and the more sophisticated language of the classroom. Bernstein (1971) 
has sometimes been interpreted as suggesting that this discrepancy 
between the child's experiences in the use of language in the home and 
the use of language in the classroom sometimes serves as a rationaliza- 
tion for the perpetuation of class-based inequalities in educational 
and occupational achievement. This follows because the child from tne 
underpriviledged home is often assumed to be incapable of bridging the 
gap between the language inadequacy of his home and the presumed 
language sufficiency of the classroom. This has led Harold Rosen (1972) 
to observe that, from Bernstein's point of view, language has replaced 
intelligence as a rationalization for the continuation of educational 
and social disadvantage. 

Without joining this debate the literature suggests the viewpoint 
that in general, by the time a child enters a classroom for the first 
time, she already possesses the capacity to construct rudimentary 
sentence types of her language involving interactional routines and she 


can already encode complex semantic relationships characteristic of the 


gt-etde pated of wrrdntet wai oiiecwrqen ot 2naul? eatod To ssi eeng 


aaclt 23-31 .asdnuadd xpi qn? sgeotqutmos of sheupraf van rons 


puters V0? ears ont shrvetg (} hw. dow eGanart syns gpauprst yités 


aorfosiieds 0 favel 6 Ho aot Mypaartag "SPSTONG evetveny %o spoetwond 


opauone) acorns ratio’ ree. ation Bas FO asnaurtnt Sat 


trims? sey oh; enad Wevisoet. 24 seititide pataveefl 


ags?to 26n 33. oi (or Tihs on -3 


imatae bas Seon Meawited &90 eerie at noreelsy ni ba2auz2fbh need 


no woty haend bests anv .seaupasl 


: i- ok fT n% ,. nl ge i # 
sen SAF GT Jets ge unt oS AUOnE RON 


irianoe Bb &9 rerqvagays < noha .2s0 seabel ry frqrrebay Yo 


meucne! anon Yo sn swath « moosersIS afi OF S4es yous Tans 
i pret hapsnsah .ndav2esho aig. a annuniel oOo ‘y.idgoe atom of? Dns 
narese bt rely onfpesepve <f hata qiotabr 1830 oun l J aoe 26n 

b (srt evanhe .syooth at 2agnetveors. 2 D172 git paawied 
tT ey 6 sey bd eantiemoecmdgteests Ih! at spaupnnel to seu ong 

f gupSn & ed-ae2et> To mary set? o¢/9q Std “or nots 

2s hey bE kde ont caueasd 2woTlet aint . 7esaeverToes fenotrequase DMG 
it antpeTyd Fo sidensont Ss SuNbaiees Watto ef anor banbal ty hq abt 
baeneey sid baa saon 2Fr +3 (S5EGB0E M1 speupie! ans rsowled qey 

(S01) psc Droint ( ead ciat .tsogveeeia are to yonehor hve seaupnel 


kesehisd Sav spams! pwaty to oP eet s‘hiatsried mot) , sare ayys2do af 
fenotdoubs To wutseumldnns V0 asigestic eter & 2m sonap tl fotnt 
7 Ta 

_opntnevbseth fotove Dae 
hh 









language of her community. Whether the features of the language of her 
community match those of her school at a later stage of her life, or 
not, does not remove the fact that the young child does enter school 
with notions of the functions of which language can perform for her 
within her specific community. This view therefore confounds the deficit 
theory which some early language research held accountable for later 
school performance, and on which assumptions of intelligence were 

based (Bernstein, 1977), (Bereiter and Engelmann, 1966). The language 
experience which the child enters school with varies, not as a result 
of the socio-economic community from which she comes, but maybe as a 
result of the variation of differences in interactional patterns in her 
home setting. Deficiency of language competence therefore seems too 
strong an assumption to account for variations for encoding semantic 
relationships. Instead, a more meaningful account would be that such 
variations at encoding are the result of a mismatch between the social 
contexts of her home and that of her school. In spite of this mismatch 
which only becomes a mismatch when the young child enters the social 
Structure of the school, she nevertheless, is fully aware that language 
Can communicate a variety of meanings as a result of the contexts and 
experiences which people hold. If therefore there are differences 
between the language used by the underpriveledged in the home and the 
language of the classroom, those differences might be explainable more 
by the nature of the classroom interaction than by unfamiliar syntactic 
construction or phonological units. In short, even though the influence 
of the home environment might limit the capacity of the child to a 
comparatively low level of language sophistication, she is nevertheless 


capable of interacting at most basic levels of conversation. Indeed, 
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as MacLure and French show (in Wells, 1981), the influence of the home 
environment on language learning, in so far as conversational structure 
is concerned, may provide the child with a wider range of conversational 
structures, than those based on the classroom experience. This is true 
because, in the less formal home setting, the child not only has more 
flexibility to ask questions and evaluate the interaction with her 
mother, but she also has more opportunity to introduce new topics and 
to change the topic of conversation. On the other hand, the more formal 
environment of the classroom, with the teacher as an authority figure, 
is normally organized along more formal tines. Moveover, in the class- 
room there are many more participants to interactional activities than 
in the home. 

Much of what has been said concerning the alleged mismatch between 
the underpriviledged child's home experience in interactional structures 
and its relationship to class related patterns of educational and 
occupational achievement is now better understood. Current research 
has established new thinking on some aspects of the social class 
language deprivation theory. For example, Labov (1969), studied 
children the logic of non-standard English in from lower class families 
in their urban ghetto environments and compared his findings with those 
of Deutsch (1967), Bereiter and Engelmann (1977). Labov concludes 
that, 

The concept of verbal deprivation has no basis 
in social reality. In fact, black children in 
the urban ghettos receive a great deal of verbal 
stimulation, hear more well-formed sentences 
than middle-class children and participate fully 
in a highly verbal culture. They have the same 
basic vocabulary, possess the same capacity for 


conceptual learning, and use the same logic as 
anyone else who learns to speak English. (p.201) 
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Labov reports evidence to suggest that from morning till night young 
children in these urban ghetto areas were bombarded with rich language 
and precise language forms which were quite pertinent to communicating 
meaning in the adult-child relationship in a variety of contextual 
settings. This he subtly admits were opposite to what seems to 
Characterize middle-class speech: much verbosity and wandering from 
the point in context. Labov implies that the myth of language 
deficiency and deprivation therefore is not the primary cause of 
school failure, as Deutsch and Bernstein have claimed, but that other 
mismatched variables in the educational system are the cause for 
Suppressing the language competence which children already use func- 
tionally. Thus, the influence of the home environment in terms of the 
social and educational significance of differences, that might be 

found in the classroom is yet debated. For example, Tough (1973, 1977) 
attempted to validate Bernstein's theory of association between classes 
and codes and concludes that differences in children's ability to use 
language in the school system is not primarily due to social class but, 
perhaps to different experiences of conversations with their parents, 


depending whether they came from enabling or 
non-enabling homes (Tough, 1977). 


Nevertheless, as observed by Wells (1980), we would expect that 
where there is an emphasis on the acquisition of literary skills, all 
children would show an increase in ability to engage successfully in 
higher-level cognitive and symbolic activities, regardless of social 
background. Work done by Morrison and McIntyre (1971) however strongly 
suggests that such a view is not valid and that differences between 
social groups that are quite small on entry to school typically 


increase as the years of schooling progress. Moreover, as shown by 
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Deutsch (1965), many children, particularly those from underpriviledged 
homes leave school with not much more competence in such activities 
than children in other cultures who have not attended school at all. 
On this basis, the acquisition of literacy skills has not led to the 
cognitive development that some presume to be associated with the proces- 
Sing of the written text. It is in this context that the influence of 
the home environment seems to play a paramount role because, as Wells 
(1981) notes, where the skills associated with the representation of 
meaning in written language are not used or valued by the parents and 
other adults in the home environment, children will be less likely to 
accept the school's valuation of them, or to receive encouragement to 
persist with tasks that they may initially find difficult or lacking in 
meaning. We might add however, that even without a reinforcing and 
Supportive role in the home environment a child ought to be able to 
rise to the level of her potential in the school environment. This 
Should be the case because in many cultures parents, themselves 
illiterate nonetheless support their young children's acquisition of 
literacy skills. Hence, to a great extent the support of the home is 
still assured, especially if parents recognize their children's later 
economic survival depends on their acquisition of literary skills. 
Children's difficulties in coping with the language of the school 
may therefore not be a result of negative influence from their homes. 
Instead, this may more be the result of how language is used by the 
adults in the school setting. For example, whereas the adults in the 
home demonstrate particularistic attitudes of focussing on what each of 
the family members share verbally, the adults in the school setting 
demonstrate attitudes which imply much generalizing. For example, adults 


in the school setting assume that all children come to the classroom 
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understanding what seems to the former, basic knowledge. As a result, 
much of what they speak, to instruct, to inform, to make requests, is 
assumed to be understood by their young charges. These assumptions 
thus set the basic for confusion in the young child's mind about how 
language works. The result is misinterpretation and misunderstanding on 
the young child's behalf. This then does not support the process where- 
by the child first acquired her language. Misinterpretation at a 
higher level of the school system will naturally be the long term 
results. On the other hand, if the school environment supports the 
meaning potential which the child's language holds, and uses that as the 
Starting point for facilitating functional and meaningful use then 
perhaps less failure would be blamed on the discrepancies between the 
language support of the home and that of the school. The young language 
learner would experience more success if what is communicated through 
adults' language makes sense and hold meaning with which she could 
identify. It would be therefore safe to say that if what is communicated 
is too distant from her level of conceptualization and her perceptions, 
then quite logically she would fail in tasks which require her under- 
Standing of what is communicated. 
The following passage quoted in Donaldson (1978), illustrates this 

point: 

I spent that first day picking holes in paper, 

then went home in a smouldering temper. 

'What's the matter, Love? Didn't he like it at 

school, then?' 

'They never gave me the present' 

‘Present? What present?’ 

'They said they'd give me a present’ 

‘Well, now, I'm sure they didn't’ 

'They did! They said "You're Laurie Lee, aren't 

you? Well just sit there for the present". I 

sat there all day but I never got it. I ain't 


going back there again.’ (p.17) 
(Laurie Lee). 
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In this exchange, it is clear that the child's language preparation was 
inadequate for a complete understanding of the interactional situation 
in the classroom. We are not given Laurie Lee's age, but it is his 
first day at school and we therefore have a very relevant example of a 
child who is about to enter the transition phase from home to school in 
terms of his language skills. For Laurie Lee, the term "sit there for 
the present", had a literal and obvious meaning. It meart"sit there to 
receive a present" and there was not the slightest clue in the child's 
mind that the sentence might also have had an idiomatic meaning. While 
it is conceivable that the same mistake could have been made by any other 
child, it is also possible that the customary level of language inter- 
action in Laurie Lee's home environment had a good deal to do with his 
complete misunderstanding of the classroom exchange. This example of 
language interaction takes place at a level which is probably above that 
of normal exchanges for first level schoolers. The example does not 
therefore invalidate the finding that, by the time the child begins 
school, she is capable of interacting at most basic levels of conversa- 
tions. 

Naom Chomsky (1965) however, explains this ability in terms of 
human beings who are innately equipped with knowledge about what human 
language is like and about the kind of system it is. According to 
Chomsky's thesis, we are provided from birth with a special sensitivity 
to those features of the grammars of human language which are universal, 
that is, not specific to any given tongue. Thus, we are able to 
quickly recognize the ways in which these features manifest themselves 
in the particular human language with which we happen to be dealing. 


If the Chomsky thesis is accepted, then its implications for the earlier 
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discussion on the influence of the home environment on language 

learning are enormous since it would follow that, regardless of the level 
of language interaction in the home environment, the child would be 
capable of bringing to each language interactional situation, through 

his innate language acquisition device (LAD), the complex rules which 
govern human language. The influence of the home environment, then, 
would become almost a neutral variable in terms of how the child comes 

by his knowledge of structure of the language. 

Joan Tough (1973) takes the position that different home environ- 
ments which employ language differently might account for some of the 
differences in a child's ability to communicate through language and 
that even by the time the child is three years old, living in a 
particular kind of environment will already have had a marked effect. 
She illustrates this by showing that teachers are likely to see two 
possible explanations for differences between children in their ability 
to use language and to express their ideas effectively in speech: 
differences in intelligence and differences in home background. We are 
here concerned with the second aspect. Here, although differences in 
home background is assumed by many to be one of the givens, the complete 
explanation of the child's inability to use language to which she is 
exposed in her home environment seems inadequate or insufficient. 

That the child's mother is mostly to be blamed because she spends most 
of her time in her mother's company seems to be only one part of this 
explanation. This limitation in the child may be relative to the fact 
that the parents themselves have had little education and expect little 
for their children from education. 


Or perhaps, these mismatch of meaning may be due, as Tough (1973) 
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implies, to the nature of context, of talk, of interactions with members 
of the family and the quality of sensory experiences which the young 
child is exposed to. On the other hand, there are other children who, 
by the age of three, are much more proficient in language interaction 
with the teacher, in the classroom and perform there at a relatively 
higher level than the child from the less priviledged home. Differences 
in skills between the two sets of children that surface in the classroom 
must therefore certainly be traceable to differences in the pre-school 
home experiences. Tough (1973) illustrates this point very well in 

her tape-recordings of the completely different approaches used by two 
mothers in interactional situations in the home with their young 
children. The first mother seems on quick observation to be quite 
insensitive to her child's need for knowing. She seems to be ignoring 
his questions through which he seeks information. When she does respond 
to him, her parallel admonitions also seem insensitive. On closer 
examination it would be observed that the verbal interaction does provide 
a context through which the young child should understand his mother's 
values of behavior in a setting which could cause him injury. While 

the child does not experience the opportunity to satisfy his curiousity 
through his sense of touch and exploration of his sibling's emotions, 

he hears words which indirectly praise, admonish, make requests, give 
direction and distract him to more appropriate behaviors. She therefore 
is not as oblivious of her child's needs to know, as she seems. Instead 
she seems to have set herself the priorities of household chores which 
she needed to keep within a time span. As a result, there is little 
time within which she could devote undivided attention to the questions 


which the child needs answered in order to understand some of those 
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things which impinge on his world. In this case, child and mother 
interact in one conversation, but each follows a path that has very 
little to do with the other path, thus, the conversation is devoid of 
any common core of meaning. The child tries to talk with his mother but 
the mother, in her preoccupation and perhaps, as a result of her own 
socialization tries to direct him to what are her immediate concerns. 

As a result she talks at her child. Conservations such as this one, 
minimally serve to extend the child's knowledge and understanding. 
Therefore, within the context of an interactional situation in the class- 
room that involves a child that is the product of the environment just 
described, it would not be surprising if the child's knowledge of 
language turns out to be inadequate or limited. 

On the other hand, the second mother in Tough's example immediately 
reacts to the expressed interests of her child. Moreover, in giving 
direct answers to the child's questions (instead of ignoring them as in 
the case of the first mother) this mother is encouraging her child to 
think further of the nature of the interactional exchange, and in so 
doing, to expand and refine his knowledge and vocabulary. This mother 
then, encourages the child to use language to explore experiences and 
to anticipate possible actions and solutions. She is setting the 
stage for, and providing valuable in-house training for what will be 
in a real-life future laboratory for the child: the classroom. In this 
example, the mother consistently takes her child's meaning as the 
Starting point and leads him in such a way that he extends his under- 
standing. In this way, the mother displays great skill for the child's 
development and even though at a tender age the child is hardly able 


to understand the significance of the mother's strategy, it is clear 
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that the techniques used can, with reinforcement, provide guidelines 
by which meaning can be generalized from one situation to another and 
be helpful in developing understanding at more sophisticated levels. 

We see then that different home environmental experiences can be 
instrumental in providing different outcomes. In the case of the first 
mother, the child's experience almost certainly will lead him to believe 
that the adult can be a source of control but not necessarily one of 
information. But because the child's quest for deeper understanding 
has been largely ignored by his mother, the child, in the absence of 
adult reference, is likely to behave differently. More importantly, the 
child's experiences are likely to limit him in his ability to interact 
with other classmates whose home experiences have encouraged the growth 
of their understanding of things around them. In short, this child's 
attitudes towards adults, and towards the use of language is likely to 
be quite different from those of the child in the second mother. 

Here, the child is led to believe that the adult is one from whom 
information can be obtained, one with whom discussion and an exchange 
of ideas is possible - all on the basis of asking questions. He learns 
that the use of language makes all of this possible. 

In summary, it would be safe to say that while the child's home 
environment may be responsible for differences in his ability to use 
language, a child's inadequacy at language interaction in the classroom 
may very well be traceable to the fact that the child's parents may 
have had little education are sophistication and were therefore incapable 
of extending the child's knowledge and understanding of the world 
around him, even when the child, in its own way, sought such under- 


standing from the parent. 
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The home environment is important in other ways, in terms of its 
influence on language learning. It is universally agreed that, except 
for cases that involve biological, medical or pathological explanations 
children always learn to speak the language of their home or of their 
home community. Moreover, they acquire this ability with greater ease 
than they acquire other skills which, to the adult mind, appear easier 
to comprehend - the identification of colours for example. In trying 
to understand the role which environment plays in the acquisition of 
this skill, researchers have shattered certain beliefs which have often 
been taken for granted. 

Cazden (1981) for example, labels as a myth, the generally held 
belief that children learn language by imitating what they hear in 
the home environment. Cazden concedes that, in a general way this must 
be true (for example, children in our English speaking home, speak 
English not French or some language of their own). However, she argues 
that as "foots" and "goes" and "holded" show, children use the language 
of the home which they hear, as examples of language from which they 
learn, not as samples but as language to learn. 

The Cazden thesis continues that, in addition to imitation being 
not as important as commonly believed, the child's identification with 
particular models in the home environment is very important. Thus, 
from a very early age, the child picks his model(s) - perhaps without 
consiously knowing that she is doing so. Evidence for this model 
selection is to be found, for example, in the fact that black children 
speak like their parents or peers in spite of their considerable 
exposure to television where standard English is spoken. The point to 


grasp here is that attitudes about language greatly influence the 
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learning process and that they must be considered in relation to 
their influence on children's responses to teachers in the classroom. 

An interesting study comparing the language comprehension of 
black boys was done by Palmer (1970). The boys, aged two years, two 
years and eight months, three years, three years and eight months were 
selected from a wide range of socio-economic classes. Palmer found 
that at these ages, no significant socio-economic class differences 
were present. Additional testing showed however, that comprehension 
does begin to vary according to class differences around age four years 
and six months. The extreme cases of socio-economic class differences 
occur in homes with parents who have exceptional education. A select 
group at the highest end of the socio-economic scale were found to 
perform better as early as three years of age. In the case of children 
of parents with average education and those from the ghetto however, no 
differences emerged until the children were four years and six months 
old. 

From whatever viewpoint we look at this broad question of the 
influence of the home environment on language learning, it seems that 
Biber's interpretation of Johnson (1972) in the introductory chapter 
iS appropriate when the environment encouraged the child in his impulse 
to experiment with the exercise of her growing powers in the widening 
world of experience. Thus, a home that is able to provide opportunities 
for positive experimentation with language interaction is likely to 
have a positive influence on its children. On the other hand, negative 


experiences are likely to have negative influences. 
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BECOMING A COMMUNICATOR: LEARNING LANGUAGE IN AN INTERACTIONAL SETTING 

One of the basic requirements in becoming a communicator is to 
be able to adopt the appropriate strategies that would permit this to 
happen. The word "communicator" here refers to the partners in a 
collaborative interactional linquistic exchange where each uses language 
Such that they adequately and mutually convey their meaning and 
intentions to each other. 

Bearing in mind that meaningful communication does not necessarily 
imply that the utterances themselves reflect sincerity on the part of 
the speaker and that communication may be used, not only to inform, but 
also to deceive, mystify, evade, defend and attack, we can look at some 
interpretation strategies of interactional communication that need to 
be understood in order to make utterances more meaningful. These 
strategies, expounded by Wells (1981), attempt to explain the development 
theories of language in terms of syntax, semantics, pragmatics and 


discourse. 


SYNTAX 

In a very broad sense, Chomsky (1957) and Chomsky (1959) saw 
language as the formal organization of a set of explicit rules. The 
first mentioned work posited a theory of transformational generative 
grammar while that of 1959 was a refutation of the behaviorist explana- 
tions of language and language learning. The central thesis is, that 
syntax and morphophonology play the most important roles in language 
Structures and understanding. Language then, becomes a set of rules 
in which categories of syntax are combined to account for meaning and 


sound when we engage in making sentences at the interactional level. 
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The rules are called generative because, with the addition of a 
lexicon they account for all sentences that can possibly occur in a 
language. 

Out of this formulation, there emerged a series of studies aimed 
at describing the child's progressive mastery of language by specify- 
ing the rules required to generate the sentences produced and 
comprehended at successive points in his development. Among these 
studies was that of Brown, Cazden and Bellugi (1969). This and other 
Studies in other language provide important insights to the understand- 
ing of child language communication because they emphasize systematic 
and theoretically grounded documentation of the basic elements of 
Syntactic development across a variety of languages. In addition to 
the concept of transformational - generative grammar, Chomsky's 
theory is regarded as a theory of knowledge about language and how 
that knowledge is acquired. It is this position that led him to 
formulate the theory that the child's acquisition divice (the LAD) 
which involves knowledge of the universal principles of human language, 
together with procedures for discovering how those principles apply to 
the particular language to which he is exposed. As Wells (1981) 
points out, however, language for the early learner is more than a 
formal system for generating sentences. This is so because the 
structures which words and sentences form refer to things and events 
in the environment and to the relationship between language and 
experience. Additionally, exchanges or utterances are seen as social 
acts which, for the child, occur in a context of interaction where 
the child's communication partner modifies the input to the child in 


response to the understanding she manifests and provides feedback on 
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the way in which her own attempts to communicate are interpreted by 
Martlew (1980), Snow (1977), Cross, Johnson-Morris and Pienhrys 
(1980). In short, the environment provides substantial assistance to 
the language learning child to the extent that serious doubts, have 
been cast on Chomsky's claim that the innate qualities of the LAD 

are the major determinants of language development. What might be 
closer to the truth in terms of an explanation is that the child is 
born with innate qualities which permit her, in the normal course of 
things, to use the environment of her home, amoung other variables, to 


learn the language of her environment. 


HOW IS COLLABORATION ACHIEVED IN NORMAL CONVERSATION? 

Wells (1981) posits that this is done, firstly, through the 
sequential structure of discourse. Each talks in turn with the speaker 
deciding when to give way. To sustain the discourse the speaker may 
use pause fillers, appropriate intonation or phases that clearly 
indicate that there is more to come. 

From this point of view, it is easy to postulate that conversation 
occurs for interactional purposes. Conversation may be regarded as 
having two dimensions: the syntagmatic dimension (each speaks in turn) 
and the paradigmatic dimension (the decision as to what to say at each 
turn). The writer shares this view about why one speaks and how, in 
order to achieve the ultimate purpose of language: to communicate 
meaningfully. Wells' model of the given dimensions are represented in 
Figure 1. 

In the syntagmatic dimension, reciprocally related pairs of 
Single utterance turns occur and are called adjacency pairs (Sachs et 


al., 1974). Here, the expectation is that, following the first of the 
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pair, the next utterance will be the second part of the appropriate 
pair. For example, A asks a question and B provides an answer. 

Adjacency pairs, however, have limited explanatory value because 
not all adjacent turns form pairs of this kind. A more basic idea is 
that a turn may either prospectively set up expectations about the sort 
of turn that is to follow or retrospectively meet expectations set up 
by a previous turn. Such a two part structure is called an "exchange" 
and is considered by some researchers as the basic unit of discourse 
(Halliday, 1977; Britton, 1980; Sinclair and Coulthard, 1975). 

An "exchange" consists of two "moves": "initiate" and "respond". 
However, Since conversations are not usually limited to single exchanges, 
other principles are necessary to extend minimal exchanges to form 


longer conversations that maintain internal coherence. 


DEVICES FOR MAINTAINING INTERNAL COHERENCE IN EXTENDED CONVERSATIONS 

One way of doing this is to maintain the continuity of the topic. 
Doing this, however, may involve: a) talking to a topic; for example, 
talking topically, where the conversation is very informal and may 
Shift to unrelated subjects because of lack of formal control. 

Grice (1975) observes that even though informally structured 
conversations may not be straight forward, they are not incoherent 
because participants generally observe a tautly accepted cooperative 
principle. Thus, the relevance of a participant's contribution can be 
reached by what Wells calls appropriate "implicatures" that enable 
listeners to bridge the gaps between different turns. 

A second device used in both formal and informal conversations 
is that of making explicit, the connections between exchanges. Here, 


cohesive ties are made through repetition and pronominal reference. 
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Additionally, two exchanges may be linked by contrast. 

A third device occurs when, in a conversation, a participant's 
turn consists of two moves at the same time: providing a response to 
something that has been initiated by another participant and then 
initiating a new level in the conversation. 


In the paradigmatic dimension we find the options from which 


selections are made to fill the positions that have been syntagmatically 


defined. The main moves can be grouped into three abstract types: 

1) the give type (one participant gives something to the other); 

2) the solicit type (one participant solicits something from the other); 
3) the acknowledging type (participant acknowledges what was given or 
gives what was asked for). The result is two basic types of exchange: 
1) Initiate (in which one may solicit or give); 2) Respond (in which one 
may give or acknowledge). The linking devices seem to depend on the 
different degrees of expectation for a following response set up by 

the three types of moves indicated above. 

Conceptually, we may view this as occurring on a continuum of 
prospectiveness. At one end are the solicits, strongly prospective in 
their expectation of a response; at the other end are the acknowledges 
which have little or no propective force. The solicits always initiate 
a new exchange; the acknowledges hardly ever do so. Give moves occupy 
the middle position on the continuum and their propective potential 
may or may not be realized. 

The basic organizing principle of an exchange is that two 
sequentially defined moves should be arranged in terms of decreasing 
prospectiveness. Thus, the selection of a move type to fill the 


response position with a greater degree of prospectiveness than that 
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predicted by the move in the first position provides a variety of ways 
of linking exchanges. 

Another device used to link two exchanges is the addition of a 
tag to a give or acknowledge move which results in an increase of the 
prospectiveness of that move. 

Still another device for linking exchanges is to follow-up a 
responding give with an evaluative acknowledgement. This approach is 
frequently used with a didactic purpose. For example, a teacher asks 
a question, receives the correct answer and then acknowledges the 
correctness by saying "That's right". In this case the teacher is 
exploring the double potential of the give move. 

A further example of linked exchanges occurs in the form of 
contingent querries. Here, the second move solicits a reiteration 
or clarification of the previous statement. 

It should also be noted that exchanges may be non-verbal as well 
as verbal. For example, conventional gestures such as a nod of the 
head and a shrug of the shoulders. Among adults, the non-verbal 
gesture may be accompanied by words but children very often perform 


the action without a verbal response. 


SPEECH -ACTS 

Austin (1962) describes moves in discourse as speech acts. 
Initially, he believed that certain utterances actually performed the 
actions they described. For example, "I bet you five pounds Blue 
Fizz wins the Derby". However, after further investigation, he 
concluded that a speech act of some kind is performed in the making of 
every utterance. If this is so, how many types of speech acts are 


there? 
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Though Austin (1962) identified more than one hundred types, this 
number must be qualified on the basis of factors such as differences 
in the lexicon of particular languages and words in a language which 
are, more or less, Synonymous. 

Searle (1977) recognized this fact, and attempted to identify 
certain salient common dimensions amoung the types. He came up with 
twelve, the most important of which are: 1) the purpose of the act; 

2) the direction of fit between words and world; and 3) the expressed 
psychological state. The following model summarises Searle's classi- 


fication of speech acts. 


Figure 2 


A classification of types of speech acts 
(after Searle, 1977) (pp.10-15) 


Representatives Words match Belief ‘I've dried my hands 
world now' 

Directives World match Want ‘Put the top back on 
words the washing basket’ 

Commissives World match Intention ‘Well I will play if 
words you put the top on 

the basket' 
Expressives - As ‘Thank goodness ' 
expressed 

Declaratives Words create - 'I declare the fete 

state in world open' 


Based on these three dimensions, Searle proposed five major 
classes of speech acts: 1) representatives (which commit the speaker); 
2) directives (which attempt to get the hearer to do something); 

3) commissives (committing the speaker to some future action); 


4) expressives (expressing the psychological state of the speaker with 
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respect to the proposition; and 5) declarations (in which the 
successful performance of one of these acts means that the speaker 
brings about a correspondence between proposition and state of affairs 
in the world). 

Other dimensions, within these classes, include the strength with 
which the purpose is presented, the relative status of the participants, 
the way the utterance relates to the interests of the speaker and 
hearer. 

One of the concerns with Searle's taxonomy is the allocation of 
information - seeking questions to the class of directives. A second 
concern is that several classes of acts have been ommitted from the 
taxonomy. For example, the taxonomy seems to be chiefly concerned 
with acts that would typically initiate an exchange, but no specific 


mention is made of responses. 


FORM AND FUNCTION 

The relationship between form and function has presented a major 
difficulty. By form and function we refer to the identification of 
those acts which relate to a particular utterance. The difficulty 
arises because there is no simple one-to-one relationship between the 
form of an utterance and the speech act it is intended to perform. 
Searle (1969) attempts to deal with the question, suggesting that the 
Speaker precisely specify the conditions that would qualify an utter- 
ance as a satisfactory performance of a particular kind of act. In 
spite of specificity on the part of the speaker however, the hearer 
may have a problem in knowing which act the utterance is intended to 
perform since, from his point of view, the utterance may be ambiguous. 


While this ambiguity may be used to some advantage by one participant 
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in a dialogue, it presents at least two serious problems con forma 1 
analysis. The first problem concerns the several possible interpreta- 
tions that flow from ambiguous utterances. Dealing with the matter, 
Davies (1979) proposes a distinction between first order significance 
and the higher order levels of relevant significance. 

The second serious problem concerns pluri-functional utterances 
or those that are ambivalent in function. For example, the making of 
requests. Some requests, indirectly placed for one reason or another, 
may also be interpreted as statements or explanations. For example, 
One speaker wants another person to close a door which the latter has 
Opened and he says "The door is still opent". 

In practice, participants use non-linquistic cues in particular 
Situations to try to determine what the utterance means. This is based 
On research showing that most indirect utterances are treated as action 
oriented, rather than neutral. This is true even in children as young 
as three years as shown by Erwin - Tripp (1981) and Shatz (1978). 

Another dimension of the form - function relationship in indirect 
requests gives the hearer the option of responding to the information 
Stated instead of the implied request and in that way, to refuse the 
request without causing loss of face on either side. This is so because, 
indirect requests are often an expression of the speaker's unwillingness 
to assume that compliance with the request is assured. The person 
requsting therefore takes a polite and coureous approach. 

In summary, it may be said, that some principles doe exist which, 
in general, may reflect, quite accurately, some of the procedures 


that participants use in relating form to speech act function. 
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Nevertheless, these principles do not completely explain the criteria 
that are used in specific circumstances. As a result, researchers are 
still far from having a complete understanding of the aspect of the 
organization of discourse. 

Because of this shortcoming, it is not yet possible to describe 
in detail the manner in which the syntagmatic and the paradigmatic 
dimensions of discourse relate to each other. Wells, MacLure and 
Montgomery (1979) suggest that the three move-types, solicit, give and 
acknowledge, provide the link and map onto the various classes of the 
Speech act. They thereby enter the sequential structure of the 
exchange opening up possibilities for longer stretches of discourse. 

At the same time, certain formal features of utterances, such as the 
word system and the intonational systems of tone and pitch height are 
known to be systematically associated with move-type. 

In spite of this, there exist strong constraints on the options, 
both formal and functional, that a speaker may select, at different 
points in the syntagmatic structure of any exchange or sequence of linked 
exchanges. Similarly, constraints exist or the possible interpretations 
that a hearer may place on particular utterances. 

In general, however, participants are generally farly flexible 
about the "rules" of conversational exchange, preferring to ignore 
temporary lapses in order to sustain a conversation. This general 
observation highlights the collaborative way in which conversation takes 
place, with each participant taking his turn to set up opportunities 
and contraints for the succeeding move as well as responding to the 


opportunities and constraints set up by the previous move. 
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CONVERSATION: THE TRIANGULAR MODEL BASE FOR COMMUNICATION 

The following model of the process of communication which is the 
basis of conversation is represented below, as Wells has proposed it. 

Wells indicates that utterances by different speakers in conversa- 
tion also involve psycholinquistic processes which participants use as 
they make and interpret the moves that are involved. In this sense, an 
act of linquistic conversation involves the establishment of a 
triangular relationship among the sender, the receiver and the context 
of the situation. In this relationship, the sender intends that the 
hearer should come to attend to the same situation as himself and 
construe it in the same way. Therefore, a conversation will be success- 
ful only if: a) the receiver attends to the situation as intended by the 
sender; b) the sender knows that the receiver is so doing; and c) the 
receiver knows that the sender knows this to be the case. In Short, 
they need to establish intersubjectivity about the situation to which 
the communication refers. 

While the speaker and the listener or the writer and the reader 
may, through collaboration, share an immediately perceptible situation, 
the use of the term "situation" for the third point of the triangle, 
the context of the situation, may create a certain amount of ambiguity, 
Since it refers both to the context and the content of the situation. 
This is not accidental, however, since it is the very physical setting 
of a conversation that may influence the way the participants relate 
to each other what they say to each other. In any event communication 
itself creates a more important situation in the sense that words and 
sentences are, in reality, symbols which by traditional and conventional 


usage describe and represent objects and events of our experience. 
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This, in fact, is where the intersubjectively agreed situations of 
communication are created, regardless of whether or not objects and 


events are immediately present. 


CONSTRUCTION OF THE MESSAGE 

In order to produce an utterance, the message to be communicated 
must theoretically first be constructed. The communication of a 
complex utterance may involve a series of messages, which may, for 
analytic purposes be separated in a number of component parts. The 
first of these concerns the purpose of the communication, meaning a 
description of what the speaker may have in mind in the implementation 
of higher level plans. These would include the influencing of the 
listener to act, adding to or modifying the listener's knowledge, 
expressing feeling, and so on, in such a way that the effect is 
intended to involve the listener in some way. Halliday (1970) refers 
to this as the interpersonal function. 

The second component of an utterance concerns the topic of the 
message, that is, the situation or state of affairs to which the 
message relates. Though psychologists do not speak with one voice 
about the form in which experience is stored in memory, it is clear 
that experience must be internally represented in some form and that 
it must be systematically organized with numerous cross references in 
order to permit the interpretation of incoming sensory information and 
other types of mental processes. Schank and Abelson (1977) suggest 
that this internally integrates information received through different 
sensory modolities and also uses typical episode structures or scripts 
to integrate experiences over time and project future outcomes and 


possibilities. 
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The organization of language is closely matched to this internal 
representation and influences the way in which experience is represented, 
but the internal representation of experience itself does not consist 
of a one-to-one relationship between sentences and the constantly 
changing details of moment by moment experience. In short, language 
and experience do not necessarily bear a one-to-one correspondence to 
each other. 

Vygotsky (1962) points out two additional reasons for a separation 
between language and the way in which experience is internally 
represented. The first is that experience is personal and particular, 
while language is public and general. The second reason is that 
experience is multi dimensional and simultaneous, while language must 
be converted into an ordered arrangement that permits it to be expressed 
through a sequence of sounds or some acceptable form of writing. It 
follows that, to communicate through language a speaker must conceptual ly 
first organize his past or present experience that are relevant to the 
moment and then organize this personal and particular experience into 
the categories of meaning that are publicly available in the structure 
of the language he knows. 

This area of topic construction has not been fully investigated 
but Chafe (1977) and Schank and Abelson (1977) have begun to explore 
the semantic interface between personal experience and the organization 
of meaning in language. 

It is clear that an understanding of this interface represents a 
major part of what is involved in language acquisition and, according 
to Fodor, Bever and Garrett (1974) speaking and listening require the 


manipulation of more than one form of representation and a process of 
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translation between them that involves substantial reorganization. 


THE CONTEXT OF THE SITUATION 

In any practical situation involving the organization of discourse, 
as distinct from the theoretical organization just discussed, constraints 
exist as to the moves a speaker may make at each successive step in an 
"orientation" is used to refer to this constrained selection and 
organization of the purpose and topic of the message. 

In orientation, a speech act is selected which will simultaneously 
realize the speaker's intended purpose and be able to be attached to a 
move-type that is appropriate in a sequence. Additionally, an utterance, 
as well as its purpose and topicmay be a matter of orientation to the 
expectations set up by the previous speaker's utterance. 

In respect of topic, orientation influences both the included 
information and the way in which it is organized. An important consid- 
eration for the speaker is the amount of information she can assume she 
Shares with her hearer. To underestimate or to overestimate this 
feature each poses disadvantages. It appears that judgments about what 
is shared knowledge must be made at a minimum of three levels: 1) common 
cultural assumptions; 2) knowledge as a result of personal experience; 

3) knowledge previously provided and shared during the existing 
conversation. The last level is probably the most important because it 
is through linking of sequential utterances that participants create 


coherence and mutual understanding. 


SEMANTICS 
Semantics is another aspect of language development. Semantics 


considers the relationship between language and other objects and events 
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around us. In learning the meaning of new words a child learns how 
that word is used to talk about new objects. In the first place, the 
child has to learn how the word relates conceptually to a category of 
things or objects. She also has to learn how the word relates to other 
words in the same semantic scheme. 

The study by Bloom (1973) was one of the first studies that 
attempted to make judgments about the semantic intentions of early 
Structured utterances, based upon clues from the context and behavior 
of the situation in which the utterances occurred. 

Other studies, Macnamara (1972) and Slobin (1973) proposed the 
cognitive hypothesis that cognitive development provides a pre-requisite 
basis for the development of language have been used in investigations 
by linquists and psychologists. Chafe (1970) and Fellmore (1968) for 
example have provided case grammar in which the underlying proportional 
structure of sentences is analysed in terms of a limited set of 
participant roles, for example, agent, experiences, patient or 
possessor, and the types of state, relation or event in which these 
participants are involved. 

Piaget and Inhelder's (1969) account of the development of 
sensori-motor intelligence has also been used to explain the cognitive 
development of language. 

If the cognitive hypothesis is valid, Piaget's description of 
cognitive development could be used to predict which of a child's 
meanings would be the first to be expressed and the approximate order 
in which new meanings will be added to the child's repertoire. Two 
studies sought to test this connection, Edwards (1978) and Wells (1974). 


The studies, which used longitudinal speech data were analysed in case 
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grammatical terms, found a reasonable match when the order of emergence 
of meaning relations in the speech samples was compared with the order 
predicted from cognitive development. In analysing the relevance of 

the studies quoted and other as well, Brown (1973) makes the following 


comments : 


In sum, I think that the first sentences express 
the construction of reality which is the terminal 
achievement of sensori-motor intelligence. What 
has been acquired on the plane of motor intelligence 
(the permanence of form and substance of immediate 
objects) and the structure of immediate space and 
time does not need to be formed all over again on 
the plane of representation. Representation starts 
with just those meanings that are most available 

to it, propositions about action schemas involving 
agents and objects, assertions of non-existence, 
location and so on ... In suggesting that the 
meanings of the construction of Stage I derive 

from sensori-motor intelligence, on Piaget's 

sense, I mean also to suggest that these meanings 
probably are universal in human kind but not that 
they are innate. (pp.200-201) 


Thus, it would seem that the conceptually organized representation of 
experience that is built up in the pre-linquistic period is a pre- 
requisite basis for the acquisition of semantic structures and of 
their lexicogrammatical expression. In this sense, it would be correct 
to say that language development has a cognitive base. 

Schlesinger (1976) supports this base to the extent that cognitive 
skills are part of the answers to language acquisition. It's value is 
not cognitive development per se, but as he states it, 


To function effectively, the child must attain 
certain cognitive skills which enable him to 
interpret what is going on in his environment. 
This interpretation problem can be solved without 
the aid of language; in fact its solution is 
itself a pre-requisite for learning language. 

But language learning depends in addition on a 
categorization problem and cannot be dealt with 
independently of language; its solution is 

oe and parcel of the language learning process. 
p.155) 
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THE SOCIAL AND PRAGMATIC BASIS OF LANGUAGE 

The earliest focus of language studies have already been alluded 
to in Chapter I. While those studies focussed primarily on the 
structural aspects of language learning, later studies, for example, 
Edwards (1975), Wells (1974), Tough (1976), Piaget (1968), focussed 
their analysis of the learning process on the importance of the 
pragmatic or social dimension of meaning which underlies the young 
child's utterances. Each of the foregoing researchers have supported 
or complemented the conclusion that there is more to understanding the 
language of the young child and how it works, than the observation of 
the structural forms uttered. The purposes, meanings and intentions 
of the utterances are equally important. Knowledge of the pragmatic 
aspects of language, in the view of the given researchers then, helps 
to complete a global approach to facilitating the language learning 
process. This approach to understanding the child's language has been 
labelled, the functional approach by researchers such as Halliday 
(1975). 

According to Halliday, the child does things when she uses her 
language. In reciprocation, people in her environment do things to 
her with their language as they interpret her meaning intentions. 
Halliday's view of the process of helping young children become effec- 
tive communicators as expressed in Wells (1981) therefore, is based on a 

meaning potential - a cultural resource for 
social interaction - which has its beginning 
in the, often idiosyncratic, interchanges 
between the child and his (her) immediate 
caregiver. (p.89) 
Basically, Halliday suggests that the following functions are performed 


when the child uses her language. 
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Functional terms Meaning glosses 


Instrumental 'T want' 

Regulatory 'Do as I tell you' 

Interactional 'Me and you' 

Personal 'Here I come’ 

Heuristic 'Tell me why' 

Imaginative ‘Let's pretend' 

Informative 'I've got something to tell you' 


The interpersonal functions of early utterances (from Halliday, 1975: 
19-21 in Wells, 1981, 89). 
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He concluded that these functions are developed and manifested as 
the individual is influenced in development generally. Dore (1975), 
Carter (1974), Searle (1969) and Carmainoi and Volterro (1975) have 
Supported this functional approach for analysing the language used by 
the young child. 

While this approach has been adopted and accepted by the fore- 
going researchers, their labels for the variety of functions performed 
by speech vary. 

Carter (1974) added the dimension of non-verbal behavior, that 
is gestures, to verbal behavior and coined a label, vocalization - 
gesture production, which manifested meaning potential and the 
intentions of the speaker. This vocalization - gesture production 
ultimately influenced behavior in reciprocation during interpersonal 
contexts and helped the child to use her language to get things done. 

Underlying the child's production of utterances in interpersonal 
Situations is the need to understand and be understood. However, 
several research studies agree that the young child comprehends more of 
the language spoken and heard, than she would produce. 

Huttenlocher (1974) suggests a system in relation to the 
production and comprehension of child language. He suggests that, 
children seem to comprehend first. Those words which the young child 
understands are those which refer to objects and actions. The words 
used do not have to be those learned through initiation. Huttenlocher 
further implies that the production comprehension processes are 
asymmetrical. The latter process seems, however, to require more 
cognitive implications. She outlines three thoughts on the comprehen- 
sion process as stated in Wells (1981). These can be stated as in the 


following: 


28 b 


steuttirem bas baqélovab’ ame siohieale sewit dant 
~(asel) son 






i tavonee jnamqot saved nt ‘heonaut sat et feub 
oven 


rarer) ovraffov) bas fodtentsd Bie (eaet) attase , 
yo bere supra! 





(eter) sedmed 
att pata ena Wh dasongge Tandtionwt eles basvoqque 
uftds gnuoy oft 
aidt oft yd patqsss6 DNS boy qubs, aad 2th NABOTGGS ztia of haw @ 
bamestven enordaaut to yssiav: Sie not etade!l ated ,zvetowers entop 7 
| vis fogede Xd _ 
gent ecotvntiad [edtaver 5, an ename Sein Habbs. (8007) vera) i 
~ pot rodel 5 beatod bas #OTMANSd) Lecysy ot .cawrese et : 
mt br JO Josam barest ros tora /Hotigukotg ‘sid eg 7 
satgouhora siutesp - martes ;ev0 sent yedseqe*and 7 enotinadat? -— © 
Penporveciseit pibsub, nortenovgresy yorveied bearsul tnt yiotemtsty 7 
fies eontit tod of spstpnst Wa seu Gs ytids ond bogh ar Ss ziueinos _ 
Faneeranystrr (0 ; tay %o wotdauborq 2° SITN> Say pn Pee 7 
-yevewot .boat2dsonu. sans hasseasbriyo} bso grid zt ai tend Fe : ? 
> stom zbnare bIiAs pray add der SeYpel estpete javaiseet fevevee ‘a 
suborg bruuw site Wedd «bY BeN: BOS asioaz seewgnst sho © 
- 
git ot Hofselai ni ineceye b eheaypHe (REEL) “ego Wat Tun 
dads es2zepgwe oh spsvans} 


7 
bf bda to mobansrertitge. bas nats oom a 
BHI gawey Sit totiiw | 2hvoW -s2onT 


ali buonsiiiwod a+ tine nab tka. bs 
arom git. 2netsom bas! 2asatdougr ike Ee sont 416 a 





1. Manifestation of the understanding of many 
relatively unfamiliar or difficult sound 
patterns which effectively deters the child 
from trying to utter them, thus reducing the 
number of words observed in production. 


2. Different processes are involved in the 

production and comprehension; in order to 

comprehend a word, a child has to recognize 

the sound patterns and then recall the associated 

concept to the particular object or action in 

the situation. 
Production, on the other hand, is 

3. From recognition of the particular object or 

action as an instance of a conceptual category 

to recall and articulation of the associated 

word. (pp.91-92) 
There seems to be concensus on the point that comprehension exceeds 
production. Huttenlocher (1974) suggests further, that young children 
comprehend words which perform a referential function; words which 
name objects and actions. Generally, this researcher assumes that the 
words which the young child learns and produces are those which are 
meaningful to her life; those which descriminate objects and name 
actions. 

Wells (1974) generates an alternative explanation for this 
asymmetrical result of production and comprehension. He suggests that 
the final performance is mainly attributable to the communicative 
aims that parent and child may have during the child's early word 
learning period. Wells states that, 

In addition to the fact that the adult may be 
quite deliberately trying to teach the names of 
familiar objects, her emphasis in addressing the 
child is likely to be on the object or event 

being referred to since it can be assumed that 

is the purpose of the shared experience of similar 
Situations and routines, and from accompanying 


non-linquistic behavior. For the child, on the 
other hand, it is the pragmatic function of his 
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communication that has priority, for this is what 
provides the motivation for utterance. Precise 
Specification of the persons or objects that are 
required to complete his purpose is less important 
Since he can use gestures or other non-linquistic 
means to indicate these, or rely on them being 
understood in context without the need for 
Specific reference, once his purpose has been 
understood. (p.92) 
Wells concludes that, 
If this is correct, the asymmetry is a result of 
the different focus of attention that the child 
is required to make in the two roles of hearer 
and speaker in order to participate successfully 
in linguistic interaction. (p-93) 
Wells does not disagree with, but extends Huttenlocher's idea of the 
concept of asymmetry in comprehension and production by adding the 
variable of other unaccounted-for strategies in the communication 
and production processes. They both, nonetheless, share the concensus 
that making use of a variety of strategies and words which serve the 
young speaker's functional purposes are meant to achieve the same 
pragmatic purpose: 
that of succeeding in communicating with 
another person about some purpose with respect 
to a particular aspect of the familiar, shared 
environment. (p.93) 
Wells also points out that those strategies which, though unaccounted 
for in early language research receive their shaping in the context 
of interaction with others in the child's environment and in what 
he terms, 
the development of intersubjectivity. (p.94) 
This last linquistic concept complete the proposed components of Wells’ 


view of research on language development of the young child. 
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INTERACTION AND THE DEVELOPMENT OF INTERSUBJECTIVITY 

Contrary to the original views of the past research, that young 
children could not be accredited with being able to adopt sophisticated 
communication skills, Wells supports, Snow (1978), Piaget (1968), 
Sheilds (1978) and Travarthen (1974) in encouraging new thinking about 
young children's development and use of such skills. These researchers 
seem to have reached consensus on the view that from the earliest 
Stages, and throughout the young child's linquistic development the 
desire to share meaning is her primary aim. This aim is realized, as 
Piaget and Snow suggested, from the feedback given by the caregivers, 
and is contingent on the child's behavior. Through such feedback the 
child advances to making connections between words used in the context 
in which they are used and the human and/or material referents. 

As the young child continually experiences the responsiveness of 
adults with whom she interacts, her constant awareness of the triangular 
relationship among sender, receiver and situational context is 
reinforced. In this triangular relationship, she continually attempts 
to elicit adult response to what she says. Thus, she gradually develops 
adult like sophisticated communication skills in a social context. The 
focus of these skills as Wells puts it is 

To take part in and learn from social interaction. 
This process is facilitated through the development of cognitive schemas 
about herself. 

Underlying Sheild's concept of language learning and intersubjecti- 
vity, the ultimate aim of the young child's learning to communicate is 
to establish and ensure the understanding that, 


the world (s)he experiences is similarly 
experienced by other people, and that his 
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(her) communications, like theirs, will be 
intentions with respect to this shared world. (p.94) 


Adults in the child's environment seem to shape her encounters by 
human activity to serve humanly conceived ends. This requires the 
adoption and use of numerous adult linquistic strategies to facilitate 
the process of a shared experience for the young child. 
Through the strategies which adults use with the child in 

conversation the language skills of communication will 

provide the context for gradual maturity of 

the forms and structures of his (her) mother 

tongue. (p.102) 
Also, through conversation, the sustaining devices which adults use 
the young child also learns to become 

more adept as a conversationalist and to extend 

the repertoire of social actions that (s)he 

can perform through language. (p.102) 
Wells makes a very interesting point when he suggests that, 

As the child increases his mastery of the 

language system, the range of topics that are 

potentially available for inclusion expands 

dramatically, and this calls for further 

modification in the adult strategies for sus- 

taining and extending the conversation. (p.106) 
Several recent studies which have investigated some form of parent - 
child verbal interaction have supported Wells' view, Snow (1980), 
Cross and Morris (1980) and Howe (1980). Other studies which have 
examined and compared mothers' speech with fathers’ speech have 
indicated some concensus that parents tend to adapt their speech by 
utilizing features and interactional devices which are structured to 
experience certain basic skills which are necessary for sustaining 


and understanding participation in conversational contexts. 


Ferguson (1964; 1975) has suggested that, 
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Perceptual saliency is one of the parental 
concerns 
when they engage their young children in conversation. Ferguson 
believes that parents deliberately simplify their linquistic structures 
and adopt redundant cues which they add to their linquistic structures 
to assist their children in perception. 

Blount (1972), Lewis and Freedle (1973), Scaife and Bruner (1975) 
Support Ferguson's views and adds that parents also speak to their 
young children at a slower rate, and, they tend to repeat utterances 
to ensure clarification and/or modification of meaning and intention. 

The last foregoing researchers indicate that, initially the 
modification of parental linquistic strategies, are intended to: 

a) to structure interaction; 

DeetOnlnitiale joint activities: 

c) to attract children's attention; 

d) to focus on the immediate activity (including speech); 

e) to introduce (or mark the introduction of semantically meaningful 
elements into interaction. 

The foregoing findings seem to support Wells' views on the process 
of intersubjectivity as it facilitates communication and language 
development. 

Blount (n.d.) and Padgug (n.d.) compared the features of parental 
speech to young children in four English speaking and four Spanish 
speaking families. They identified and support the view that while 
parents adjusted their linquistic structures in order to sustain 
conversation and to facilitate communication, the ultimate goal of 
the verbal interaction was to experience common meaning. Underlying 


this finding is the fact that either consciously, or unconsciously, 
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parents, through their adjusted, modified linquistic strategies, devise 
their own successful means of closing the gap between the levels of 
knowledge of the topic of conversation. In doing this, Blount and 
Padgug identified that the features of fathers' speech in both languages, 
were representative of serious adult structures or linquistic forms. 
Whereas, the speech used by mothers was representative of a high level 
of extended baby talk. Individual peculiarities to the Spanish 
Speaking mothers and fathers were also present. Further, they found 
that mothers' parental speech was more consistently defined than that 
of fathers in both languages. Mothers’ speech, they claim, also showed 
preferences for features that tend to be associated with nurturant 
relationships, whereas fathers' speech had comparatively more features 
that mark interaction as meaningful in terms of semantic behavior. 
Blount and Pudgug also make an interesting observation which 

reinforces the fact that the analysis of child and adult speech is 
much more than the identification and categorization of just what is 
uttered. They warn that, 

The claims about differential mother and father 

Speech relate to speech registers, not to actual 

differences in nurturances. Parental behavior 

obviously includes more than speech, and 

various communication modalities such as sight 

and touch would have to be included in an 

analysis of sex-differentiated nurturant patterns. 

Sex-differentiated speech registers are, however, 

maintained, despite the fact that the parental 

Speech occurs in "caregiving" situations. 
In trying to outline a concrete account of the primary functions of 
language learning in context of conversation Bullock (1980) has 
posited some interesting conclusions on the value and observations of 


parent - child verbal interaction. In this study, Builock engaged 


twenty-five mother - child dyads to participate, discuss and complete 
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a three matching games activity. Each dyad played three games. 

Game C involved colour matching, game T involved texture matching, and 
game N (for "neutral") could involve either, or both, types of matching, 
at the dyad's discretion. Mothers were told that they were interested 
in natural teaching strategies and that they should treat the sessions 
as if it were just another episode of game playing. They were urged to 
help their children find the best matching outfit, but not to perform 
the task in the child's stead. 

From the point of view of language learning, Bullock identified 
some interesting results. He based this study in Wittgenstein's 
hypothesis of language learning within a shared "activity frameworks". 
This hypothesis proposes two functions relative to language learning 
and development. These are: 1) that parents and children will need to 
determine the content of the utterances which the former direct to 
the latter; and 2) to determine how the child comprehends such 
utterances and their constitutive properties (including novel 
constituents). 

Bullock suggest that, 

These functions can be seen to complement one 


another to promote language development; just 
as the activity framework prepares the child 


to comprehend speech relevant to the shared 
activity, so it prepares the parent to generate 


speech relevant to the shared activity. 
Generally, the results of this study seemed to confirm what really 
seems to be the ultimate purpose of parents and children at all levels 
using their language: to communicate within the framework of a given 
context, activity or topic; using as many linquistic strategies to 
gain information and give information to experience a sharing of 


knowledge and meaning. Underlying this ultimate goal of using one’s 
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language is an active process which includes social, psychological, 
physical and emotional ramifications. If one's language is to be 
understood and analysed for meaningful growth, then the four fore- 
going dimensions need to be taken into account. 
PERSONAL RESPONSE TO THE LITERATURE: THE INFLUENCE OF PARENTAL 
SPEECH ON CHILDREN'S LANGUAGE LEARNING IN CONVERSATIONAL CONTEXTS 

While several studies which examine the process of language 
development in the young child exist, most of these studies have 
focussed their emphasis on the acquisition of the structural aspects 
of the language learnt. This trend does not provide much support for 
the view that the writer takes of the language development process of 
the young child: that language is for functioning effectively in life. 
The underlying assumptions of this view are: a) that the young child's 
needs for language development should be met in as meaningful ways as 
all caregivers could provide; b) that the child will learn more 
quickly those elements of language which seem to correlate to her 
interests, maturation and functional purposes, than those which are 
foreign to her needs and purposes; c) that the young child's world is 
based on her sensori-perceptions, and as such, verbalization should 
match her levels of perceptions through a variety of linquistic 
strategies used in concrete conversational contexts. Thus, what is 
said to the child by adults should not distort, but rather, complement 
and extend her thinking and talk through appropriate talk. 

In the writer's view, both fathers and mothers constantly, but 
perhaps, unconsciously seek to confirm the foregoing assumptions. 
However, the existing literature seems to indicate that language 


development is mainly the responsibility of the mother. 
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This study takes the view that both fathers and mothers are 
equally concerned about the child's language competence and independent 
thinking. They both seek to facilitate her acquisition of the language 
which would ensure her participation in a meaningful way in communication 
contexts. As a result, fathers themselves, engage in adjusting and 
modifying their linquistic strategies to share their levels of percep- 
tions of the world in which their child is a member. The degree to 
which adjustment and modification are adopted could be determined 
through a comparison of fathers' linquistic strategies with those of 
mothers' linquistic strategies to share their levels of meaning in 


given activity frameworks. 


SUMMARY 

Much of the literature which was surveyed for this study support 
aspects of the assumptions which Wells (1981) makes on the process 
through which the young child develops her language competence. Through 
the linquistic strategies which adults use to provide feedback and 
through constantly exposing her to talk in a variety of contexts, and 
on a variety of interests, she discovers more of the complex relation- 
Ships of language structures and their underlying meanings in relation 
to the world around her. The literature also indicates that adults, 
especially parents, to a great extent teach the young child indirectly, 
those linquistic strategies which will facilitate the quickest process 
of using language to mean, that is, to demonstrate more relevance, 
independence and appropriateness in talking, expressing her ideas 
and sharing others' points of view (Tough 1978), (Sachs, 1976), 
(Travarthen, 1974). 


In engaging the child in talk situations, parents' strategy of 
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Subordinating and ability to reconsider and restructure their language 
patterns are not the only linquistic strategies which they use to ensure 
meaningful communication with their young child. They also indirectly 
create situations whereby she learns to develop strategies to force 
adults into conversation, and to maintain and sustain what she desires 
to learn more about. 

There is also concensus that the underlying deep structure, or 
meanings of the language system of the child's community is learned 
before she can produce the appropriate structures to match those 
meanings. Thus, it is implied that the most important aspects of 
language learning lies beyond the verbalization of forms and structures. 

The surveyed literature therefore seem to be the fore-runners of 
researching various aspects of the semantic-structural view of language 
development which Wells (1981) views as an interdependent whole 
meaningful experience which is developed in interactional contexts 
which determine the meaning for which structures will stand. One of 
the surveyed studies which seems to be the main fore-runner of 
Wells' (1981) interactional constitutive view of language development 
is that of Jerome Bruner's (1978). In Bruner's effort to build a case 
change in the trend of research on the development of the young child's 
surface and deep structures of the language of her community, he has 
pointed out the missing link on the continuum between behaviorist 
reinforcement view and the innatist view. He quotes George Miller 
of the Rockefeller University whom he thinks puts the concern of this 
missing link very well when he says that, 

'We had two theories of language learning - one 


of the, empiricist associatism, is impossible; 
the other nativism, is miraculous. The void 
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between the impossible and the miraculous 
remained (remains) to be filled.' (p.43) 


Bruner then. like Wells. in his studv has aareed that today we need, 


a new perspective that begins to grant a place 

to knowledge of the world, to knowledge of the 
function of communication, and to the hearer's 
interpretation of the speaker's intent (or 

meaning potential). The new picture of 

language learning (should recognize) recognizes 
that the process depends on highly constrained 

and one-sided transactions between the child 

and adult teacher. Language acquisition (and 
development) requires joint problem solving. (p.44) 


Other points of agreement with Wells which Bruner's (1978) fore-runner 
Study between the reciprocal nature of language acquisition and 
development in mother - child dyads has produced are: 


- the child's entry into language is an entry into 
dialogue. 


- the dialogue requires participants to interpret 
the communication and its intent. 


- communication relationship is in the form of 
roles, and each "speech" is determined by a 
move of either partner. 


- initial control of the dialogue depends on the 
mother's interpretation, which is guided by a 
continually updated understanding of her child's 
competence. 


- language development is a constitutive experience: 

not only do participants rely upon context in 

making sense of one another's utterances but, 

in quite important ways, that context is brought 

into being or constituted through the use of 

language. (p.44) 
It will be observed though, that in applying this view, Bruner lays 
emphasis on, the mother's vital role in facilitating this new perspec- 
tive in her young child. Bruner may have missed a great opportunity 
to investigate this new perspective with the father - child relation- 


ships also. This study, using children one year to three years older 
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than Bruner's child subjects: ten months to twenty four months, seeks 
to apply this view to both mother-child and father-child dyads. 

This interest is established through the researcher's belief that 
fathers play as much a crucial role in facilitating their young child's 
language competence but the existing literature inadequately represents 
this view. The following questions therefore need to be answered: 

ile What is learnt from fathers' language patterns? 

ap How do young children use language to respond to fathers’ efforts 
to share information and meaning? 

3. What strategies do fathers use to make language create contexts: 
the constitutive view? 

4, How do young children use language to cope with the participant 
asymmetry:(fathers having a higher level of conversational rights of 
contexts?) 

ae What aspects of the conventions of language as interaction: for 
communicating and thinking, do fathers capitalize on to facilitate 


their language development? 
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THE PROBLEM 

The purpose of this study is to analyse the linguistic 
strategies used by fathers, and those of mothers, in order to 
understand the degree of contribution which fathers make towards 
fostering language development for thinking and communicating in 
young children, through the interactive-constitutive process. 

As already outlined in Chapter II, many of the studies which 
investigated the influence of parents' language on early language 
acquisition and development, were done primarily with mothers inter- 
acting with their young children. The findings of those studies 
therefore were reflected as being representative of the contri- 
butions which the home makes towards children's early language | 
acquisition and development. As a result, very little is known 
about the crucial contributions which fathers make towards such 
development. 

The idea which was explored in this study is, that fathers 
make aS crucial contributions to their young children's language 
acquisition and development through a variety of linguistic 
strategies. In order to extend the knowledge of the contributions 
which fathers make towards their young children's language acqui- 
sition and development, the strategies which they used while inter- 
acting in the home setting were tape-recorded and analysed. 

Specifically then, this study involved Baht children, between 


the ages of three years and five years, and their parents. In each 
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family, the children interacted with the parents in two tasks 
designed by the researcher. Each child interacted alone with the 
father while he read and discussed a story, and during the sharing 
of a game. Each child also interacted alone with the mother while 
She conducted two similar tasks. The verbal responses were tape- 
recorded in the absence of the researcher. In addition, the father, 
mother, child subject and other members of the family interacted at 
a family dinner. The verbal responses were also tape-recorded by 
the parents. These verbal responses were analysed quantitatively 
according to twenty-five categories, and qualitatively in order to 
further an understanding of the nature of the contributions which 
fathers make to their young children's development through the inter- 
actions represented in this study. The details of the procedure 
are reported below. 
GENERAL PROCEDURES 
Locating the Subjects 

Originally, a stratified random sample of parents was identified 
in three pre-school settings in one urban location. However, many 
of these parents demonstrated concerns about the amount of time 
which they were required to devote to completing the designed activi- 
ties. As a result, many of these parents withdrew. Since this study 
preferred to have a sample of families whose normal interaction 
schedules with their children included story telling, playing with 
their young children and sharing mealtime together, volunteer families 
were sought to participate in this study. As a result, the eight 
families who participated in this study were drawn from two urban and 


two rural urban areas. The eight families were contacted by friends 
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of the researcher. Having volunteered, the researcher outlined the 
procedures for completing the activities stated later in this 
chapter. Parents were assured that all participants would remain 
anonymous in reporting the findings. The participation of these 
parents was a reflection of their confidence in their positive 
Support for their young children's language development. 
Description of Subjects 

Parents 

Eight pairs of parents from varying occupational and educational 
backgrounds participated in this study. Each pair of parents however, 
Shared the common feature of spending considerable time interacting 
with the child-subject in a variety of contexts which required child- 
ren to talk. Specifically, the following range of occupational 
backgrounds were representative in this study; one reading specialist, 
a bus driver, a lawyer, a truck driver, an accountant, a union 
Organizer, a miner and a chef. Occupational backgrounds varied to 
a lesser extent in the eight mothers who participated; five homemakers, 
two teachers and one secretary. 

The Children 

The eight child-subjects ranged from three years to five years 
old. Of these eight, only four of the children attended kindergarten 
schools; Vanny, Mealie, Vicky and Briggs. Each of these eight child- 
ren share spontaneous play periods with their parents. Stories are 
told, and/or read to them daily and a common supper time with all 


other members of the family is a routine experience; as far as possible. 
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This study basically engaged children of native English 


Speaking families from the variety of educational and occupational 
backgrounds. Interactions in the natural home and family settings 
seemed appropriate to the application of the framework stated in 
earlier chapters. 
RATIONALE 

It was assumed that from a very early age young children are 
exposed to surface level language information or the linguistic forms, 
used to interact with the child's saepte aie Siblings. Underlying 
that surface level of the language used, is a deep level system of 
linguistic structure: a meaning structure, through which the values, 
beliefs, interests and ideas shared by parents are communicated to 
the young child. It was also assumed that if parents volunteered to 
participate in the activities of this study then a more natural and 
truthful representation of the linguistic strategies used by parents 
to communicate their values and meaning of the world to their young 
children would be realized. A variety of locations therefore provided 
a greater opportunity for determining that certain linguistic behaviors 
are not specific to any one location. A summary of the basic back- 
ground information of the subjects is shown in Figure 3. 
THE DATA 

In each of the eight families who participated in this study, 
Tasks 1 and 2 were conducted in father-child dyads, and mother-child 
dyads (see Figure 4, Schedule of Data Collecting). In Task 3, the 
father, mother, and child-subject as well as other members of the 
family interacted at supper. These interactions provided the data 


which facilitated an analysis of the linguistic strategies through 
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which fathers and mothers helped their young children experience 
shared knowledge of the world, knowledge of the functions of communi- 
cation, and thus, shared meaning. 
Schedule of Data Collecting 

The schedule of activities from which the data was collected 
over a one week period beginning June 13, 1982 is outlined in 
Figure 4. Specifically, the data which provided the basis for a 
description of the linguistic strategies which fathers used and those 
which mothers used with their young children included the following 
components: 
a) One session of story reading and discussion activity by 

each father; 
b) One session of story reading and discussion activity by 

each mother; 
G) one play activity session using a magnet kit; 
d) one play activity session using a variety of stickers to 


build and discuss a picture; 


e) one tape-recorded session of the family's conversation at 
supper; 
fF) one background questionnaire which provided information on 


the perspectives which fathers and mothers hold about the 

development of their young children's language. 

A one week log keeping exercise in which verbal interactions 
involving the child subjects. The tasks are detailed 


below. 
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Figure 4. Matrix of Schedule of Tasks 
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The Tasks 

Task 1: Storybook Sharing 

Two story books selected by the researcher were provided for 
each of the two parents of the eight families. 

Rationale: Story telling is a routine parent-child activity 
of the participating families. Since this is a known factor in this 
task, the activity provides an opportunity to elicit the child's 
views of what the illustrations and texts tell. Parents therefore 
had the opportunity to utilize graphic clues and children's concrete, 
here-and-now language to make meaning of what the stories involve. 
This required parents to utilize linguistic strategies which explained 
texts as well as monitored their success at communicating meaning. 

Task 2: Play and Learn 

A picture making and a magnet and material kit were used by the 
two groupings of mothers and fathers in a manner similar to that 
stated in Task 1 (see Figure 4, Schedule of Data Collecting). 

Rationale: The participating parents normally interact with 
their children in spontaneous play activities. The hands-on kits 
provided an opportunity for parents to use the linguistic strategies 
which they normally use when participating in their children's spon- 
taneous play. Through this activity an opportunity was provided for 
focusing on the use of those strategies which share the meaning of 
each other's previous experiences in relation to the objects, their 
properties and their functional relationships. 

Task 3: The Family at Supper 


Each family tape-recorded the minimum of forty minutes of a 
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Supper time interaction. 
Rationale: Joan Tough (1978) suggests that, 


Talking is perhaps, essential in the first 
place for the young child as a means of 
letting people know about his general well- 
being. But he does not live in a world 
which is only made up of bedtime, meal- 
time, and play time. The world exists 
outside of the family and the family 
relates to it in many ways. (p.112) 


She also states that, 


The family has its own life made up of 
the relationship between the members of 
the family, and the general activities 
which the family pursue. Again, language 
provides the medium through which communi- 
Catqumcdi d0,0N. (tas tiiseaculv uy 
into which the child is drawn, which, with 
little formal teaching, provides the 
matter about which the child wants and 
learns to communicate. It is not talk 
for talk sake, or talk about things which 
are only considered suitable for communi- 
cation with the child (although such 
topics will form a part of the child's 
experience) that forms the natural exper- 
jence in which to establish and practice 
language: it is everything that goes on 
which is of interest or concern to the 
family, and in which (s)he is able to 
become involved as (her) his skill in 
interpreting and speaking grows. (p.111) 


The verbal interactions of the family at supper seem quite adequate 
to provide a picture of the total linguistic strategies which influ- 
ence and shape the language and thinking of the child-subject. It 
therefore provided an opportunity to identify some of the objectives 
which the child-subject used language to achieve, in this spontaneous 
situation. Through this activity an additional opportunity was 


also provided to evaluate what all members did with their words. 
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Task 4: Log Keeping 

Each family was requested to document as many of the verbal 
interactions as possible which the child-subject shared with other 
members of the family over a one week period. 

Rationale: Joan Tough suggests that, 

Talking clearly aids the expression of 
thinking, and perhaps frequently the very 
use Of talk initiates and refines the 
child's thinking. (p.88) 

Tasks 1 through 3 may not necessarily be representative of al] 
the talk and linguistic strategies which parents use to communicate 
with the child-subject. This activity provided an additional oppor- 
tunity to identify the spontaneous talk which emanates from the child's 
constant thinking of a variety of things pertaining to his world. 

How the child's thinking is clarified or extended may require parents 
to utilize other strategies of interpreting what the child intends to 
mean from the syntactic structure of forms produced within given 
contexts. There may be a greater variety of contexts from which 
meaning is to be interpreted. 

Task 5: Completing a ten(10) Item Questionnaire (see Appendix C) 

Items 1 through 3 reflect the range of individuals who would 
have verbal influences on the child-subject's language. 

Items 4 through 6 reflect parental attitudes to children's 
language use. 

Items 7 through 10 reflect parents’ role in the process of their 
children's language development. 


Rationale: Pinnell (1980) suggests that, 
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Our attitude toward children's use of 

language, the ways in which we teach them 

about language, and the opportunities we 

provide for language use can either help 

or hinder the further development of 

language knowledge. (p.8) 
The questionnaire provided an opportunity to evaluate the feelings, 
attitudes and values which parents have for the language of the 
child. The responses would also clarify or confirm the patterns 
found in the recorded responses over Tasks 1 through 4. As a result 
the child's language learning could be placed in the greater physical, 
social, emotional and intellectual contexts of the family. 
Instruments 

Twenty-five categories of linguistic patterns/strategies stated 

later in this chapter were used to code the quantitative responses 
of each dyad in each family. Five other aspects of language learning 


issues (see Chapter II) were used to qualitatively analyse full 


duration of collected verbal responses. Parents tape-recorded all 


responses as the writer preferred not to allow her presence to influence 


the subjects' responses in any way. 

Recording Equipment 

1k Each family was provided with one tape recorder, two cassettes: 
one for recording father-child dyadic responses and the other for 
recording mother-child dyadic responses and supper conversation. 


on Two background questionnaires were provided for each family. 


Each father and mother completed a separate one and returned it by mail. 


3 A format of the desired log was provided for each family (see 


pilot example in Appendix 1). 
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4, One Release of Information Form was provided for each family 
to permit the use of the collected data only in this study. 
Treatment of the Data 

The analysis of the linguistic strategies which fathers and 
mothers used with their young children to communicate was done in two 
sections. The first section will indicate a quantitative analysis 
of the frequency of the twenty-five categories (see definitions in 
Appendix F) outlined later in this chapter, in the total number of 
utterances used by fathers and mothers in each family. A general 
representation of the descriptions of the responses of the eight 
fathers and the anaes mothers was also quantitatively indicated. This 
quantitative representation was not used, however, to generalize about 
all fathers in relation to the given problem stated in the foregoing 
Opening paragraph of this chapter. Instead, generalizations were 
limited to the acquired data only. 

A second section of analysis is presented qualitatively. Here, 
a descriptive view of how the verbal interactions of each dyad follow 
Wells' (1981) interactive and constitutive views of language devel- 
opment is given. Wells' views were reinforced in this section by the 
thinking of Joan Tough (1978), Britton (1970), Frank Smith (1975), 
Bruner (1978) and Donaldson (1978). The focus of this qualitative 
analysis is on getting language to work for the participants in the 
dyads as they shared knowledge of the world in relation to the 
activities, or contexts, how they shared meanings of those contexts, 
and to identify what linguistic strategies children learn from 
fathers and mothers as part of the development of their language 


competence. 
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A comparison between pairs of parents was made in relation to 


Similar categories which their child used. 


Categories for Analysis of Utterances 


th 
(ar 
3. 
4. 
5 
6. 
oe 


Number of utterances made by father, mother, child. 
Initiates topic in context. 

Gives information. 

Acknowledges information. 

Asks questions to seek clarification of meaning intention. 
Asks questions to solicit new information. 

Statement which expands the child's ideas, thinking (Tough, 1979). 
Statement which confirms the child's ideas. 

Statement which corrects the child's ideas. 

Statement which answers the child's questions to understand 
causal relationships. 

Statement which seeks clarification of word meanings. 
Statement which clarifies word meanings. 

Statement which accepts child's word meanings. 

Statement which complies with ideas. 

Statement which challenges ideas. 

Statement which modifies utterances to convey shared meaning. 
Statment which shares concepts at adult level. 

Statement which is not acknowledged. 

Statement which is incomplete. 

Statement which is off topic. 

Statement which extends speaker's ideas. 

Statement which rejects speaker's ideas on the basis of 


adult status. 
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24. Statement which defends speaker's point of view. 
25. Statement which directs actions in order to provide an adequate 
representation of the verbal interactions. 
To exemplify the analysis of the strategies used by each pair of 
parents, adequate and appropriate references of utterances were cited 
to support the evaluative and causal relationships among the stated 
categories. This phase of analysis reflects the strategies used by 
each participant in the context of conversation. 
SUMMARY 
It is agreed that conversation requires joint action. In con- 

versational contexts it seems that parents find that sustaining that 
joint action in a meaningful way would be the greatest problem they 
face in talking with their young children. Nevertheless, parents 
adopt a variety of linguistic strategies to help children to sustain 
that joint action through meaningful interpretations of their 
children's utterances. These views are supported by Pinnell (1980) 
who suggests that, 

Using language to express ideas is the 

focus of language learning at home, and 

parents interpret their children's 

utterances as complete and meaningful 

even if they are ungrammatical by adult 

standards. (p.19) 
Tough (1978) adds another dimension of language learning in a conver- 
sational context; that form is learned as content and function is 
learned. She says that, 

Significant others in the child's 

environment and children themselves focus 


primarily on content and function of 
language, yet form is learned also. (p.124) 
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The thinking which underlies the two foregoing statements are 
(a) that in the context of conversation the significant others in 
the child's home environment: parents and siblings, facilitate the 
learning of meaning and form simultaneously; and (b) that the 
participants who engage in conversation seem mainly to respond to 
the intentions and communication functions of what the young child 
Says in relation to the context. This thinking therefore supports 
Wells' views that language learning in conversational contexts is a 
collaborative and meaning negotiating process. Wells suggests three 
aspects of this collaborative-meaning negotiating process. These are, 
1. That the two participants in the 
conversation alternate in taking 
turns to speak, each listening while 
the other speaks and waiting for the 
other to finish before starting his 
or her turn. 
2. What is said in each turn is 
coherently related to what was said 
by the previous speaker, and so it 
is reasonable to infer that both 
participants are understanding of 
each other's messages and framing 
their subsequent messages in the 
light of that understanding. 
3. The talk seems to be systematically 
related to the physical situation 
in which it occurs and to the 
intentions of the speakers in 
relation to that situation. (p.25) 
Wells' framework of language as a medium of interaction, and the 
negotiation of meanings through talk thus seems adequate to facilitate 
the procedure for collecting, evaluating and comparing the linguistic 
forms and strategies used by mothers with their children with those 


forms used by fathers with the same children. 
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Specifically, this chapter outlined the strategy for investi- 
gating and understanding the degree of contributions which eight 
fathers made towards their children's language acquisition and 
development, through the use of the linguistic strategies which those 
fathers used while interacting in the home over two tasks designed 
by the researcher and at a family dinner. 

A matrix of background information of the subjects, a schedule 
of tasks completed, the method of collecting the data, the twenty- 
five categories used for analysing the data quantitatively and 
qualitatively were also outlined. The foregoing components of the 
strategy formed the basis for analysing and understanding the crucial 
contributions which fathers make towards their young children's 


language acquisition and development. 
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IV. RESULTS AND DISCUSSION 


The purpose of this study was primarily to analyse and describe 
the linguistic strategies which fathers and mothers used with their 
pre-school children to determine the degree of contribution which 
fathers made towards their children's language development for think- 
ing and communicating through the interactive-constitutive process. 

The responses were tape-recorded by the parents of the eight 
families. Each of the eight fathers and mothers interacted alone with 
the child subject over a story-telling task and a play activity, 
Structured by the researcher. The child-subject also interacted at 
Supper time with other members of the family. Each family complemented 
the data from structured tasks by completing a questionnaire which 
reflected their attitudes towards their young children's language 
development. Finally, parents completed a log of additional language 
interactions which took place among the child-subjects and other 
members of the individual families over a one week period. 

The data were analysed both quantitatively according to twenty- 
five linguistic categories, and qualitatively. Percentages calculated 
for all 25 categories for each participant over Tasks 1, 2 and 3 are 
reported in the first section. The results in each family will be 
discussed separately in this section. The second section presents the 
types of interactions among children and parents, and discusses these 
interactions in view of the influence which they had on the young 


child-subject's language development for thinking and communicating. 
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Here the discussion will be specific to individual families as well 
as general across families. 

THE FATHERS' RANGE OF USE OF LINGUISTIC STRATEGIES 

General Results for Fathers 

It was thought that fathers in this study would make as 

Crucial contribution as mothers towards their young children's language 
development, through the use of appropriate linguistic strategies. 
To address this thinking the types of linguistic strategies used by 
the eight fathers were analysed in each task according to the twenty- 
five categories of linguistic strategies already discussed in Chapters 
ifeandylil. 

It was observed that seven out of eight fathers predominantly 
used Categories 3, 2, 25, 7, 8 and 5 most frequently in their con- 
secutive order. 

Category 3. Gives information. 
Category 2. Initiates topic in context. 
Category 25. Statement which directs actions in order to provide 

an adequate understanding of context. 
Category 7. Asks questions to solicit new information. 
Category 8. Statement which expands child's idea. 
The foregoing categories were assumed to be pertinent to facilitating 
both the semantic and structural aspects of their young children's 
thinking and communicative ability. Conversely, the following cate- 
gories were least used by all of the eight fathers: Categories 16, 
bSatlIerz0s 723% 
Category 16: Statement which challenges ideas. 


Category 18. Statement which shares concept at adult level. 
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Category 19. 


Category 20. 
Category 21. 
Category 23. 
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Statement which is not acknowledged. 
Statement which is incomplete. 
Statement which is off topic. 


Statement which rejects speaker's ideas. 


These were assumed to have limited influence on children's thinking 


and communicative ability. 


The data for the eight mothers revealed that they most predomin- 


anclLveusea categories ¢, 45.5, 6, 7. Ceandica. 


Category 3. 
Category 4. 
Category 5. 
Category 6. 
Category /7. 
Category 8. 


Category 23. 


Gives information. 

Acknowledges information. 

Asks questions to seek clarification of meaning intention. 
Asks questions to provide new information. 

Asks questions to solicit new information. 

Statement which expands the child's ideas and thinking. 
Statement which rejects speaker's ideas, to facilitate 

the development of thinking and communication in the 


the interactive-constitutive process. 


Those categories least used by mothers were Category 19, 20, 21, 22 


and 24. 

Category 19. 
Category 20. 
Category 21. 


Category 24. 


Statement which shares concepts at adult level. 
Statement which is incomplete. 
Statement which is off topic. 


Statement which defends speaker's ideas. 


Although there were many similarities in the use of positive and 


negative categories across mothers and fathers in the eight families, 


great variations were observed in the use of the foregoing categories 
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by different fathers and mothers during different tasks (see Tables 

1, 2, 3, 4, 5, 6, 7, and 8). This observation demonstrated that people 
use language differently to communicate similar ideas. Also, people 
use language differently to communicate in different interactional 
contexts. Their level of knowledge of the context, interests, and 
attitudes create such variations. 

However, regardless of the variations in use of the predominantly 
used positive categories, it was observed that at all times fathers 
sought to communicate meaning in their language forms, through the 
linguistic strategies used. 

INDIVIDUAL RESULTS AND DISCUSSION 
Family 1: Kenny, Father and Mother 

Tasks Lae, 3 

It was observed that Kenny's father predominantly utilized 
Categories 15, 2, 3, 7, 5 and 25 in their respective order. Mother, 
on the other hand, utilized Categories 2, 3, 7, 8 and 11 in their 
respective order. Two negative Categories were least used by both 
father and mother. These were Categories 22 and 24. 

It will be observed that Kenny was the youngest participant in 
this study. His attention span was much shorter than that of the 
other child-subjects. This level of his maturity required father to 
utilize Category 25 to constantly help Kenny to focus on the context: 
to maintain the orientation to the interactive situation. Father 
also utilized the strategy of questioning in order to monitor Kenny's 
attentiveness and shared meaning. Mother, on the other hand, utilized 


the strategy of telling, or giving information. As a result, extensive 
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TABLE 1.1 


FAMILY: KENNY, FATHER AND MOTHER 


TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


AND MOTHER-CHILD DYADS 





RANK CATEGORY C — CATEGORY F 
1. 1 102.50 126430 
3. 2 Wert 2 91550 
4, ae Da? 3 14.06 
5. 6 9.8 taal 315 
6. 11 6.8 D 91069 
is 4 5378 25 be25 
aie 15 539 4 4.6 
9. 17 533 15} 4.6 
10. rf 3.9 24 4.6 
ii. 8 3.9 20 Bai2 
12. 9 2.9 21 Sis 2 
13. 20 2.9 23 Sele 
a4. 5 1.9 6 0.0 
iley he 1.9 8 0.0 
16. 16 1.9 9 0.0 
17. 25 1.9 10 0.0 
18. 14 0.98 11 0.0 
19. 19 0.98 12 0.0 
ADE 10 0.0 14 0.0 
aie +3 0.0 16 0.0 
ee. 18 0.0 ig 0.0 
23. 21 0.0 18 0.0 
24. 23 0.0 19 0.0 
Aas 24 0.0 22 0.0 
Key: C - F = Child - Father Dyad 
MC = Mother - Child Dyad 
C-F- 
le—ee5e=LLinguisticeCategories 


CATEGORY M 
1 118.0 
2 14.4 
37 001801 
LF) 
Braiie01 
> mie 
Te Sh Sr 
19 8.47 
10 362 
6 $5293 
25, 85593 
(2808 
16 35208 
18 5.08 
ij. $423 
5 g4e23 
13. 83539 
20 ©3538 
14 92554 
21) min69 
22 eb} 
15 0.0 
17 @0nO 
23. 0.0 
24 B0R0 


—_— 


M - OT = Child - Father - Mother - Other Family Members 


* Category 1 in each table represents the total number of utterances used 


by each subject in Task 1, 2, 3. The representation of this category 


in the form of the raw data was preferred, to facilitate discussion in 


the qualitative section of this study. 


CATEGORY C 
1 83.0 
3 #19227 
14 18.07 
5 14.45 
2 gh 302 
20 6-02 
6 g4581 
if 4.81 
15 94381 
19 4.81 
1 a3 264 
9) 73851 
41 3501 
18 2.40 
25 p2n40 
23. - 91820 
8 0.0 
40° “G0t0 
12) 080 
13.) BORO 
16  go<0 
17 goso 
a1 B08 
22” Boa0 
2 B0s0 
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TABLE 1.2 


FAMILY: KENNY, FATHER AND MOTHER 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


TASK 2 


AND MOTHER-CHILD DYADS 


RANK CATEGORY C — _ CATEGORY 
ek: 1, 6820 1 
ee 3 Ady 7 
3. 2 14.28 2 
4, 4 69.52 5 
5. Dee eee 6 
6. [6 we igsye 25 
(e 15. “476 3 
8. 20 Seat y 4 
9. 25 Stall 3) 
10% 21 1.58 8 
14% 25 1458 10 
sr GeO 11 
13% Gm 0s 0 We 
14. o* 030 13 
15. TO: O20 14 
10% la 0.0 15 
17. jo USO 16 
18. 15,7) 920°0 17 
19. 14. 0.0 18 
20. ike = DA 19 
oi \e if) e's U 20 
Pye iNet Wess 21 
23% 19 0.0 22 
24. Ze. O80 23 
25. 24 60.0 24 
Key: C - F = Child = Father D 
M_C = Mother - Child D 
C-F - 
1 - 25 = Linguistic Cate 


F 


80.0 


Sr G1Or1O7rOrO4O1 Ol OOF OO Or ore 
om 6” @ o=. oF 87, 3", 2 e 
So) Or1Oo1orGrO7 OG OO OIOrOrOre 


yad 
yad 


gories 


CATEGORY M 
1 110.0 
B16 
4 20.9 
7 19.09 
2 14.54 
Be JORG 
25 9.09 
18) 7453 
5 6.36 
6 5.45 
16 5.45 
8 3.63 
10 3.63 
15. 3°63 
12 gouge 
20) feud 
13, 0.90 
OMe 050 
ME AO 
14 0.0 
ay, 080 
19 0.0 
21 | 10%0 
23 0.0 
24 0.0 


M - OT = Child - Father - Mother - Other Family Members 


* Category 1 in each table represents the total number of utterances used 


by each subject in Task 1, 2, 3. 


The representation of this category 
in the form of the raw data was preferred, to facilitate discussion in 
the qualitative section of this study. 


CATEGORY C 
1 63.0 
Sea 
2 12.69 
4 dis 93 
5 6.34 
16 6.34 
20 6.34 
a3 Seal 
ys) Beek. 
rae 3.17 
24 Sei 
25 48) 
23 52 
6 0.0 
vf 0.0 
8 0.0 
9 0.0 
10 0.0 
) 0.0 
12 0.0 
14 0.0 
15 0.0 
17 0.0 
18 0.0 
22 0.0 
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TABLE 1.3 
FAMILY: KENNY, FATHER AND MOTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F — CATEGORY M ao CATEGORY OT 
oP aie, lee eo 1 60 1 84 
2. 4 14.89 ae 13.33 ch Sabetecle 
Be 8 14.89 3 9.99 5 B35 
4, 15 514.09 5 9.99 4 7.14 
a 2 8.51 8 C33 20 5.95 
ae 20GnO es) hp = clelgeiel 25695 
T. 24 8.51 fi 6.66 6 4.76 
o. en 6.38 14 6.66 9 4.76 
9. 25 6.38 15 6.66 11 4.76 
a0. 3 4.25 24 6.66 Lig 4.76 
ad. 16 wD 4 4.99 25 4.76 
1a uh uce5 6 3533 eya ey 
ae .) aulc 10 Bea 8 Sijen| 
A. Pe oee 19 32.35 12 BIO oy 
BD. 6 Oo. 20 3633 7 2.30 
16. oe 0.0 20) 73433 14 2.38 
17. 9 0.0 9 1.66 15 Caso 
18 6 10 OSU 22 1.66 16 1.19 
19. im) 0.0 14 0.0 18 1 on 9 
20. 12 0.0 12 0.0 10 0.0 
Zale 13 0.0 12 0.0 13 0.0 
eee 14 0.0 16 0.0 19 0.0 
ese 18 0.0 18 OL 24 0.0 
24. 19 0.0 23 0.0 22 0.0 
aba tS 23 0.0 24 0.0 24 0.0 
Key: C - F = Child - Father Dyad 
M_ C = Mother - Child Dyad 
C - F - M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 


* Category 1 in each table represents the total number of utterances used 
by each subject in Task 1, 2, 3. The representation of this category 
in the form of the raw data was preferred, to facilitate discussion in 
the qualitative section of this study. 
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TABLE 2.1 
FAMILY: LINDA, FATHER AND MOTHER 
TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M — CATEGORY C 
10. th 26.0 W426 jee 2He0 1 325.0 
2s. 1h 1.53 7 26.19 ie 33.35 yy) 24),87, 
35 oy 4.58 2 14.28 2 20.63 5 1225 
4, 2 7.69 (ae 9.52 3) 20,63 3 9.37 
ite 3 7.69 NS) 7.14 5 12.49 14 9.37 
6. 4 867.69 16 ‘de Ba et2.49 2 6.25 
(ie 7 7.69 4 4.76 vf 8.33 7 6.25 
8. 25 7.69 8 4.76 15 8.35 19 6.25 
9. 5 3.84 t2 4.76 20 4.16 6 Sie We 
10. 9 3.84 A 75 6a 4020 8 412 
1k. 1a) >. 8 at 24.38 9 0.0 9 3.12 
2 13 3.84 9 2. 50 10 0.0 11 3% ie 
HS. 14 3.84 14 216 38 11 0.0 12 Shr re: 
14. 16 3.84 12 246 36 12 0.0 16 3m Uc 
ss 1% 3.84 20 2. 38 ie 0.0 20 ho lee 
16; 20 3.84 21 2.38 14 0.0 21 She 
id 22 3.84 22 2.38 16 0.0 Ze Sieh 
18. 24 3.84 3) 0.0 17 0.0 25 eve. 
19. 6 0.0 6 0.0 18 0.0 10 O. 
PAG) B 8 G0 10 0.0 19 0.0 a3 0.0 
alte 10 G0 11 0.0 21 0.0 Ve 0.0 
2a 11 0.0 ihe 0.0 22 0.0 17 0.0 
ove 18 o.8 18 0.0 23 0.0 18 0.0 
a4. 19 0.0 19 0.0 24 0.0 23 0.0 
Pig 23 0.0 23 0.0 25 0.0 24 0.0 
Key: Child - Father Dyad 


Mother - Child Dyad 
M - OT = Child - Father - Mother - Other Family Members 
5 = Linguistic Categories 


-AQNEQO 


- F 
we 
- F 
-2 


* Category 1 in each table represents the total number of utterances used 
by each subject in Task 1, 2, 3. The representation of this category in 
the form of the raw data was preferred, to facilitate discussion in the 
qualitative section of this study. 
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TABLE 2.2 
FAMILY: LINDA, FATHER AND MOTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M Tr CATEGORY C 
Ral. 1 84.0 1, 75...0 ih fay) 1 84.0 
ae 220223 5 14.66 3 47.94 15 14.28 
3. fp wi ees: 7 14.66 8 6.84 Ae) 13.09 
4, 4 16.66 2) 13.83 5 6.66 3 11.90 
5. 15 14.28 3 9.53 2 5 47 4 11.90 
Gn 5 7.14 6 7.99 4 4.10 i (hai 
is 2 4.76 4 3.99 if 4.10 16 (ea 
oy 25 4.76 11 3.99 6 ERAS 19 ( 
9. 6 abs) 15 3.99 9 2.418 is 5.95 
10. 9 28D 8 2.66 15 thay Is) 12 5295 
ial. 20 2630 17 2.66 20 Cals 2 4.76 
1a 8 irs) BS) 2.66 11 1.36 14 2.38 
13. 11 1.19 9 i 568 12 1.50 20 Di atel 
14 17 1.19 10 133 14 1330 2a 230 
15. 22 1.19 20 1.65 16 1.30 23 2.38 
16. 23 1.19 21 135 Wf 1.36 8 S10) 
we 24 1.19 ays ile i 18 1.66 2) Zen 
iS. 10 0.0 23 1.33 19 136 iq sche) 
19. ie 0.0 24 1533 22 ste i. 1.19 
20. 13 0.0 12 0.0 23 1330 18 1.19 
PA. 14 0.0 13 020 25 15336 22 1.19 
225 16 0.0 14 0.0 10 0.0 6 0.0 
3 « 18 0.0 16 0.0 ls 0.0 10 0.0 
24. 19 0.0 10. (0.0 21 0.0 13 0.0 
25. 21 0.0 19 0.0 24 0.0 24 0.0 
Key: C - F = Child - Father Dyad 
MC = Mother - Child Dyad 
C - F - M - OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 


* Category 1 in each table represents the total number of utterances used 
by each subject in Task 1, 2, 3. The representation of this category in 
the form of the raw data was preferred, to facilitate discussion in the 
qualitative section of this study. 
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TABLE 2.3 
FAMILY: LINDA, FATHER AND MOTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


bel 





RANK CATEGORY C — CATEGORY F CATEGORY M os CATEGORY OT 
a WE Tee 50.0 Jeues 0 1. 0 1 8.0 
Bs 20 35.71 ye theese 3 34.14 eae 
S'6 Pash Wie al | (lo. OF 23 14.63 3 31-D 
4, 3a5 10.07 ye 8.69 2eueeu9 25 1255 
a ea ey a 4 8.69 25 ee 6S) “o 0.0 
6. 4 BROd 5 8.69 a feo 5 0.0 
is t 3551 6 8.69 6 4.87 6 0.0 
Si. 6 NEY 15 8.69 vi 4.87 tf 0.0 
9. 17 Wy ke' ee 8.69 P| 4.87 8 0.0 
10. 25 Eaves} 18 4.34 24 4.87 9 0.0 
Lt. 24 1.78 21 4.34 4 2.43 10 0.0 
2 5 0.0 24 4.34 5 0.0 1 0.0 
Vey 8 0.0 25 4.34 8 0.0 12 0.0 
14. 9 0.0 8 0.0 9 0.0 13 0.0 
15. 10 0.0 9 0.0 10 0.0 14 0.0 
1G. 11 O70 10 0.0 da 0.0 1 0.0 
Vs 12 0.0 11 0.0 ive 0.0 16 0.0 
18. 13 0.0 12 0.0 is) 0.0 af 0.0 
ioe 14 0.0 13 0.0 14 0.0 18 0.0 
eile 15 0.0 14 0.0 15 0.0 19 0.0 
2 es 16 0.0 16 0.0 16 0.0 20 0.0 
Zee 18 0.0 17 0.0 we 0.0 21 0.0 
aa 19 0.0 19 0.0 18 0.0 22 0.0 
24. ee 0.0 20 0.0 19 0.0 23 0.0 
eos 25 0.0 23 0.0 20 0518) 24 0.0 
Key: C - F = Child - Father Dyad 
M_ C = Mother - Child Dyad 
C - F = M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 


* Category 1 in each table represents the total number of utterances used 
by each subject in Task 1, 2, 3. The representation of this category in 
the form of the raw data was preferred, to facilitate discussion in the 
qualitative section of this study. 
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use had to be made of Category 2: Initiating the topic several times 
Over. 
Family 2: Linda, Father and Mother 

BoskS a. see aed so 

The results in this family reflect more varied utilization of 
many more of the linguistic strategies. However, Categories 7, 2, 25, 
13, 16, 4 and 8 were used in their respective order by father. It was 
also observed that Categories 3, 4, 5, 6 and 7 were also used by Linda 
to communicate with her father. On the other hand Category 3 continued 
to be highly used in all tasks by mother as she communicated with 
Linda. As a result of this telling strategy, Linda predominantly used 
Category 3: Giving information and Category 4: Acknowledge information. 
Father's constant use of Categories 5: Asks question to seek clarifica- 
tion of meaning intention and 7: Asks questions to solicit new informa- 
tion ranked higher on choice of strategy than the same stratagies used 
by mother. In response to the use of the foregoing strategies Linda's 
language structures primarily functioned to question in order to seek 
clarification and extension of her ideas and thinking as she shared the 
interactional process with father. On the other hand the strategies 
used by mother elicited more responses which indicated compliance with 
the ideas mother tried to communicate. 
Family 3: Brian, Father and Mother 

liaskKS a, 2,and ss 

The observations made in this family indicated that Brian uti- 
lized Categories 3, 4, 5 and 8 almost as much as father and mother did. 


However, Brian demonstrated more use of Category 17: Statement which 
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TABLE 3,1 
FAMILY: BRIAN, FATHER AND MOTHER 
TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M = CATEGORY C 
*1, 622.0 T 66.0 peeve Ale) 1 64.0 
Ze i 1t..29 3) ies, 12 3 14.50 igi 26.56 
3. 5 9.67 ie i212 4 8.98 3 25.0 
Ne 5 9.67 be 107.6 Ber LO 15 9.37 
Dye 11 G..6f 6 ON, 6 CAG 5 fegey 
Gre 8 8.06 ui 6.06 ii 6.74 4 4.68 
T. 2 6.45 8 6.06 8 8.98 9 Bie 
le 7 6.45 14 6.06 14 2.24 We Sale 
9. 16 6.45 16 6.06 16 iat 20 3512 
TO}. 24 6.45 20 6.06 20 0.0 22 Bake 
Te. 20 4.83 25 6.06 25 0.0 25 See 
Wee. 3.22 13 4.54 13 2.24 25 See 
13. 10 Bees 2 3.03 27) 19/40 2 150 
TAN 14 geae 11 360s 11 7.86 if 1.56 
isis 23 shee 1 3.03 15 Veale 16 1.56 
16). 25 3.22 17 3.03 Wi 2.24 24 1256 
17. 9 NG 9 sy, 9 7.86 24 1256 
18. 12 Tica 10 phar! 10 ele 6 0.0 
19. 21 TA 12 (eat 12 2.24 8 0.0 
20% 18? 02.0 18 0.0 18 0.0 10 0.0 
ZA) & 15 0.0 19 0.0 19 0.0 Fi 0.0 
22% 7 0.0 21 0.0 21 le 13 0.0 
23. 18 0.0 22 0.0 22 0.0 14 0.0 
24, 19 0.0 23 0.0 23 ieee 18 0.0 
25. 22 0.0 24 0.0 24 0.0 19 0.0 
Key: C - F = Child - Father Dyad 
M _C = Mother - Child Dyad 
C - F - M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 


* Category 1 in each table represents the total number of utterances used by 
each subject in Task 1, 2, 3. The representation of this category in the 
form of raw data was preferred, to facilitate discussion in the qualitative 
section of this study. 
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TABLE 3.2 
FAMILY: BRIAN, FATHER AND MOTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M a 
* 1. Bh Si RNS)  4eg@ ii. 0 
2 HY 26.06 Cee BD 3e659 
3. Lin he ele) Sr ke) 112 15249 
4, 20 13.04 Been Ca 3 Withee 
De 2 8.59 10° (P20 lmilseD 
6. 2 8.59 PaaS = Wh) 25 9.82 
{he ibs) 4.34 6 8.0 4 7.04 
On 6 0.0 9 shel) 9 a O04 
9. fi O20 4 4.0 21 5303 
iXok 8 0.0 8 0.0 2 4.22 
ie 9 0.0 10 0.0 10 2noa 
Zs 10 0.0 11 0.0 20 2 
13. 11 0.0 12 0.0 6 1.40 
14. 12 0.0 13 0.0 15 1.40 
15; 13 0.0 14 0.0 ee, 1.40 
TO. 14 0.0 15 0.0 22 1.40 
Uv ee 16 0.0 16 0.0 23 1.40 
18: AT 0.0 a, O70 8 0.0 
19. 18 0.0 18 0.0 12 0.0 
20. 19 0.0 19 0.0 1g 0.0 
Zi 21 0.0 20 0.0 14 0.0 
eee 2c 0.0 21 0.0 16 0.0 
“aus 23 0.0 22 OU 18 0.0 
24. 24 0.0 23 0.0 19 0.0 
(ase 25 0.0 24 0.0 24 0.0 
Key: - Child - Father Dyad 


Mother - Child Dyad 


5 = Linguistic Categories 


F 
C 
F - M - OT = Child - Father - Mother - Other Family Members 
2 


CATEGORY C 
ip deere 
Sh SBT) 
Noe 17339 
15 15.21 
5 13.04 
2 8.59 
6 0.0 
ii 0.0 
8 0.0 
9 0.0 
TOMO O 
i OO 
12 0.0 
ey One 
14 0.0 
Ns Oe 
ameenOsD 
18 0.0 
1995 50-0 
20 0.0 
eso 
eee gi 
Ds oso 
A VG) 
250.0 


* Category 1 in each table represents the total number of utterances used by 
each subject in Task 1, 2, 3. The representation of this category in the 


form of the raw data was preferred, to facilitate discussion in the 


qualitative section of this study. 
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TABLE 3.3 
FAMILY: BRIAN, FATHER AND MOTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M — CATEGORY OT 
od Ve ih Byeale) () Bie!) i Ae 
ae Ibee 29ers VAN fe SWEAT ES 
Bi We t0.24 2 10.90 Zia Ocos 
4, Delon cd 5a 10.90 2 8.51 
Dis 2h neg e i 9 10.90 3 8.51 
6. 14...10.81 11 9.04 22 8.51 
igs 20 8.40 16 Teale 4 0.50 
Bi. 21 8.40 5 5.45 15 6.38 
9. 25 6. 10 8 545 tf 4.25 
10. 3 5.40 en 545 8 4.25 
Ad 24 5.40 13 3.63 WW 4.25 
ere 11 2.70 15 3505 14 4.25 
13 12 esl fh 22 3.63 16 4.25 
14% 13 Peg he) 25 3.03 20 4.25 
153 19 ZehO 4 tees 5 Zale. 
To. ee LD 6 TO 6 Zee 
Whe 3 0.0 14 ile eee re 
13% 6 Ste) 20 ate 19 Zoule 
19. qf 0.0 10 Oe 24 Ce 
20. 8 0.0 12 0.0 Pave (ree 
ive 9 0.0 Lil 0.0 10 0.0 
cece 10 0.0 18 0.0 j2 0.0 
238 16 0.0 19 0.0 wih 0.0 
24. 17 0.0 NS 0.0 18 0.0 
(aoe 18 0.0 24 0.0 (23) 0.0 
Key: C - F = Child - Father Dyad 
M_ C = Mother - Child Dyad 
C - F - M —- OT = Child - Father - Mother - Other Family Members 
1 = 25 = Linguistic Categories 


* Category 1 in each table represents the total number of utterances 
used by each subject in Task 1, 2, 3. The representation of this 
category in the form of the raw data was preferred, to facilitate 
discussion in the qualitative section of this study. 
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modified utterances to convey shared meaning. Observations of his 
verbal interactions indicated that Brian realized the need to request 
both father and mother to reconstruct their language forms to ensure 
that meaning was shared. 
Family 4: Jake, Father, Mother and Brother 

The majority of linguistic strategies which Jake used fell under 
Category 3: Gives information; 4: Acknowledges information and 5: Asks 
questions to clarify mearning intent. Categories 22: Statement which 
extends speaker's ideas; 23: Statement which rejects speaker's ideas; 
and 24: Statement which defends speaker's point of view. Also 23.14% of 
father's linguistic strategies were of Category 5: Asks questions to 
clarify mearning intention. Mother's predominant strategies fell 
under Category 5, 3 and 2. The use of other categories varied over 
tasks Ie 2 and 3. 
Family 5: Mealie, Father and Mother 

The linguistic strategies used by Mealie's father fell under 
three Categories: 4, 5 and 23, whereas mother's strategies fell under 
Categories 2 and 25. This pattern indicated that father in this case 
acknowledged much of the information which Mealie shared to provide 
father with the feedback which indicated how Mealie thought about the 
interactive contexts. When those ideas were shared with father, however, 
they were rejected on the basis of father's need to clarify her ideas 
about the contexts to ensure that meaningful communication took place. 
Table 5, 5.1, 5.2 and 5.3 indicate the lack of use of Categories 17, 
18, 19, 20, 21, 22, 23 and 24. This indicated that the rejection of 


Mealie's ideas was not necessarily meant to inhibit her thinking, but 
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TABLE 4.1 


FAMILY: JAKE, FATHER, MOTHER AND BROTHER 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


CATEGORY C 

1 108.0 
a 35%18 
4 14.81 
Sake 
6 4.71 
5 4.62 
205) Selif 
15). 22.88 
oy 1-8 
oF 6.30 
1%) 1.88 
2a1y «16.85 
23 1.88 
24 «1.88 
7% 0.90 
13, 0.94 
25 0.94 
10 0.0 
1g 0.0 
ep, O50 
14° 0.0 
16 0.0 
18 0.0 
199 020 
0.0 


N "HH OD "J 
fettentt 


TASK 1 


AND MOTHER-CHILD DYADS 


CATEGORY F 
1 127h.0 
6 17.32 
Dit .be 
3 18238 
4 12.59 
1102 
8 10.23 
” 5.50 
Sy 5. oi 
15 3.14 
Whe 1.57, 
We WS 
(Py 0.6 
20 0.78 
ome 0878 
Pog) ONE 
2am One 
iy OnE 
10 0.0 
ney 020 
gy, 050 
16 0.0 
ee 020 
1g, 050 
25 


Child - Father Dyad 
Mother - Child Dyad 
M - OT = Child - Father - Mother - Other Family Members 
5 = Linguistic Categories 


CATEGORY M 
1 53.0 
2 24.52 
7 22.64 
3 13.20 
4 9.43 
be (SEH 
Be Sal 
1a Sarl 
15he Seri 
9 1.88 
10% 1286 
ioe. ies 
ie ahrats! 
20 1.88 
be 020 
Bay 020 
1h. OF 
161 0.0 
1654. 0%,0 
19 0.0 
2th 080 
PER 080 
23) O80 
alg, O10 
25 0.0 


CATEGORY C 
1 P70 
5 31.16 
Ve 
4 14,28 
au) 10686 
Ww TT 
2 Tee 
2 6.49 
136.39 
6 5.19 
15 5.19 
aay Bag 
a; 
3 26D9 
142.59 
20. 2.59 
10h hey 
i2k , ie2p 
16 1.29 
101 R29 
gt 1he9 
8 0.0 
ite Oko 
18 0.0 
ou). 080 
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TABLE 4,2 
FAMILY: JAKE, FATHER, MOTHER AND BROTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


CATEGORY C — CATEGORY F CATEGORY M — CATEGORY C 
1 106.0 1 108.0 1m) 9650 Ae 9340 
3 59.07 5 23.14 5 19.79 3 45.16 
in 8333 (ea 17259 La 16266 5 8.50 
7 7.40 66 155:74 He 12649 7 hebe2 
159 6360 4. 12403 6m 1054) 4 6.45 
166 4571 3 9.25 34 ©8833 25 6.45 
258 GT 1 2 6.48 17a 1429 6 4.30 
95 “3570 8 6.48 isa 4e16 21m) $230 
6 1.85 9 6.48 am 3uie 26 2G 
2 0.94 15 0.92 Bae 3672 205 2515 
5 0.94 16 0.92 Ge 3012 236 215 
10 0.94 216 0292 21m 351e og SAB 
138 079% 10 0.0 25m 3812 138 120% 
20. 0.94 ij@ 020 13 2.08 14m 180% 
240.94 12h 040 Vig) 2508 16m ole07 
8q 050 136040 16 2.08 Som = E07 
116 050 1ae 7020 228 e2e08 8 0.0 
124 080 179 060 10 1.04 Jaen 1080 
182 020 18 0.0 12% 1504 10—  Ox0 
174) 060 199 020 11m 00 ROO 
18 0.0 20 0.0 18% 040 124 ORO 
199 060 228 080 108 040 15m) 080 
218 060 235 060 20—° 060 1%e  0n0 
226 080 ie 060 236 0.0 18 0.0 
23 0.0 25 ely 0n0 19 0.0 


Child - Father Dyad 

Mother - Child Dyad 

M - OT = Child - Father - Mother - Other Family Members 
5 = Linguistic Categories 
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TABLE 4.3 
FAMILY: JAKE, FATHER, MOTHER AND BROTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY a were’ CATEGORY M amy CATEGORY — OT 
1. 1 97.0 Laeon.0 1p al [7.0 1 37.0 
ae 3 36.08 (sii a) Shiels 3 sess 
3. 4 15.46 3a 14 420 Te e3d246 > 16.21 
4, 2) 9.27 Bum 10298 4 14,28 20 13501 
25 id ‘eel 4 9.89 st he she) 2 1351 
6. 15 OG 2 5.49 20 1.19 7 10.81 
ié 2 eihe 6 5.49 2 6.49 i5 10.81 
sie 20 Be l5 9 5 on9 8 5.19 2 5.40 
9. 21 4.12 21 4.39 21 5.19 16 2a 0 

FO jake. 4.12 20 3.29 ras, 5.19 21 2.10 
tis 16 3.09 8 2.19 15 2.59 24 rapt §@) 

Te. 23 2.06 16 eng 16 1.29 0.0 

133 24 2.06 24 2.19 23 1.29 6 0.0 

14. 6 0.0 Hs 1.09 6 50) 8 0.0 

15. 8 0.0 14 1.09 9 0.0 9 0.0 
16. 9 0.0 1b 1.09 10 0.0 10 0.0 
te 10 0.0 eo 1.09 11 0.0 11 0.0 
18. 11 0.0 10 0.0 12 0.0 12 0.0 
19. yer. tyes, ie! 0.0 135. 20.0 13 0.0 

20. jee ROPE t2= 70.0 14 0.0 14 0.0 

fag Be 14 0.0 iv 0.0 17 0.0 17 0.0 

22. hf 0.0 18 0.0 18 0.0 18 0.0 

23. 18° 70.0 19 0.0 19 0.0 19 0.0 

24. 19 0.0 22 0.0 22 0.0 22 0.0 

236 Ae yeh) (Bie Ue) 24 0.0 25 0.0 

Key: C - F = Child - Father Dyad 

M_ C = Mother - Child Dyad 
C - F = M - OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 
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TABLE 5.1 
FAMILY: MEALIE, FATHER AND MOTHER 
TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C = CATEGORY F CATEGORY M — CATEGORY C 
ihc 1 43.0 1 932.0 "15 385.0 1 39.0 
ae 3 20.93 23 45.62 ZS 355 5 20.54 
S6 8 10.57 5 dees 9) 12.62 4 17.34 
4, Bey 1.62 2 19237 12 12302 2 15.38 
5. 97 14.62 8 Paw 13) Sle202 5 15.38 
Gs 4 6.97 4 9337 By yee) “ 12.82 
Te ay. ae ey T6325 6 7.69 6 7.69 
8. 2 4.65 13 6.25 11 7.69 8 Sate 
9. ia 4.65 13 6525 (ae) 7.69 25 oe i 

10% 13 4.65 24 6.25 4 Sac 9 2.56 

ile 25 4.65 25 6.25 8 ae 10 0.0 

Lie ¢ 2sSe 6 See 5 0.0 11 0.0 

iss 10 2.82 9 Bre 4 0.0 12 0.0 
14. 24 Gese 19 S.0c 10 0.0 13 0.0 
15. te 0.0 21 Bec 14 0.0 14 0.0 
16. 14 0.0 i 0.0 15 Oa0 15 0.0 
17. 13 0.0 8 Olu 16 0.0 16 0.0 
shel 16 D0 10 0.0 17 0.0 17 0.0 
19.5) 1%. 0.0 12 0.0 182) 030 18 0.0 

20. 18 0.0 14 0.0 19 0.0 19 0.0 

rea We 19 0.0 16 0.0 20 0.0 20 G50 

Pa 20 0.0 Ai 0.0 21 0.0 21 0.0 

23. 21 0.0 18 0.0 22 0.0 22 0.0 

a4. 22 0.0 20 0.0 23 0.0 23 0.0 

25. 23 0.0 22 0.0 24 0.0 24 0.0 

Key: C - F = Child - Father Dyad 

M_ C = Mother - Child Dyad 
C - F - M - OT = Child - Father - Mother - Other Family Members 
1 = 25 = Linguistic Categories 
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TABLE 5.2 
FAMILY: MEALIE, FATHER AND MOTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M — CATEGORY C 
Te 207.0 Tf 28.0 — Sie 10520 1 99.0 
ae S700 24.9 25t 25.9 3 «34.34 
ae iw 70%0 3 21.42 qe 1054 5 19.9 
4, 2 5.0 T 12685 3° A714 15 1.07 
Bre 7 560 a 10K8 5 653 25 COT 
Oo. 2 0.0 SP Oey @ een 24 6.06 
Te 6 0.0 9g 3.57 4 So) 2 a), Obs 
Bi. 8 0.0 6 0.0 8 4.62 4 5.05 
9. 9 0.0 8 0.0 SS) 300 8 5.05 

es 10 0.0 10 0.0 1S 85 ff 3.03 

Tih 11 0.0 an 0.0 16 1.85 23 ee 

Te. 12 0.0 12 0.0 10 0.09 Wi rh 8) 
Toe 13 0.0 8 0.0 11 0.09 eal 1.01 
14. 14 0.0 14 0.0 23 0.09 6 0.0 

Vr 15 0.0 15 0.0 6 0.0 9 0.0 
16. 16 0.0 16 0.0 12 0.0 10 0.0 
Ai 17 0.0 17 0.0 13 0.0 11 0.0 
18. 18 0.0 18 0.0 14 0.0 12 0.0 
19. 19 0.0 19 Or0 1% 0.0 ES’ 0.0 

20. 20 0.0 20 0.0 18 0.0 14 0.0 

ealts 21 0.0 21 0.0 19 0.0 16 0.0 

Gar 22 0.0 22 On0 20 0.0 18 0.0 

236 2g 0.0 23 0.0 21 0.0 19 ee) 

a. 24 0.0 24 0.0 22 OFC 20 0.0 

25h (a8 0.0 25 0.0 24 0.0 22 0.0 

Key: C - F = Child - Father Dyad 

M_C = Mother - Child Dyad 
C - F - M - OT = Child - Father - Mother - Other Family Members 
1 = 25 = Linguistic Categories 
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TABLE 5.3 


FAMILY: MEALIE, FATHER AND MOTHER 


TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 
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to focus on the differences of participant's ideas. 
Family 6: Vanny, Father, Mother and Brother 

Table 6 indicates the minimal use which was made of more than 
45% of the categories. Father's linguistic strategies nevertheless 
fell under Categories 3, 5 and 7 as in the foregoing subjects. Tables 
6.1, 6.2 and 6.3 indicate that although a greater variety of the 
twenty-five categories were not used by father and mother in this 
family, those which were utilized were nonetheless focused on positively 
communicating meaning to the young child. Mother also utilized less 
than 75% of the varied linguistic strategies. However, the pattern 
of using Category 3: Gives information extensively was consistent with 
mothers in other families. 
Family 7: Ranny, Father and Mother 

In this family father and Ranny shared responsibility for direct- 
ing each other's actions to influence thinking about the interactive 
context. Category 25 was utilized as highest choice of strategy to 
share knowledge and meaning. Both father and Ranny used the negative 
strategies least. This reflected consistency of effective communication 
since there was no need to reject each other's ideas or to engage 
most of the communication period to defend points of view. The joint 
establishing of the mearning of the context facilitated Well's concept 
of intersubjectivity. 
Family 8: Nicky, Father and Mother 

In this family, father's dominant linguistic strategies were 
Categories 3 and 25. However, each member , father, mother and child 


all utilized Category 3: Gives information more than any other Category. 
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VANNY, FATHER, MOTHER AND BROTHER 


FAMILY 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


AND MOTHER-CHILD DYADS 
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eal 
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VANNY, FATHER, MOTHER AND BROTHER 


TABLE 6.1 


TASK 1 
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FAMILY: 


TABLE 6.2 


VANNY, FATHER, MOTHER AND BROTHER 


TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


RANK CATEGORY C 


1% A A ii! 
24 4 49.3 
3. S36 2742 
4, 152 6449 
bn 20 6.49 
6 Be 24.59 
{he 12 2659 
8 16% 2259" 
9. 6 1329 
10% lie 1.29 
Tas 22 1.29 
1 Pec) 2 0.0 
13. 8 0.0 
14. 9 0.0 
15 10 0.0 
16% 11 OF 0 
wes 12 0.0 
168 15 O20 
19. 14 O30 
20% 18 0.0 
2% 19 0.0 
22% 21 0.0 
23. 23 0.0 
a4. 24 0.0 
25 2 0.0 
Key: Ce—" Fs = 
Mage 
C -F -M - OT 
Vet 


CATEGORY F CATEGORY M — CATEGORY 
1? 8220 17 4Gr0 1 
7 26.8 39) 54202 3 
38 23447 be 27) 15 
5 18.29 Ne 1252 5 

25m 17207 7 ome mM 
6 15.8 15) 6912 23 
4-853 16) bei2 2 
160 1227 6 4.08 6 
OS 1821 10 4.08 7 
oF 020 218 220u 8 
By 020 Don) 2804 9 
10" 020 oo. OF 0H 10 
jis) 0:0 25) 2208 11 
jee 0:0 De ORO 12 
137 020 8a. .0¥0 13 
149 070 oF 020 14 
154 020 j12 020 16 
177 030 12" 070 ie 
18 0.0 128.020 18 
192 040 ju" 020 19 
20% 050 177 080 20 
Pie Oro 186, 020 21 
A> POLO 19% 070 22 
23% 020 20" 020 24 
ale 020 2nF 0.0 25 


AND MOTHER-CHILD DYADS 


Child - Father Dyad 
Mother - Child Dyad 


Child - Father - Mother - Other Family Members 
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TABLE 6-3 
FAMILY: VANNY, FATHER, MOTHER AND BROTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY @M CATEGORY OT 
Ve 173850 55 30 18 450 1 30.0 
2. SmecURg Be26.} 4 21.4 3 £4929 
3. a ah aa Cet cu Coline 4 1Oe0 
4, 2) 7.89 4 9.43 Be idae i 9.99 
58 7 7.89 5 9.43 Oued e2 21 9.99 
0. 9 7.89 16 7.54 T T42 5 6.66 
T. 15 7.89 YW, 7.54 16 M42 16 6.66 
83 4 Sys 7 5.66 16 ts 2 0.0 
9. 23 5.26 Zo 3611 5 0.0 6 0.0 

10. 6 2563 8 1.88 8 0.0 8 0.0 
ae 18: ©2463 15 1.88 9 0.0 9 0.0 

zc 19 2.05 20 1.88 10 0.0 10 0.0 
Se rated 2203 24 1.88 11 0.0 11 0.0 
14. 8 0.0 25 1.88 12 0.0 ik2 0.0 

ie 10 0.0 6 0.0 ies Oe) 13 0.0 
16. 11 0.0 9 0.0 14 0.0 14 0.0 
17. te 0.0 10 0.0 15 0.0 15 0.0 
tele 13 0.0 11 0.0 18 0.0 17 0.0 
19. 14 0.0 T2940 50 19 0.0 18 0.0 

ZU. 16 0.0 sh WORE 2050.0 19 0.0 

218 tf 0.0 14 ORO 21 0.0 20 0.0 

Zee 20 0.0 18 0.0 ae AO 8) 22 0.0 

23. 21 0.0 19 0.0 a8 0.0 23 0.0 

24. 24 0.0 an ol) 24 0.0 24 0.0 

Zoi 25 0.0 ae 8020 B5 0.0 25 0.0 

Key: C - F = Child - Father Dyad 

M_ C = Mother - Child Dyad 
C - F - M — OT = Child - Father - Mother - Other Family Members 
i=) c>i=rLinguistic Categories 
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TABLE 7.1 
FAMILY: RANNY, FATHER AND MOTHER 
TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY 5 CATEGORY M a CATEGORY C 
Ihe 1 64.0 Uh SI ul) F650 1 63.0 
Ze 25 14.06 255 1045 6? 21725 3 36.5 
an 15 9.37 = 16.4 37) 16586 5 14.28 
4, 9 VGAo 4 44.4 Fad 4 aus 4 je 
a 2 One> To 144 m™ 1057 2 f big’ he’ 
G. 7 6.25 5 so pyaar Sy a Oley f 9 6.34 
T. 4 Sie) 8 See Ke: if 3.0% i TO 
8. 22 4.68 15 te 8 SiQlOve 7 Cd A 
9. 3 3.43 2 1. US 15 3207 20 Se bp 
liye 5 toes! fe) 10s We A ies 21 Seis 
Te ni 1.56 ql us t iia fis: 12 1250 

ile 20 1.56 12 1.03 20 103 17 1.58 

lis Te 56 13 Te05 SS) 0.0 24 1.58 
14. 6 Big lth iWs Wg 10 0.0 25 1250 
le 8 0.0 20 Os 11 0.0 6 0.0 
iG. 10 OTU 6 0.0 13 0.0 8 0.0 
Lic 11 0.0 10 0.0 14 Gnu 10 0.0 
18. 13 0.0 14 0.0 16 OeU tl OLU 
19. 14 0.0 16 0.0 18 0.0 13 G0 

ZU. 16 0.0 18 0.0 19 0.0 14 O20 

Calis 18 0.0 19 0.0 21 5.8) 16 0.0 

ees 19 Cru 21 0.0 22 O.0 18 0.0 

(ie 1 21 0.0 22 0.0 23 On 19 0.0 

a 23 0.0 23 0.0 24 0.0 22 OF 0 

25. 24 0.0 24 0.0 25 0.0 25 0.0 

Key: ~ Child - Father Dyad 


Mother - Child Dyad 
M - OT = Child - Father - Mother - Other Family Members 
5 = Linguistic Categories 
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TABLE 7.2 
FAMILY: RANNY, FATHER AND MOTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANKS CATEGORY §C 9 -— CATEGORY F CATEGORY M — CATEGORY C 
Le 00,0 fee LO. 0 ae 0 J 0.0 
age Bare .0 Sh Nseye! Sh See) 3 16.36 
Bi 153, 2030 23.1158 be 1565 2 1.5 
4, 1@ 1520 6 6318 ae lea 6 8.18 
oy Ue 137 Ce Stag MP 1 led ee 8.18 
OF 159 1i25 7 ieeq 6 6.66 7 Leet 
T. 52 1050 Sf 7627 a 6.66 8 (cs) 
SF 20 3645 9 6530 15 44y 9 6.36 
9. 2 La 25 4.5 8 Bece 14 ee) 
10% OF 2:5 4 330 139 pence 18 54S 
146 ae 2.5 5 356 20% “2uze 25 4.54 
rae 21 265 LY, 30.0 coy es22 4 3.0 
13. 284 2:5 11 2.72 25y | 2te2 5 3.6 
14 24 25 Be “2sie 9 0.0 A] 3.6 
15. 25 cau 188 “2x2 10 0.0 1 aa fi 
165 11 ine 20 12S 11 ORO 1s Cale 
17. 6 0.0 21 153 12 0.0 20 heeer| 
18. 8 0.0 10 0.0 14 0.0 21 1.81 
19. 10 0.0 12 020 16 0.0 10 0.0 

20. 12 0.0 14 0.0 Ws 0.0 iz 0.0 

ealte 14 0.0 15 0.0 18 0.0 15 0.0 

22% 16 0.0 16 0.0 19 0.0 16 0.0 

235 18 0.0 19 0.0 21 0.0 19 0.0 

248 19 0.0 23 0.0 228 O80 23 0.0 

25. 222 060 24 0.0 24 0.0 24 0.0 

Key: C - F = Child - Father Dyad 

MC = Mother - Child Dyad 
C - F = M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 
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TABLE 7.3 
FAMILY: RANNY, FATHER AND MOTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F = 3 eCATEGORYS M =e CATEGORY OT 
1. in 1060 ibe ious.) 1F 250.0 
ae 3,419.23 Dew 1D 0 ch ake x6) 
3. H 15.38 OF 15.6 Her 110.0 
4, 133 Osco alah Wake el 1h 2B ® 
ae 11 Sew) 4 10.4 15 8.0 
On. 2 6.41 7 5.33 ie 8.0 
T2 Af 6.41 8 O53 22 8.0 
8. 19 Bie le las 7.29 2 6.0 
9. €. 3.84 15 6.24 By © ha ®) 

103 9 3.84 5 Phy A") 11 6.0 

11 21 3.84 9 rye 19 6.0 

tz 24 3.84 16 Serie 9 4.0 

13% 5 2.56 Ze Bele 14 4.0 

14. 8 250 2 2.08 16 4.0 

15 14 250 10 2.08 20 4.0 

16 15 256 13 2.08 Zl 4.0 
17. 20 2s 24 2.08 24 4.0 

18. Zo ees 12 1.04 6 2.0 
19. 65-050 14 0.0 10 a5) 

20 10 0.0 18 0.0 12 rea] 

Ave ihe 0.0 19 0.0 8 00 

eee 16 0.0 20 0.0 13 020 

23. 18 G20 21 0.0 18 0.0 

24. reat 0.0 23 0.0 23 0.0 

aoe 25 0.0 2D 0.0 2D 0.0 

Key: C - F = Child - Father Dyad 

MC = Mother - Child Dyad 
C - F = M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 













ea | 
£ ‘ y GAT ; - av - : 
es > eae 
TeeTo GviA C3H TAG waar : 2VLIIMAY 


¢ Ren 


aiid Ye CleF Sato SRRAeONLE 80 650 
2G tO Git ae - ts tom I Aa 


3.c3 2 ec.g? f 
5,af 2 Ge.er -# 
Mere tt Or &f 
ap he [ho if 
p. & t f a S 





Asie z ha Ve 
63.2 & Ae .£ S 
oF ar BSE us 
3 2.5 
, > de. 3 
aos OF a?.5 eT 
Oi if de. red | 
uo iS vO os as. Bee os 
F 2 eat $f US.1 ds 
d4 i) i} c.0 vg 
10 BS o.0 OF 
me vf 0.0 st 
| 0.0 BA 0.0 oF 
©, pr a4 & 00 6B 
o.0 
0 


Vi B= 


72 06 












thee 200 - neat = 
a . 


mae ve a. 


2 ih 
a a) 













7 


5 


TABLE 8 


NICKY, FATHER AND MOTHER 


FAMILY 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 


AND MOTHER-CHILD DYADS 


= Child - Father - Mother - Other Family Members 
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10 © 
OAAO 
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TASK 3 


TASK 2 


TASK 1 


=| 


fx] 


Oo] 


O| 


fr] 


Oo] 


Oo] 


CATEGORY 


O50 63.0 


97.0 
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110-0 45.0 110.0 


80.0 


cay 


2.08 


93 6.41 
igecs 
15.38 


T. 


12.30 


1.08 
16.4 
14. 


16.0 

14. 
6.0 
2.0 


20 
8.62 


5. 
15s 
15.6 


Bas 
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12.6 
14.28 
OU 


16 46823655 


10% 
10s 
Ailes 


9.27 
0.0 
14.4 


23.43 
Ge2> 

2iied 
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3.6 
3.6 


16.36 

Has 
Oalom O1000 8a) 
ete O00 Teel 
Wiecimececo (2c 


abies | 


10256 33<3 


0.0 
WSyl@ 
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20.0 
2) 
10. 


Ms OO 


0.0 
4.0 
2o0 
6.0 
2.0 
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12.0 


Ges5 
6233 
DeeU 
2.08 
Tie abs 


3.84 
2256 
3.84 
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Boy 
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3.07 
3.07 
0.0 
0.0 
0.0 


6.18 
1203 
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Ono 
OO 


kee) 


6.34 
0.0 
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feck 
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0.0 


0.0 0.0 Ore). TALS: 


10 


11 
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10.25 


iOS 
10S 
1203 
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eee 
OO 
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0.0 
lec 


1.04 
2.08 


1256 
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1.56 
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Ue 
iS 
14 
Us, 
16 
17 
18 
19 
20 
aa 


103 
0.0 
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Belouc soem Lele 


4.0 
8.0 
4.0 
8.0 
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2n50 
2250 
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545 


0.0 
4.44 0.0 
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TABLE *O.1 
FAMILY: NICKY, FATHER AND MOTHER 
TASK 1 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


CATEGORY C — CATEGORY F CATEGORY M mes CATEGORY C 
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C - F = Child - Father Dyad 
M_C = Mother - Child Dyad 
C - F - M - OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 
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TABLE 8.2 
FAMILY: NICKY, FATHER AND MOTHER 
TASK 2 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORY F CATEGORY M i 
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Key: C - F = Child - Father Dyad 

MC = Mother - Child Dyad 
C - F - M = OT = Child - Father - Mother - Other Family 
1,- 25 = Linguistic Categories 
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TABLE 8.3 
FAMILY: NICKY, FATHER AND MOTHER 
TASK 3 


PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER 
AND MOTHER-CHILD DYADS 


RANK CATEGORY C — CATEGORYSE 8 i= CATEGORY IMMet— CATEGORY OT 
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Key: C - F = Child - Father Dyad 

MC = Mother - Child Dyad 
C - F - M = OT = Child - Father - Mother - Other Family Members 
1 - 25 = Linguistic Categories 









&.8 wear 
equi ane salt Geen. <a 
ogeet 


] 
i ' : 
| aor 
> 
yuTAaecats) Ya Cae a 40 exoKTMaONet 
ee bran? (ive ante aaa 





c 

Ov 

~ 
© 
> 
oe 
~~ 
—~ 


¢ eT, 2 &S.8F € 

_ Be a fe.er # 
| ' abt i at “e.or ef 
ee coe “oO off 

we: rn8. 8 ‘a 
a eros - ih (Mad rt 

a <7 she 2 

sa cs a va,e fF 
) uve. €£ “ee 8= 
| dae sa.e ts 

if OF Wat 


ORSZhs- RSP aA 










BE 
on 
ie 






t 
wa 


_ 
a 


a, 


However, aS in previous families mother once again used Category 3 
almost 50% more than father did. The least used Categories 22, 23, 

24 and 25 were found in each of the three participant's responses. 

More than 60% of the linguistic strategies were utilized by all members 
of this family. 

Generally it has been observed that fathers used more positive 
linguistic strategies to communicate through the interactive-con- 
stitutive process than mothers did in all families. The range of 
differences in use between fathers' and mothers' use however, was quite 
minimal over the three tasks. These results verified the assumption 
that fathers make as crucial contributions towards the development of 
their young children's language development. 

THE QUESTIONNAIRES 

An exemplary response of 100% return of completed Sake re aera 
were received from fathers and mothers. Specifically, two areas were 
selected from parent's responses from the questionnaires to complement 
the qualitative areas of discussion. The two areas were a) attitude 
to the preference of development of the structural aspects of language; 
and b) attitudes to the preference of development of the semantic 
aspects of language. 

The responses categorized in the foregoing areas were summarized 
in the following: 

a) Development of Structure b) Development of Semantics: Meaning 
Fathers 12.5% 87.5% 
Mothers 25 % 15 eine 
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The foregoing quantitative representation reflected that more parents 
consciously identified their role as developing the meanings underlying 
their children's language structure. However, it was observed that 
unconsciously, 17% of those mothers and 3% of fathers who so indicated, 
focused equal attention on the correctness of forms: structure. This 
exemplifies the discrepancy between the role some parents, like 
teachers, perceive themselves to perform and what they actually perform. 
This discrepancy did not, however, remove their greater focus on the 
development of meaning underlying their children's language. 
THE LOGS 

No quantitative representation is presented of the responses 
from the logs which parents completed. This was mainly due to the 
highly divergent nature of the responses. However, the content of 
these logs have been largely utilized to complement the qualitative 
discussion of the interactive-constitutive process through which these 
parents influenced the development of their children's language. 
QUALITATIVE ANALYSIS 

The view taken by the researcher in presenting the findings is 
that the phenomenon of language does not lend itself to understanding 
the quality of interactions and meaning through quantitative analysis 
only. Since the quality of the contributions made by fathers would 
not be adequately captured by a quantitative representation, then the 
need to discuss these interactions qualitatively becomes imperative. 
The following qualitative analysis therefore seeks to highlight the 
quality and implications of use of strategies by fathers as they inter- 


acted with their children. 
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This second section of discussion presents an analysis of the 
types of interactions among child-subjects and fathers, child-subjects 
and mothers, and child-subjects among the entire family in the eight 
Situations. The discussion is substantiated by excerpts from the 
collected data wherever this is ncessary and is described in five 
sections which answer the following questions. 

i What is learnt from fathers' language patterns? 
en What linguistic strategies do fathers use to share information 


and meaning with young children? 


She What linguistic strategies did fathers use to create new 
contexts? 

4, How do young children use language to cope with participant 
asymmetry? 

be What aspects of the conventions of language as interaction for 


communicating and thinking did fathers capitalize on to 

facilitate language development? 

This section of discussion reflects the view of research held by 
the researcher, that the presentation of research findings through one 
format, for example, statistical representation, necessitates the 
exclusion of important details which are better presented in other 
formats. As a result, this section presents an approach of complementar- 
ity of analysis in order to reflect the importance of both the quanti- 
tative and qualitative findings. 

General Discussion 
The recorded responses across families and across tasks indicated 


that fathers, as well as mothers, encouraged the tacit use of language. 
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That is, their verbal interactions with the young child was constantly 
related to use, as reflected in the responses in the completed ques- 
tionnaires, and not to rules whereby they taught the young language 
learners the structural aspects of the language system of their homes 
separately from the semantic aspects, or underlying meanings which those 
structures hold for the family. The process of language development 
in homes then represented an active, self-motivated and generative 
process, changing the use of linguistic strategies to elicit types 
of language structures appropriate to each interactive context. 
Fathers, as well as mothers have demonstrated the understanding 

that language is closely related to talking and doing, and that the 
younger the child the more this need exists. As a result, fathers 
and mothers regulated and modified their language structures to ensure 
that the focus of talk was on meaning and not structure across tasks. 
Almost always, the focus of talk was on the meaning of the ideas dis- 
cussed. The general attitude of fathers and mothers in this study, to 
varying extents, is captured in Lewis Carroll's "Alice" as she defends 
her idea about the need to talk in the presence of the Red Queen, 

Everything was happening so oddly that she 

didn't feel a bit surprised at finding the 

Red Queen and the White Queen sitting close 

to her, one on each side. She would have 

liked very much to ask them how they came 

there, but feared it would not be quite 

civil. However, there would be no harm, 

She thought, in asking if the game was over. 

"Please, would you tell me -" she began, 

looking timidly at the Red Queen. 

"Speak when you're spoken to!" the Queen 

sharply interrupted her. (p.195) 
To which Alice replied, 


"But if everybody obeyed that rule," said 
Alice, who was always ready for a little 
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argument, “and if you only spoke when you 

were spoken to, and the other person always 

waited for you to begin, you see, nobody 

would ever say anything.". (p.196) 
Paraphrased, Alice believed that it was through talking that people 
got things clarified about the world around them. This idea was 
manifested by the fathers and mothers in this study: that it is through 
talking that young children learn about their language and its under- 
lying meanings. What kinds of learning then did fathers encourage 
their young children to learn about their language and meaning from 
the given tasks? 

Logical Thinking 
Generally, fathers acknowledged the young child's need to think 

in relation to his or her personal experiences. For example, as father 
and Vanny read the story Caps For Sale, Vanny followed the text in 
relation to the illustrations. To her, it seemed traumatic and un- 
necessary that the peddler should transport that many caps on his head, 
so she interrupts her father's reading to ask "Where's his car? Where's 
the car?". To this father replied, "In the time when he had to sel] 
his caps there were no cars.". Vanny replied, "Oh. That's why.". 
Vanny's last utterance seems structurally incomplete to convey a meaning- 
ful idea. Nevertheless, father recognized that he had satisfied 
Vanny's curiosity. Father interpreted, not Vanny's incorrect forms, 
but the underlying meaning which those forms represented and provided 
a reply which also conveyed meaning in a completely structured utterance. 
From father's reply, Vanny was given the opportunity to acquire the 


structure which expressed an idea, while she simultaneously experienced 
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the meaning of the structure. Father therefore supplied explicitly, 
the language for Vanny's implicit thinking. 

Associative Thinking 

Young children constantly seek to make sense of new experiences. 
One of the ways by which they do this is to match pieces of their past 
experiences to the new experiences in order to clarify their thinking. 
In this study fathers encouraged this clarification of thinking by 
confirming the associations which children made between past and present 
experiences, or denied them and gave alternative reasons for doing so. 
The following example exemplifies this. 
Context: Story Reading and Discussion 
Dyad: Father and Jake 
Age of Child: 4 years old 


Story 1: The Little Lamb 
FATHER CHILD 


Do you know what fleece is? 
Wool. 

Woodie 16S. LOOKS SOTLt, doesn't 10? 
Well, it's wool. Like 
my coat. My coat is 
SOTt LOO. 

Yeh. It's mostly wool. Yeh. That's 

what he has. He has wool that makes 


coats sometimes. 
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Here, father not only accepts Jake's correct answer, but he also plays 
the important role of widening the experience by guiding his thinking 
to better understand the new experience in context: Emmy's cuddly, 
soft pet. Similar attitudes of encouragement to think on the basis of 
past experience in order to facilitate language use to reconstruct 
ideas were encouraged by Ranny's father as they played with the magnet 
kit. For example, while playing with the iron filings, Ranny needed 
to communicate the position of the metal on the piece of stick, which 
resulted in the stick being picked up by the magnet. 

FATHER RANNY 

Dad, and this is underground. 

You mean it goes straight through the 
wood, over to the steel on the other 
Side. So, what things does it pick 


up then? 


Here, Ranny's dad provides the language which matched the past 
experience of underground travel to fit the new experience which Ranny 
tried to communicate. Later, as they played with the iron filings 
Ranny verbalizes the association of the movement of the filings and 
the shape they created to two other personal experiences when he says, 
"They look like little bugs crawling" and, "They are round like money.". 
Here, Ranny's ability to associate his new experience in a concrete 
way iS manifested in his language. Neventnelesen father continued to 
use simple language through the questioning strategy in order to make 
the abstract concept of magnetism understood at Ranny's level as he 


asked, "What kinds of things does it seem to pick up all the time?". 
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This approach demonstrated father's awareness to reconstruct adult 
level knowledge to fit the concrete meanings which the language held 
for this young child. 

Sensory Experiences as the Basis for Accurate Thinking 

In this study children constantly demonstrated that their concrete 
experiences facilitated the kinds of thinking which the new experiences 
required them to do. Fathers encouraged this thinking and constantly 
Supplied alternative ways of expressing such thinking through the 
language patterns to which they exposed their young children. For 
example: 


Context: Playing with Magnet Kit 


Dyad: Father and Ranny 
Age: 5 years old 
FATHER RANNY 





It goes like this one. See how 
many it can pick up? 

This is because these 

little things light 

(paper clips) 
Here, Ranny does not perceive the causal relationship in the abstract 
relationship of the effects of magnetism, but rather in relation to 
the lighter the objects, the more will be picked up. Another example 
of Ranny's concrete thinking is demonstrated when he realized that the 
iron filings moved even quicker than the paper clips. He remarked, 

FATHER RANNY 
Q=oon; this *Ts*too: 


light, Dad. 
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FATHER 
'Cause they magnet pulls it around 


quicker? 


Well, yes. But the magnet is not 


doinomtiat sal tase causing it to 


move around. 
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RANNY 


Can it see it there? 
(Can the magnet see the 


filings?) 


Similar examples were demonstrated by children in their families. Al] 


the while, fathers provided the language which would help their child- 


ren to free themselves of the concrete here-and-now experiences. 


Context: At Supper with the Family 
Participants: Father, Mother Jake 
Age of Child Subject: 4 years old 
Topic: Father's birthday 


FATHER 





And how old is Jake? 


Four years old? Do 
you remember when 


your birthday is? 


MOTHER 


JAKE 


FOUTS 


NOwe isa VOUT. 
birthday. 


Here, the immediate experience was father's birthday. Jake expected 
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that his father's language and communication should somehow make sense 
within the context of father's birthday. As a result he ‘corrects' 
his father's inability to be meaningful through his limited concrete 
thinking. Father continued. 
I know it's my birthday, 
but what's the date of 
your birthday? 
I forget. 
January. 
The twelfth. 
Still later in the same context, father tried to use his language to 
help Jake see himself in relation to others, to take another's point 
of view. 
Do you have any brothers 
and sisters? 
I do. 
One brother and one 
sister. Aren't you a 
lucky guy? 
No. Two brothers. 
I'm a brother to Jan 
and he is a brother 
to me. Two brothers. 
U-m-m. How many are you 
then? 
Two. 
Well, you are his brother and 


he is your brother okay? 
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Here, Jake's world revolves around himself, but father used his lan- 


guage to help him to consider others in that thinking. 


Context: Story Reading and Discussion 
Dyad: Kenny and Father 
Age of Child: 3 years old 
Story: The Little Lamb by J. Dunn 
FATHER CHILD 
Hmmm. See the bell around 
Timothy's neck? 
Hey, where did that 
little girl go? 

In order to focus on the story Kenny needed constant view of all the 
parts of the illustrations. For him, if Emmy disappears then she 
could not be part of the story any longer. Father recognized the need 
to communicate at Kenny's level so he replied, "She's gone to get his 
feeding bottle.". This reassurance indicated her return, and as a 
result, her logical continuation in the balance of the story. As 
fathers provide the language which would refine the young child's 
thinking, the latter will gradually be able to take the point of view 
of others around him. 

Providing the Language to Match Children's Thinking 

Throughout the study a constant awareness of the need to provide 
adult language forms for ideas which the young children did not have 
to match the thinking which they desired to express, was demonstrated 
by fathers and mothers. Some of the excerpts which exemplify fathers' 


role in this direction could be seen in the following. 
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Context: Picture Making 
Dyad: Kenny and Father 
Age of child: 3 years old 
FATHER CHILD 
Yeah. It's sticky, look there is a 
boat on there. Now what else do 
you want to put on with that boat? 
Do you want to put an animal or a 
man? 
Noemtha.c, 
Well, that's already on there. 
That, that. 
You don't have one of those... 
Would you like to put an animal 
or a bird or a lizard? 


That: 





One of these...a lizard. That's 
a kind of lizard. Okay. Where 


will we put the lizard? 


Here, Kenny uses limited linguistic forms to express his choice of 
Stickers. Father provides the labels of those stickers in simple, but 
mature adult linguistic forms to provide Kenny with the basis for later 
use and for clarifying his audience role. As Kenny continues his 
choosing, his father monitors his actions and tries to elicit the 
language through which Kenny would communicate what he was thinking. 
Father continued to provide mature linguistic structures to match 


Kenny's thinking. 
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FATHER 


Okay. These are people doing 
different things. That fellow is 
playing football, that one's 
jumping over a hurdle, this one's 
playing basketball, hockey, tennis. 


Which one do you want? 


The one jumping over the hurdle, 


okay. 


Context: Picture Making 
Dyad: Father and Jake 
Age of Child: 4 years old 


FATHER 


Okay. Well this must be a 


Space Satellite eh?°.This one? 


That looks like a flying saucer. 


So where are you gonna put 


your space station? 


CHILD 


I want that. 


That one. 


CHILD 


I want the space things. 


Yeh. I'd like to do 


this#one. 


You mean this? 


pretty big. 


This one's 


Zo 


2 . 2 
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FATHER CHILD 

(neta ts 

Right above there. Oops. It 

Til C\ncrercrete 
You shouldn't have put 
jt there. You should 
have put it right there. 

On the ship too? 
Right near the other side. 

Aha. Here's our space ship. 

You know what has to come out 

of these space ships before 

aeroplanes, ah, rockets fly out 

from that space ship? 

HOLS OT alr. 


EOtSuOlmaars 


Here, Jake's father used the opportunity to provide the language which 
Jake needed to communicate his preference of position for his space 
objects, in his picture. Father also provided a sequence of thinking 
about those objects. As a result the foundations of story schemas are 
being fostered through talk,for the child, as he talks in this social 
context. 

In addition to providing the language for expressing thoughts in 
Sequence, the language forms used by father also provided opportunities 
whereby the young children could develop the bases for expressing 


themselves in other communication modes: reading and writing. Some of 
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these opportunities which were provided by fathers follow. 


Context: 


Dyad: 


Providing Language for Developing Later Communication Modes 


Age of Child: 


ie: 


Predicting 


2. Use of 


contextual 
clues to 
locate in- 


formation. 


Verifying 
predictions 
and infor- 


mation 


LOVI Gln 


the main 
idea of the 
text which 
tells a 


story 


Father and Jake 


4 years old 


Thinking Skills 
What do you think the 


book's about? 


Can you tell from the 


Story Reading and Discussion 


FATHER 


pictures? 


What are these things? 


Monkeys, aren't they. 


The tale of a peddler, 
some monkeys and 


their monkey business. 


CHILD 


Well, ah don know." 


Uhmm. 


Monkeys. 


Yep. 
There's those things 


again. 
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Thinking Skills FATHER CHILD 
What's that? 


The sun. Maybe those 


are pots. 
P-o-t-s? 
Yes. 
5. Verifying Pots on his head? 
ideas Well, we will read 
and see. 


It can be observed that the basic foundations of book knowledge are 
being laid by father in the foregoing excerpt. Here, Jake learns that 
print complements the illustrations to tell the whole story. Jake also 
learns that it is alright to be incorrect in predicting since he can 
verify and modify his thinking by exploring the sequence of the idea 
from print. As the story discussion progressed Jake's father used his 
language to foster other skills, either consciously or unconsciously. 
This is exemplified in the following excerpt. 
Thinking Skills FATHER CHE. 
That's red too. 
That's red too. 
What is that? 
Flowers. 
Classification That's a flower. 
Association Le S duet uli. 


Discrimination Tulip. 
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Here, father provides an opportunity not only to label the object which 

Jake demonstrated interest in, but also to provide the specific label 

of the object of the larger class of flowers. At a later stage, Jake 

would be able to discriminate among flowers which are tulips and those 

which are not. 

The foregoing excerpts of the influence of fathers' language on 
children's thinking and language use are only a few of the instances 
which demonstrated fathers' constant awareness of their young children's 
language needs. 

In summarizing it could be agreed that: 

a) fathers recognized that young children learn through their senses 
and that if communication would take place among adults and 
children then language forms needed to progress from simple 
before complex structures. 

b) fathers recognized the need to provide young children with language 
forms which the latter did not have. In so doing, the young 
children would build a frame of reference whereby they could 
communicate more easily uSing more precise and accurate structures. 

ec) fathers recognized that language for communicating should make 
sense for all participants in the social context. Therefore, 
children's language structures needed to be interpreted for the 
meaning which they conveyed more than for the accuracy of the 

SLTUCTUS eS. 

d) fathers recognized children's need to understand more about the 
context in which interaction took place. Hence they utilized 


strategies through which knowledge and meaning of those contexts 
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could be meaningfully shared. Some of the strategies through 
which fathers met the last need are discussed in the following 


areas. 


What Strategies Do Fathers Use to Share Adult Levels of 


Knowledge and Meaning: Understanding? 

Generally, it could be agreed that as a result of the quality, 
patterns and content of interactional contexts which adults, especially 
parents use with young children, they develop the ability to represent 
their experiences more or less objectively. Although the latter 
framework for their thinking operates on a level not parallel to that 
of adults, young children consistently try to tap the resources of 
knowledge of contexts which they expect adults to have. 

In attempting to understand the knowledge and meaning which adults, 
especially parents have to share, in interactional contexts, each 
participant utilizes a complex communication process, through the use 
of a variety of linguistic strategies. That process as Wells (1981) 
defines it, takes a much broader view than conventional models of 
communication whereby a process of basic encoding and decoding of in- 
formation takes place. Wells' view of understanding and knowledge 
Sharing is defined in the following way: a process which involves both 
construction and deconstruction. Wells' detailed definition thus 
states that in this process, . 

The listener must identify first what aspect 
of represented reality is being referred to, 
and construct an adequate representation of 
it. (S)He must then identify the speaker's 
purpose and relate his (her) purpose by 
utilizing the new information in the speaker's 


utterance to his (her) existing representa- 
tion. (p.119) 




















fipuovit eatystoie ons 7s onpe if 
pntwolfet oft at beaaunero sXe bsan ko oti 


to etavad Sy umA s otat2 oF walk 23 . s aalc sted? ui 
Spatbe ey 5 
vtitoupe od Yo Pfloeey 6 26, 602 beatps <0 blues Jf Ul Favensd 
uffstosqes yertutis ASTHW erageneg renotsnetevat to Pnashoo brs ant | 
tyes — af ysettds ons Qoievab uth? yreubtids. gnuay ayiw sei 2} 
wadtei o42 dovodt(A .yfovidostie aaf Yo arom eoons raga tent: 

it o¢ faiferso ton [aval 6 40 2e7a7ee wane? “reat 407 drowsmsnt - 

sii ond of ed oT haste ines WeaGtrao onedy 2itubs Yo 
avait ot 2d tubs JoeqHe! Can mean eaemecdy to oobetwand | 
bolword oft bisteTepaa 44 orbrqmess6 aT "i 


ottasreint at ,atene 62 aved atnerieg yl Tstooqas” 
it Apuowds . 229909 notes Tunas sofqmod 6 2si¢Ttiu tneqtats’ z / 
BO f io 2s 2esnanq Fear’ esa stations! +o ytefvsy 6 * 
[shom Senotinevias tedryward b teeta jing % ais ~3t 2onf re 
atboseb bre parbosns 2: a: Fea0b4G G —" nor teota — | 
apbatwons brs pniiretetsonu to Wary ‘ef fou ~908lq 29465 aotien 
dtodd. 2zeviovat 4 yhdw' 2299049 6 iy aaa» gat af benlteb ¥en as 
sunt notitartsb belterss 20a, es 








1355 


Put more concisely by Smith (1975), 


comprehension means relating new experiences 
to what is already known. (p.10) 


In observing young children's ability to utilize this process to 
understand language, purpose and intent, many variations are observed. 
Some children, as well as adults in this study, varied no less. Each 
participant in each family utilized different linguistic strategies 
through which this was achieved, and as a result basic understanding 
of the resource knowledge was shared. 

Generally, each family utilized Categories 2, 3, 4, 6, 7 and 25, 
to a lesser or greater extent to facilitate the process of under- 
Standing and sharing mearning. However, specifically more than 50% of 
fathers utilized Categories 7, 8, 3, 6 and 25, to facilitate knowledge 
Sharing and understanding of meaning in the young child. All the while, 
cognizance was taken of the different levels of knowledge between child 
and adult. As a result, some fathers more frequently utilized some of 
the foregoing strategies to ensure this process. However, the way in 
which some utilized the Categories made much difference between the 
quality-quantity relationship in the child participants' responses and 
the inferences which those utterances conveyed about whether meaning 
was being understood. 

An attempt is made to represent some of the interactions between 
fathers and children, and the strategies which each used to facilitate 
the process of comprehension: understanding meaning of knowledge shared. 
The first excerpt indicates what could be defined as meaningful and 
effective realization of this process. On the other hand, the last 


excerpt indicates an example of the reverse. 
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Context: Playing with Magnet Kit 

Dyad: Father and Ranny 

Age of Child: 4 years old 

FATHER CHILD CATEGORY 

What is that? 7 

A Mickey Mouse magnet. 3 
What's it for? ln 

Open up your bag and let's 

see if we could do things 

with it. 

Well you will take your 

magnet and touch different 

things and see what happens. iy oe 
Diesel cks 3 

TRPStICkS ; 4 
Not on this though. 3 

No, it doesn't stick on the 

paper. ¢ 

What about the sponge? COG BO 
Y-e-ep 3 

Nope? How come? 7 
(No answer) 

Trye weronethis*onerthat 

doesn't have a paper clip 

on Tt Loni 


What else are we gonna 


do? ve Ds On 8 


oet 


Prec iit baiw eo2 bre eprint 


F 7 
sis rio Agrfe I “nesob +t On, 
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FATHER CHILD 





JuStatry “to Stickithings? 
See what things will interest 


you. 


Dad and this is under- 


ground. 
You mean it goes right 
through the wood, over to the 


steel. 


So what kinds of things does 
Deepick up? 


Ttepreks upethis. 


Yes, the metal. But does it 


pick up paper or wood or 


Sponge? 

Nope. 
Do you think you can turn 
one of these guys into a 
magnet? 

No. 
I'll show you 

Okay. 
Okay, you go like that 

Uhmm 


And then go like that. 
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CATEGORY 
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After twenty minutes of continuous use of Category 7: Asks questions 


to solicit new information; Category 25: Statement which directs actions 
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in order to provide an adequate understanding of the whole situation; 
Category 5: Asks questions to seek clarification on meaning intent, 

by the father; and the use of Category 3: Gives information, by 

Ranny, father seemed satisfied that he had provided adequate opportunity 
for Ranny to explore and discriminate among the types of materials which 
the magnet picks up, or does not pick up, he then attempts to direct 

the child's attention towards making a generalization based on the 
positive and negative responses in his exploration. Father tests his 
child's ability to make and verbalize that generalization through a 
Subsequent question and continued interaction. 


FATHER CHILD CATEGORY 





What kinds of things does 
it seem to pick up all the 
time? US, 5 (ay 
These. 3 
Yes. And what are these 
made of? 
Paper clips and iron, 
and paper clips in 
Sponge and paper clips 
on wood. 3 
Yesuweele Seems t04pi Ck yup 
things of steel doesn't it? ch. hs 
Yes 4, 15 
In order to determine whether Ranny's "Yes" represented a genuine 
understanding of the type of material which the magnet attracted, 


Category 4: Acknowledges information; or whether Ranny merely responded 
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with Category 15: Complies with speaker's idea, father continued to 
utilize Categories 7: Asks questions to solicit new information and 5: 
Asks questions to seek clarification of meaning intent/understanding 
as he sustained the conversation in the following excerpt. 


FATHER CHILD CATEGORY 





Okay. You'll have to guess 

what and why the magnet 

picks up things, okay? Mase 
Okay TtepICKSeUD | thts. 3 


Just a minute now. I'll ask. 


Does it pick up this sponge? Vie 
No. 3 
Does it pick up this sponge? 7 
Yesn 3 
Why? hats) 


Cause it's got a paper 

Olapeaini tit. S 
Deese it pick up this: stick? TD 

Nope. 3 
Why not? 

Cause it's not got a 

paper clip like this. 3 
Yes, it does not have any 
metal in it. 4,3 
The paper clip is metal 


right? 4, 3 5 
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, home! ia ar 


Well, you got three right. 3 

Do you think that it would 

pick up this stick? Py 5 
Yes. 3 

Why? 7305 


Because it has a paper 


clip on the other side. 3 

ves?) BecauSeri tynasearmetal 

paper clip. A069, 8 
Yes. f 

Well, what are the things 

which it will pick up? VRE, 69's Os. 22 


It would pick up this 

Sponge, this cork and 

the wood with the paper 

clip underground 

(underneath). 3 
Yes. Ae id 
In the foregoing excerpt, father's continuous monitoring of the child's 
responses Jed him to accept that the child did grasp the notion of 
discriminating among which objects the magnet will pick up. However, 
father's final response "Yes", both agrees with the final information 
given by Ranny whereby, father satisfied his curiousity about Ranny's 
understanding of the knowledge which he shared about the context, as 
well as complied with the child's level of ability to express that 
understanding, not by replying, ‘because they have metal on them', but 


by his own conrete way of representing the similar characteristics. 
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This demonstration did not exemplify that father succeeded in, or 
even tried to discuss the concept of the effects of magnetism and the 
magnetic field. That awn oneRe would have been too meaningless to the 
child. As a result, father stuck to simple language to bring about 

an understanding of an experience which both father and child had at 
different levels. What father has achieved is the successful develop- 
ment of what Vygotsky (1962) calls, a complex of the associative type. 
By this, Vygotsky meant that the child, after manipulation of the variety 
of objects as in Ranny's case, discovers some factual similarities 
among the objects, on the basis of their concrete, and not abstract, 
characteristics. Put in Vygotsky's words this child then, through the 
use of a variety of linquistic strategies was able to develop, 


a concrete grouping of objects connected by 
factual bonds. (p.62) 


Father successfully used questions to help this young child to develop 
an awareness of contrasts among the materials, in order to be able to 
group those which did belong and those which did not in relation to the 
attraction to the magnet. 

It will be observed that at no time did father seek to ‘correct’ 
the child's label or form of expressing the notion that, the magnet 
picks up things made of metal. Instead, father accepted the child's 
"it has a paper clip in it", to be representative of the understanding 
another form of communication that paper clips are metal. Nevertheless, 
father continued to use the adult lexeme which incorporated the word 
"metal", “made of", "that is why", all being the sum of the process 
whereby the cause and effect experience is made possible. Father did 
not assume that the child needed not hear the adult expression or 


label since he was not ready to include it in his oral vocabulary. 
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Instead father's continual use of the adult structure gave an indication 
that the adult label would be utilized at a later stage of the child's 
life. Thus, giving him the alternative label to his only extended the 
element of choice of lexeme which the child would be equipped with at 
a later stage when he has to relate that past experience to associate 
and understand experiences of similar contexts at higher levels when 
the labels provided by his father would be more adequate in terms of 
precision of expressing related concepts. 

Subsequent recordings made by Ranny's mother in the log of the 
child's interactions with other member of the family revealed that 
Ranny did understand the association between his father's label, ‘metal" 
and his label "paper clips and iron". This observation is stated below 
in its original state as recorded in mother's log. 


"Ranny used much of his knowledge gained from 
when his dad and he experimented with the magnet. 


Ranny said to his friend "Watch, Travis, and 
this magnet will lift weights. Do you know why?" 


Travis said, "Why". 


Raymond said, “Just watch what things it will 
jagitel 2 (Vien 


Ranny picked all the things with metal in or on 
them and then said, "It'll pick up these cause 


they got metal paper clips in them, but those 

ones don't have metal paper clips okay." 

He showed Travis how he could make the little 

metal bits "jump". 
The extended interest and reconstruction of the experience, knowledge 
and meaning shared by Ranny and his father was shared with his friend. 
In the latter instance, it will be observed however that Ranny was not 


in the presence of a situtation where he once again heard the word 


"metal" from his father. Nevertheless, he was able to recall and 
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verbalize it for his friend to represent his meaning. This was made 

possible by, 

a) the quality of interaction which his father fostered; 

b) the variety of appropriate linquistic strategies which promoted 
learning through discovery, deduction and sensory experience; 

d) and through his father's ability to modify his information to 
match the information which the former received from his child, 
in order to match the meaning and so facilitate understanding 
of the knowledge which each had to share. 

In contrast the following excerpt presented a less effective way 
of establishing understanding of knowledge and information which 
participants needed to share. 

Context: Playing with Magnet Kit 
Dyad: Nicky and Father 
Age of Child: 5 years old 


FATHER CHILD CATEGORY 





Are you interested in this ... 

in this game? Hmm? This is 

a game. CT | 
I wanna go downstairs. x} 

No, we're going to do it 

right here. Waht do you 

think of that? 23 
Mickey Mouse. 3 

Oh, you recognized him eh? 

Mickey Mouse, well I wonder 


Whatane can do. “Ahh, ... 4,7 
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FATHER CHILD 
Let's open it. 
Shall we take it apart and 
open it? 
Uh-huh 
Okay ... now the name of 
this game is Mickey Mouse 
magnet 
What is Mickey Mouse 
magnet 
I wonder what that means. 
Let's see. Heh: 
Let me try ... I wanna 
Show Chris that. 
Well, we'll show it to 
Christopher in a minute. 
Let's just talk about it for 
a minute. Let's see. That's 
a magnet and what does it 
to with that thing? 
ie pickss i feups 
Lt picks’ TCRUB 
Ha Ha. 
That's what a magnet does. 
Just put it down and try it 
again. See if it still 


works. 
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FATHER CHILD CATEGORY 

Uns) Ce1Sn steworkeing: sa. 
nope. 3 

Still pick it up ... Maybe 

we can find something else 

enceseemitane bl pick it 

up. Just a minute, would it 

DiReKe up #inudet ls, seet's. 25 
Tape? as 

Tedonet, think wid pickeup 

tape. Try picking this thing 

up. Try picking up your - ah 

your little - ah - . Sig's 
Hehice elt 2... real ly 

PD WoykSse( Ha.) 
Heh: It picked up that 
little dish of yours eh? 


Oh, what have we got here? 


Ce athe aah eRe site 3 
Okay. 

No 3 
It doesn't pick up wood. 
Well ... 

SADT CKeUDIEC Hist 3 

It won't pick up the sponge. 3 

No. 


Buta js te tryatoupickis 


maybe it'll pick up what the 
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FATHER 


Sponge is hooked onto. 


Heh! 


Well, it's right here ... 
Hustea minute™... = Let's 
try some of these other 
things. You want to try 
it again? Still works. 
Just a minute. Chris']] 

come up in a minute to see 
it. Now let's maybe try 

this thing. 


heh! 


Ya, Chris'll come up and see 


it in a minute. 


Let's try these other things. 
What do you notice about the 


CHinos=| GessprckiIng up ar It 


picked up that ... 
Sand thats. DULL 
wouldn't pick up this wood. 


Right? 


ihobees tihates o.. 


and that 


CHILD 


Uh. 


Where's that thing that 


belongs in it? 


I'm going to show Chrissy. 


I wanna go see Chrissy now. 


OO cen eee) 
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FATHER 


You want to try the wood 


again? 


It won't pick up wood. You 
wanted to try this piece of 

pe@uh»..... tape, sure scotch 
tape seWihivit pickiup that? 
No. 


Letisvtry..¥8 Tetisitryfsome 


other things. 


A rubber band? 


No. 


Well, what are all those 
things? Why is it picking 


those up? Eh? 


Why does it pick those up 
and not wood? What is this 
made of? What's it called, 


do you know? 


CHILD CATEGORY 
(4288h) gonna try it 4.: 3 
7 
(ae © okay. 
3 
NOt ee 3 


LEP ISmLYVatiiis. 


Z 
No. 3 
4 

ete ewan ite Dyck 
these? 3 
Wy 
Lt does .: 3 
YEAS 
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FATHER CHILD 
Silver. 
Well.ai taSesteel eel tis 


called steel. 


And it doesn't break. 


It doesn't break. Well let's 
see if we can find something 
else. 
Yep. 
No, it didn't pick up the 
copper. Okay, do you want 
TOS EGV ehe a Vaethat looks 
like an old nail or some- 
thing; do you want to try 
that one? 
Yep. 
Well leave the ... leave 
theatape+off,of itehedust 
ERVMLONDICK sid tap. NO... 
headidnets 


biedidh tts 


Cause those things aren... 


iryethet jones... 


(Ha Ha) I wanna go show 


Chrissy now. 
Well, just a minute. 


Chrissy's gonna come right up. 
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FATHER CHILD CATEGORY 
Here's something ... some 
strong looking stuff in here 
sothatklooksihas. tthat ) looks 
like coal or something. 23555 
No. 3 
Oy ml ue CC Viel tent ght 
against there. See if it'll 
Oh it did start to pick 
it up. There must be some 
Steel in there too. Have you 
tried this one? ase 2) 
That one is the sponge. S 
That's a sponge - will the 
sponge work? 1585 
No. 5 
Wobiy 1 Shh beaat?Letisktry 
some of these ... these are 
alee. 7 
Pins 
Paper clips. You want to 
try a paper clip? Oooh): 
Look at it pick all those 
paper clips up. 3 
(Ha Ha) 
A whole line of it. 3 


Um, these is my paper 


clip collection. S 
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FATHER 
VOSsmcbyeraiCry tis ONG: ..% 
see if this one will work. 


I don't know what that is. 


Ohh. 


Oh - there is goes. 


Wow. 


Mmm, you wanna try this one 
too? It ooks quite a bit like 
that one. See if it'll pick 


that one up. Right on. Good. 


ae 


CHILD 


I wanna go see 


Chinassve 


Ok, Chris is going to come 

up right away. So it picked 
up all of these that were 
Steel, see that? Picked up 
those ... picked up all the 
paper clips ... it even picked 


up you little tin plate. 


I wanna go show Chrissy now. 


Ok, you wanna try this wood 
again; I wonder if it might 
pick up that wood. Try that 
wood again. Heh: 
Oh: 


Do you know why? 


It picked it up!! (Ha Ha) 
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FATHER 


Cause, there's a piece of 
steel on the other side. 
That was a tricky one wasn't 


Tee 


It looks like wood ... but on 
the other side is a piece of 


Stee lees, 


Don't take it off, you can 
just leave it on... then you 


Canetrick CnYis. 


Okay try it again. He'll 
think it's picking up wood. 
COG Lame ator Tonite... 

Wel] that'll be a neat trick 


eh? 


You want to go show Chris 


now? 


OR eyourdo CabiMchriss 


CHILD CATEGORY 

Why? 7 

4 
Ya have nas “PhS 

3 
Yah. 3 
Yah. 

3 

7 


How ‘bout ... how ‘bout 


we show Chrissy? Hd 
“4 
Y UD ee 5 
4 


151 





















Hen Vy 
a | 
+ 





cya Ae re way _ 


to sc0fd 5 >‘ wads? bend 


obte voto ott no Teste - 
4 wary ano vaADTa-& 2BW t6AT 


‘ 


yi 


io tad... boow waft 2Hooh SI 
To epetg & 2h able warnto oy 


... [Sar2 


eas uae .tto 4) Shak a7 nae 


s+ sveof Seut 


ain? dated a6 


‘eh nieve 8) Vat Ged 


yO u 


pntishg 2°oF Antes ; 
sdoty ob dtd ehSOe 
sad foun 6 ot Pitot Tse . : 

re: | | “da 
tod’ wot... dad" We j 


Tyeehto wile sa 


iMeyZ 


In the foregoing excerpt, it will be observed that Category 3: 
Gives information was predominantly used by father and child. To a 
lesser extent, father utilized Category 7: Statement which solicits 
new information, in order to monitor the child's thinking and to follow 
his meaning intent. Although it would be positively assumed that 
this father meant no less than the first father quoted in the foregoing 
chapters, to share information, his use of strategy of just telling, 
rather than fostering the attitude of discovery in the child did not 
facilitate an experience which confirmed that each understood the other 
and that the child's level of knowledge of the information was any 
way extended. 

Given that father completely ignored his child's need to share 
his newly acquired toy with his older brother may have had an effect 
on the former's level of concentration on the context, father seemed 
to be content too much with just giving information. As a result, the 
Opportunities through which the child could make the associations of 
Similarities and differences among the objects in order to experience 
the generalizations which could have been learnt from the deductive 
learning process were lost. 

It seemed that the influence of the father's telling attitude did 
not motivate the need for the child to display initiative in discover- 
ing relationships for himself. The strategy of simply giving 
information did not confirm understanding on the child's part, neither 
did it confirm that father did share his level of knowledge of the 
content, purpose of the activity and meaning; the casual relationships 
in any meaningful way. 


In summary, the two foregoing excerpts confirm that, 
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it is only through the encounters with others an interactional 
contexts will the young child develop an understanding of how 
language works to facilitate knowledge sharing and its underlying 
meaning; 

the atmosphere, attitudes and linquistic strategies which adults 
use could extend the child's personal experience relative to 
given context, or on the other hand, could retard that experience; 
that young children manifest varying degrees of understanding. 

As a result parents, and adults, need to identify those needs 
which children have for experiencing a less complex process of 
understanding. Having identified those needs, then the selection 
and utilization of the most appropriate linquistic strategies 
which will facilitate that process would increase the chances of 
communication; understanding the content, purpose and meaning 

of given contexts which the child share. 


Stated in another form, Bridges, Sinha and Walkendire (1981) in 


Wells (1981), the general conclusions which we could draw about the 


approaches to the development of children's 
language comprehension ... (are) First comprehension 
is not an all - or - nothing phenominon; there 

are degrees of understanding. Second, even 

where children appear not to understand utterances 
in the way adults do, this does not mean that 

they are unable to use their own strategies to 
derive a meaning from what they hear, although 
this meaning does not always correspond with 

what an adult would understand. Third, and 
conversely, the processes involved in a child's 
comprehension are not necessarily the same as 
those of an adult, even where there jis an 
appearance of comprehension. What is more, 

there are considerable differences between 
individuals in the strategies which they employ, 
and one of the most fruitful ways of studying 
language comprehension is the careful analysis 

of protocols of individual children's response 
patterns. (p.154) 
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What then, were some of the linquistic strategies which fathers in 
this study utilized to extend children's understanding, and as a Pest 
their knowledge of content, through interactive language skills? The 


following chapter seeks to provide some answers to this question. 


What Linquistic Strategies Do Fathers Use To Create New 
Contexts For Language Learning To Extend Knowledge And 
Understanding? 


Jones and Mulford (1971) have made an observation which seems to 
Support the writer's thinking of the importance of encouraging young 
children to talk in a variety of contexts. Only then can they exper- 
jence the way in which the meaning of words change with each new 
context. Britton, in Jones and Mulford states that, 

Words are old: they constitute a language that 
served the child's grandfathers and great- 
grandfathers before him. But every occasion 
for speaking them is a fresh one: in use, 


whether by child or grandfathers they are on 
all but the most routine occasions not indeed 


newly minted, but newly meant. (p.27) 


Among the inferences which could be drawn from the foregoing quote 
are, a) that words by themselves have no meaning, except within given 
context; b) that meanings of words change as different people use 
them in different social situations; c) that words constitute a 
language which works to communicate meaning and to achieve certain 
purposes for different speakers. 

In considering the crucial need which young children have to 
experience talk in a variety of situations, it was observed that most 
fathers and mothers facilitated a variety of contexts to foster their 
children's language development. This they achieved through the use 


of language. 
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Wells (1981) suggests that for too long, the attention which has 
been given 


to the relationship between context in which 
communication occurs, the relationship between 
context and meaning frequently remains il1- 
conceived or poorly formulated. (p.158) 


Wells further suggests that, 


quite often the term 'context' is used only to 
refer to ongoing nonlinquistic activity which 
may accompany language and to aspects of the 
physical setting in which an utterance is 
Situated. These features are then assumed to 


have an identity which is, to a large degree, 
independent of the language itself. The 
relationships between linquistic meaning and 
context, on this view, 1s postulated as one 
of one-way determination: spoken words do not 
in themselves contain sufficient information 
for participants to grasp one another 's 
meanings, but, by making reference to aspects 


of the setting, which have a Stable identity 


One may achieve a sense of what it was that 


one's interlocutor. (p.159) 
Wells implies that the concept of context should be conceived on a 
wider basis, where, put simply, talk on specific topics, within specific 
contexts, can give rise to talking about other topics set either in 
the here-and-now, or to relate to experience of the past, without the 
presence of the actual physical setting or factors. As it were then, 
language helps to recall experience, in order to establish similar- 
jties, as well as contrasts in present contexts. Or as Wells puts it, 

The relationship of language to context which 

we are proposing here, then, is one of 

reciprocal constitution: not only does 

language gain its sense from the context or 

setting in which it occurs, but settings in 

turn take on their particular meaning for 

that occasion via the language that occurs. (p.161) 


Wells continues to emphasize the importance to the young child's 


development of meaning through this reciprocal concept of context when 
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he states that, 


Although such observations may appear self- 
evident they significantly affect our conception 
of the process of meaning development. For 
rather than seeing this process as simply one of 
learning to express an independent reality in 
terms of pre-established lexical categories, a 
reciprocally constitutive conception of language 
leads to a view of the child as an active 
participant in the social production of that 
reality. It is through the child's progressive 
mastery of his native language that he is able 
to participate in the construction of order and 
meaning in his environment. (p.161) 


This view was expressed by Brunner (1964) who suggests that through the 
development of adequate language competence, the child gradually 
becomes free to think outside of the physical context, and demonstrates 
the ability to represent past experience to communicate the meaning 


which the present contexts have for the child. 


What strategies then did the fathers in this study use to facilitate 


the development of context through language? 

The results of this study indicated that fathers used mainly 
Categories 2, 3, 5, 7 and 25. These were, 

Category 2: Initiates topic. 

Category 3: Gives information. 

Category 5: Asks questions to seek clarification of meaning 

intention. 

Category 7: Asks questions to solicit new information. 
through which fathers demonstrated Wells' reciprocal language - content 
- context view of fostering the mastery of basic interactive communica- 
tion skills. Perhaps the following excerpts from some of the fathers 
in this study exemplify Wells' language meaning development in this 


wider concept of language context. Words which are used in context 
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and which create other contexts are underlined. 
FATHER MOTHER LINDA BROTHER 
inis@atcog: 
What are you 
gonna call your 
dog? 
What's my dog's 


name? 





Uhmmm. 
I don't know. 
Did you tell 
A what ah, what 
eh, Summer 
school, and what 
you get to do 
Wednesday? What 
do you get to do 
on Wednesday? 
What have you got 
to bring to school? 
Toyss 
No. 
Ah - presents? 
Why do you need 
presents at 


school? 
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FATHER MOTHER LINDA BROTHER 








Well, you have to 
bring toys to 
schoo lte Wese 
My teacher said. 
They didn't say 
anything like 
that Linda. 
So, what does 
She get to 
bring to 
school on 
Wednesday? 
Pets. 


Ohi Sodshe's 


gonna bring 
her dog. 


I don't know 
yet. I'll have 
to see. 

What's she 

gonna do. 

It's suppose 

to be set for 

tomorrow. 
That's what the 


letter was all about. 
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Here, the idea of Linda's ownership of a dog, moves in the direction of 
thinking about the gathering and discussing of pets at school. The 
idea of time for preparation, the medium of communication which the 
teacher used to convey the special event to Linda's parents. Here, 
the father's use of questions to solicit information from the mother, 
provides the main strategy for developing new contexts in which inform- 
ation is shared. 
Context: Jake and Family at Supper 
Participants: Father, Mother, Jake, Brother 
Age of Child: 4 years old 

FATHER MOTHER. JAKE BROTHER 
(To Brother) 
What did you do 
on this field 


trip today? 


Climb the hoodles. 


Hoodies? What's 
a hoodles? 


Sort of a mudd 


Dank=SOr-t Odum. 


The rain bore 
away at it? 
Yep. 
Why? 
Well, Drumheller 
has more effect - 
natural colour 


Sie Cet. 


1505" 
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FATHER MOTHER JAKE BROTHER 
Ntet se = 00 YOU. 
know what we 
found? 
No. 
Dinasaurs. We 
only found two. 
Onset edon tt" knows 
I keep thinking 
Liege uiac ss at! 
done with. 
IT went some- 
where too. 
In this excerpt, the dominant strategy of questioning has ‘functioned to 
integrate all of the foregoing Categories, 2, 3, 5, 7 and 25 as a medium 
of helping the young child's development of language, context and 
meaning. Thragh the foregoing categories chidren's awareness of the 
conventions of interactive communication skills: talking topically, 
taking turns, agreeing on meaning and respecting each other's status in 
the situation have been reinforced. 

Mothers also demonstrated the need to encourage their children's 
talk in order to share their interests, while at the same time exposing 
their young language-meaning learners to a variety of structural and 
semantic aspects of the language systems of their homes. 

It was observed that mothers also used Categories 2, 3, 5, 7 and 
25 in order to facilitate talk. However, whereas fathers utilized 


these linquistic strategies mainly through the questioning structure of 
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utterances so as to get information which the child already may have 
had on the context of interaction, and then used that information to 
give clarification to the meaning intent of each topic, mothers mainly 
used these strategies to give the child information more often without 
checking what knowledge already existed. As a result, of the listed 
categories which faciliated new contexts as a result of language from 
other contexts, mothers predominantly used Categories 3, 2, 25, 5 and 
order of importance. The responses elicited from children there- 
fore required mothers to utilize additional use of Categories 4: 
Acknowledges information and Category 6: Asks questions to provide new 
information. In response, children therefore more frequently utilized 
Categories 15: Statement which complies with ideas and Category 5: Asks 
questions to seek clarification of meaning intent, to a greater extent 
than they did with fathers. In the case of the latter, the categories 
which fathers used elicited from children, responses which predominantly 
utilized Categories 3: Gives information and Category 5: Asks questions 
to seek clarification of meaning intention. Although fathers' and 
mothers' linquistic strategies both elicited responses from children 
through Category 5 in the case of fathers, children sought meaning 
intention of both the communication and content in order to expand their 
own ideas by virtue of having shared in creating new contexts through 
their language. On the other hand, children utilized Category 5 mainly 
to seek clarification of the next sequence of the physical context in 
order to understand the expectations which were held of their 
continuing participation in the interactional context. The following 


excerpts exemplify these contrasts. 
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Context: 


FATHER 





What do you 
have in your 


hand? 


Can't you 


remember? 


Playing with Magnet Kit 


CATEGORY 
AND INTENT 
2; To establish 
orientation of 


context. 


Agesioot} io 
continue focusing 
on the task/ 
context, and to 
receive informa- 
tion which truly 
tells whether 
child needs more 
reconstruction 

of the information 


already given. 


CHILD 


I forget what 


Atssecal ied. 


Uh-huh. 


CATEGORY 


AND INTENT 


3; To seek 


information. 


3; Continues to 
provide informa- 
tion which defends 
ney Girsteuse of 
Category 3 - with 
an expectation 


that information 


will be given anew. 
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FATHER 





Is it a magnet? 


CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 

Dr Os on on Chis 

order of importance 

to use a question- 

ing structure in 

order to help the 

child to recall 

previously shared 

knowledge and/or to 

provide the required 

information if the 

child does not 

recall, in order to 

proceed with meaning 

intent of the 

COnESXt < 

Uhmm S045 lose nec raer, 

of importance the 
child gives father 
information to 
indicate that she 
now remembers, that 
She agrees with his 
Suggestion and that 
She is complying 


with his idea. 
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FATHER 





And what do you 
thank 1cewil | 


do? 


CATEGORY CHILD 
AND INTENT 
EY Ties ae ee Gh 
order of importance 
father tries to 
continue focus/ 
orientation to the 
contexts to. solicit 
a new information 
response from the 
Shinde: in» order.to 
ascertain that the 
latter and himself 
are sharing the 
meaning intent of 
the physical and 
communication con- 
COX mat hid ih Veit 
Z2o4/ and 5 failed, 
only then would he 
provide the inform- 
ation through, not 
Cel inGsebut aA 
further question 


structure. 


ELGKeUOmLa Inds 


CATEGORY 


AND INTENT 


Shy heey ERS 


appropriate inform- 


164 


YROOIT AS 


Hath OM 
ee ee 


SILKS 


‘ 


YAGASTAD 

TAT gMA 
at: 33 g2 av eS 
anvadroqm? To WSsb10 
eft gofad sedis 
\auoo? awnrtnos 
ans OF netisinetto 
Patfoe oF ,»FxSI709 
aotiamnotar wer 6 
ani mos? genoges* 
vabra: mt -bf tito 


git ton?d a1.e27s5t6 


! nie ro ! 
aes ~ | z“>)> ays 
b ) d 


40 gnednr onineen 
bog TaoTreyia 30) 
) nO TsEorouNMOS 


tt ylfent? .Ix92 


4 
v 


baitat ¢, 06 
en bivow nent yIno 
“rors eid spivorg 
fon quot norss 


a Jud epnti Tas 

























——— 


voy ob: tedw bak 
tttw St antay 
fob 






FATHER 


Would it pick up 


everything? 


CATEGORY 
AND INTENT 


Ope Os eos Ll 
order of import- 
ance father needs 
to know the child's 
knowledge as far as 
the meaning of the 
range knowledge of 
the context could 
be communicated and 
Shared. He also 
tries to establish 
the purpose of his 
next conversational 
turn: to give 
information, to re- 
construct his 


language or to 


CHILD 


CATEGORY 
AND INTENT 

ation is provided 
and father 
ascertains that a 
common meaning is 
established about 
the context. Hence, 
communication wil] 
be realized more 


easily. 
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FATHER CATEGORY Cried CATEGORY 
AND INTENT AND INTENT 
continue using 
Category 5, to seek 
Clarification of what 
or how the child 
really means. 
Ahaaa (Yes) 
Ne lisecCyeLt,ands 20:95: -lIneorder 
see if it picks of importance 
up everything father tries to 
here. direct the child's 
exploration in order 
to verify his pre- 
CuGL WOnS. 20 LO 
reject them. This 
Strategy will add 
new information to 
refine the child's 
ideas in relation 
to the casual rela- 
tionships of the 
materials. These 
the child is 
allowed to discover 
for himself, leading 


towards the skills 
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FATHER 


What do they do? 


CATEGORY CHILD 

AND INTENT 
of discriminating 
and generalizing 
about the relation- 
Ships of the 
materials. 

Ahaa. I don't 

know. What's 


these called? 


iia let Gece age 
order of impor- 
tance, father seeks 
new information 
from the child, 
whether the 


forgetting of the 


CATEGORY 
AND INTENT 


3; 95 Here the 
child gives father 
information about 
her inadequate 
ability to label 
objects. Asa 
result her intona- 
tion expressed a 
need to be given 
such information 

in order to sustain 


the conversational 


context. 
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FATHER 


Are they paper 
Chips? 


CATEGORY CHILD 
AND INTENT 

label means a lack 
of knowledge of the 
other structural, 
or physical charac- 
teristics are all 
not part of the 
child's repertoire. 
Having established 
that need to know, 
positively or 
negatively, father 
will then select 
appropriately from 
Categories 6, 5 and 
3 how to provide the 
adequate information 
in order to sustain 


the conversation. 


Uhmm. (I really 


don't remember) 


6; 5; Here father 
instead of using 
Category to tell 


the information, 


CATEGORY 


AND_INTENT 


33. Stila indicat= 


ing the inability 


tosrecalin 
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FATHER 


Do you know 
why the magnet 
is picking 
these up? 


CATEGORY CHILD 
AND INTENT 
Structures another 
question in which 
the desired response 
is embedded. 


Uhmm (Yes) 


jes. Oso, Insorder: 
of importance, the 
father tries to 
continue the meaning 
Sharing of the 
context. As a result 
he extends the child's 
knowledge through 
further questioning. 
If the response was 
inadequate then father 
showed a later intent 
Showed that he re- 
Structured another 
question in order to 
get at the level of the 


child's knowledge before 


CATEGORY 
AND INTENT 


3; 4; Here the child 
agrees and convey 
that agreement to 


father. 
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FATHER CATEGORY CHILD 
AND INTENT 
continuing to 
provide new 
information 


NowaOn.. 


Wood. No. 


Prestneyametalbesre73 53.6; 3; Again 
father asks for 
the level of child's 
knowledge before 
providing same, 
through telling. 


Uhmmm 
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CATEGORY 
AND_INTENT 


3; For @ach lexicon 
word, the child 
gives new informa- 
tion as a result 

of the explanation 
which father 


encouraged. 


S124 lose er escne 
child's information 
could be interpreted 
as any of two inten- 
tions: to acknowledge 
the agreeing of 
common knowledge 

and, aS a result, 


Shared meaning or 
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FATHER 


Do you want to 
Dick Up this 


over here? 


CATEGORY 
AND INTENT 


Boewior a 5 oe Oo. 
Herein Order ot 
importance, father 
tries to extend the 
child's actions in 
order to help the 
latter formulate more 
generalizations to 
confirm the pattern 
of the relationships 
of the materials. 
Whether the child's 
discoveries result in 
the appropriate 
responses, father has 
facilitated another 
opportunity to learn 
through discovery and 
through the senses. 


That in turn extend, 


CHILD 


CATEGORY 
AND INTENT 
just to comply by 
virtue of the 
adult's status of 
being more 


knowledgeable. 
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FATHER CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 

refine and confirm 

or deny prior pre- 

dictions. As a 

result, generali- 

zations could be 

made from the 

Similarities and 

differences observed. 

It won't stick. 33; 16; Here the 
child provides 
information which 
implicitly 
challenges father's 
ideas. 

Why won't it Fee, + Ghi3 Seater 
pick up that? continues the use 


of strategies which 
seek to know what 
the child knows. 
His purpose is, 

not to give 
information but to 
extend the child's 
ideas using the 


latter's lexeme, 
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FATHER 
Is it paper 
beater VG? 


CATEGORY 
AND INTENT 
experience and 


trend of thinking. 


ay Geeelo. 3's "Here 
father provides 

the desired inform- 
ation in order to 
faci neatento 
orientation to con- 
text, the meaning 
to be communicated 
and the need to 
extend whatever 
knowledge the child 
already has of the 


context. 


CHILD 


Pedoneteknoy. 


Uhmm. 


CATEGORY 
AND INTENT 


3; The need to know, 
why not is again 
expressed in 
intonation of an 
indirect question 


Statement. 


S35 459153. Anotner 
example of acknow- 
ledging or 


confirming on the 
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FATHER 


It's paper. 


What kind of 


paper? 


CATEGORY CHILD 
AND INTENT 


Oo so, 0 Here 
father finally 
confirms his idea 

for the child but 
continues to focus 

on determining to 
help the child 
discover the rela- 
tionship pattern; 
that the magnet 

picks up metal and 
other objects to 
which a certain type 
of metal is attached, 
through the question- 
ing strategy. If 

all. fails in identi- 
fying the correct 
responses, then later 
strategies indicated 
the continued use of 


further questioning. 
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CATEGORY 
AND INTENT 
basis of status in 
the conversational 


context. 
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FATHER 


eal te DUCKS 
up that way. 


Okay now. You 
try and pick 
tnissup = the 


SCLC 


CATEGORY CHILD 


AND INTENT 


Yeah. It picks 


it up that way. 


3; Father confirms 
that way; or idea 
for the child. 
Thus, leading up 

to a generalization 
made later. 

25; This redirection 
and extension of 
action towards 
understanding the 
total situation is 
further encouraged 
so that the child 
would eventual ly 
discover the 


generalization and 
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CATEGORY 
AND INTENT 
S300. Here the 
child conveys 
information that 
She has experienced 
the casual rela- 
tionship which 
father tried to 
help her to 


discover. 
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FATHER 


It_won't pick 
Ge up? 


No? 


CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 
develop an 


understanding of 

the casual rela- 

tionships of the 

materials. 
O-o-ops: 3; Negative 
Uhmmm (No) information is 

conveyed to father 
on this idea. 

5; 8; Here father 

asks another 

question to ensure 

that the meaning 

of the context is 

yet in the child's 

mind. Establishing 

this would then lead 

to an expansion of 

the child's ideas: 

that some materials 

can or cannot be 

picked up by a magnet. 

7; Father yet does not 

provide the cause for 


the child through a 
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FATHER 


What about this 
stick? What's 


Lise Stick Got 


On it? 


Is it because 


it has metal? 


CATEGORY CHILD 

AND INTENT 
serrmon of state- 
ments. Further 
discovery is 
encouraged. 
eto, Oo. It 
order of importance, 
father leads the 
child towards a clue 
for discovering the 
pattern of the 
relationships among 
the materials. 


Magnet: 


De eae sea NEF a nf 
father provides the 
appropriate answer in 
question form but goes 


on to test the child's 


ibid f 


CATEGORY 


AND INTENT 


3; Provides informa- 
tion which is 
relevant to the 
context but not 
necessarily appro- 
priate to respond 
adequately to the 


father's question. 
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FATHER 


Why did it pick 
up that cork 
(one with the 
metal) and not 


that one? 


CATEGORY CHILD 
AND INTENT 

ability to discover 
and verbalize the 
generalization in 
which can be 
identified from the 
relationships. 
This quality inter- 
action continued 
with the exploration 
of, the piece of cork 
with metal in it when 
the child, in response 
to father's next 
question gave the last 
listed response quoted 
here. 
(eee oe. here 
father zeroes in to the 
similar physical 
characteristics of the 
corks, and through his 
question he also 
focussed the child's 
attention on the 


difference; the 


CATEGORY 


AND INTENT 
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FATHER CATEGORY CHILD 
AND INTENT 
inclusion of metal. 
As a result the 
child replied 
Cause it's got 
a big paper 
Gin paige sang 
it picked up 


paper clips. 


CATEGORY 
AND INTENT 


32065 96N oe rere 
the child has 
demonstrated the 
ability to verba- 
lize the reasons 
for the reaction of 
the materials. 
However, she also 
demonstrates that 
her language does 
represent the con- 
crete and non-comlex 
way in which she 
could represent 
adult abstract 
concepts. The 
language which 
expresses this last 
point is underlined 
in the foregoing 
column. Father 


realized the need 
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FATHER 


Magnets need 
metal. There's 
no metal in 
there (cork 


without metal). 


CATEGORY 
AND INTENT 


oye ed ther 
has confirmed the 
child's ideas, 
expressed in her 
own way and has 
provided her the 


alternative 


language structures 


through which the 


same idea could be 


communicated when 


CHILD 


CATEGORY 
AND INTENT 
to provide the 
language which 
explained that 
adult thinking of 
the underlying 
concept in simple 
Structures. AS a 
result his next 
response restruc- 
tured his original 
question structure 
to ensure that 


understanding was 


really established. 
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FATHER CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 
She has mastered 


these structures. 


Basically, in this excerpt, although new contexts were not created 
through the use of specific words which, when used in relation to other 
settings and to convey the intent of the meaning in those contexts, it 
nevertheless indicated the intent that father, either consciously or 
unconsciously encouraged deductive learning and divergent thinking in 
this young child. Simultaneously the continuous awareness that different 
language structures perform different functions to facilitating commun- 
ication meaning intent, and that language structure helps to evoke 
meaning only in relation to the context and through the use of one's 
knowledge and experience, has been encouraged by this father. As a 
result less time was spent on redirecting the child's orientation to 
keep a focus on the task. Instead, the emphasis of the meaning conveyed 
through the functional language which each used, took care of teaching 
and learning of both the semantics and structural aspects of language. 

To a lesser extent the use of specific linquistic strategies to 
communicate effectively with this same young child's mother would 
produce a different quality of interactional learning. 

Context: Picture Making 

MOTHER CATEGORY CHILD CATEGORY 

AND INTENT AND INTENT 





Okay, what do Lee) soy ry here 
you think this mother also under- 


guy is doing? stands the need to 
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MOTHER 


Playing ball. 
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CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 
help the child to 
focus on the context: 
to be oriented. 
This is pursued for 
any of the following 
Geasons.. tO SO11c1c 
new information, to 
clarify the meaning 
intent using the 
child's ideas, or to 
just give the desired 
response. Subsequent 
responses will 
indicate that in about 
85% of the subsequent 
interactions revealed 
the use of the last 
intent. 
Playing ball. — 33) Provides 
information. 
4; Confirmed the 
child's idea but did 
not receive any feed- 
back to indicate any 
other aspect of the 


child's thinking or 
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MOTHER 


And that's what 
you'd like to 


do? 


CATEGORY 
AND INTENT 
the whole range of 
stickers. AS it 
were the child's 
response was to the 
point of the mother's 


low level question. 


That's what 


I want to do. 


4; Through a question 
mother confirms the 
child's idea, but 
never probed to 
encourage reasons 

nor the cause for 
such thinking. As a 
result only the 
following response 
was solicited from 
the child. But the 
child begs a discussion 


based on reasons as 
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CATEGORY 
AND INTENT 


3; Provided 
further informa- 
tion based on 
previous response 
to mother's 


question. 
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MOTHER CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 
she follows with. 

Uhmm. (Yes) 3; Gives informa- 
tion. 

I got to be 3; 5; Her language 

a boy to do expresses a 

that. conciousness of role 
relationships to 
athletics as imposed 
by society and that 
She already knew 
her slot in society's 
expectations as far 
as her need being 
fulfilled out of 
interest. 

Grao 2 OU 3; 5; Here, mother 


could still play seized the oppor- 


ieectascnool. tunity to clarify the 
Anybody could child's perceptions 
play. but through giving 


more information, 
instead of through 
questioning to 
discover why she held 


those perceptions in 
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MOTHER 


There's girls 
who play it 


LOR 


What kind of a 
ball does this 


man have? 


CATEGORY 
AND INTENT 


the first place. 


How come some 
boys play -- 
football in 


school? 


Damo ,siere; 

mother also 

defends her idea 

on the basis of her 
experience by 

telling more inform- 
ation. This 

Strategy indicates 

to the participant 
with lesser 
conversational 
rights, that the 
LOOT Cam SajuS boas 

well be closed. 

7; While this strategy 
seeks new information 


7eOmethe. chi 1 dss 1b 


185 


CATEGORY 
AND INTENT 


Y,0o> Here the 
child challenges 
mother's ideas in 
order to defend her 
perception on the 
basis of her 


concrete experience. 
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MOTHER 


CATEGORY CHILD 
AND INTENT 
nevertheless proved 
only low level 
responses from the 
child. 


A round one. 
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CATEGORY 
AND INTENT 


3; Provided the 
most concrete and 
literal response, 
based on her 
experience and the 
structure and 
interpreted intent 
of the question. 

The child naturally 
has identified at 
her level of 
extracting informa- 
tion, that there 

are several ball 
players, each with 

a different shape 
OVcolour of balls 
As a result her level 
of language learning 
and thinking permits 


her to think respond 


a : ; 
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MOTHER 


A basket ball. 


CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 


insaeconcrete 
manner, which 
represents the level 
of her thinking. 
Perhaps some other 
form of questioning 
would have produced 
an opportunity for 
the child to engage 
in more inferential 
thinking. As a 
result of the 
response mother took 
no further chances 
of eliciting a 
different response 
hence, she continued 
to tell the answer. 

3; Gives informa- 

tion. Her subsequent 

questions did no 

better to elicit more 

quality responses 


from the child. 
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MOTHER CATEGORY CHILD CATEGORY 
wher AND INTENT See AND INTENT 
Aha. 15; Complies with 
ideas. 


Yourreally think #2#2bhs This 
he's gonna stand represented a 
on his head? response which 

questioned the 

logic of standing 

the ball player 

on his head as 

well as to reject 

the child's idea. 

Yeah. 24; Defends 
Speaker's point 
of view. 

Weis aiete(sheaes 23; Thus mother 

rejects the child's 

idea without 

providing an alter- 

native response or 

a redirection of 

the child's actions 

in order to establish 

a common meaning of 

both the context and 

communication intent. 


Subsequent responses 
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Sbeon 2td no 


.d'nob I .A0 


MOTHER 


Y-o-u just 


about goofed. 


CATEGORY 

AND INTENT 
therefore indicated 
a trend of communi- 
cation which implied 
that each participant 
pursued her own 
actions, and as a 
result, a non-shared 
Or non-negotiated 
course of meaning 
intention of context 
or of understanding. 
23; Reinforced her 
rejection of child's 
idea without pursue 
the "why" for her 


actions. 


CATEGORY 
AND INTENT 


lewantevtethateas:) were echencndia 


way. 


continued to justify 
her actions since 
there is no other 
reason to think any 
other way. Such 
directions were 

not provided through 


mother's language. 
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MOTHER 


You play with it 
too much. You'd 
just have to 
keep your foot 
down, okay? 

You have to be 
Gareful.wnltes 
allesticky son 


the back. 


Okay. This 
man is jumping 


over something. 


CATEGORY CHILD 
AND INTENT 


3; More informa- 

tion is*givens but 
only to admonish 

the child. Mother 
nevertheless tries 

to establish 
intersubjectivity 

on the direction 

in which the 
interaction will 
proceed. But her 
Subsequent questions 
continued to elicit 
literal and logically 
sensible responses 
from the child, as 
the question so 
directed her. 

3; Information is 
given but to elicit 


an inferential 
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CATEGORY 
AND INTENT 
As a result she 
created her own 
private context and 


implicit meaning. 
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MOTHER 


A bench? 


Well, another 
name for it 


is a hurdle. 


CATEGORY CHILD CATEGORY 
AND INTENT AND INTENT 
response (intona- 
tion indicated 
Grishin 
A bench. 3; Gives informa- 
tion. 
7; 23; Here mother 
is quite perplexed 
by the reply and 
so by her next 
response she does 
the only best 
thing to create 
no more tension 
from not receiving 
a "worst" response; 
thaieyesrte tee ki] 
the desired response. 
3; Gives informa- 


Crore 


Oh. 15; Complies with 
mother's response/ 


idea. 
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This direction and quality of interaction continued through the 
forty minutes of recorded data. As a result the researcher failed to 
identify whether this mother did provide a clear understanding which 
could guide the child into identifying a common course for the direction 
in which the context would go. This excerpt indicates that mother was 
well meaning in her effort to establish a common ground, however, the 
structure of the linquistic strategies which she used only succeeded 
in widening the gap of intersubjective thinking between the partici- 
pants. As a result, it was distinctly shown which participant held 
most rights to the conversational context: the adult with the right to 
call the turn and to indicate how the participant with the lesser 
Status, the child, would respond. Consequently, very little language was 
used to convey understanding of the context and to foster the extension 
of the ideas which the child already had in mind to pursue. Nor did this 
rapport and quality of interaction, established through the use of 
language, provide any other than realizing language for defending, 
rejecting or complying with ideas. Viewing this quality of interaction 
positively however, nevertheless reinforces that limited function of 
language which the child will make use of from time to time. Again 
the purpose of language and the structure of the linquistic strategies 
used by mother did not lend themselves to the creating of new contexts 
in Wells' view. Nevertheless, observations from other contexts in 
other tasks did reveal that this regulatory function of language 
(Halliday, 1975) was used by this mother. This occurred in varying 
ranges of quality and quantity. Some of these examples will be cited 
from three families which produced low, medium and high frequencies 


of the concept of using language to create new contexts, and as a 
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result, to expose the young child to the variations of purposes which 
basic language structures continue to perform: to communicate and to 


learn. Some of these examples are quoted in the following format: 


Column 1 = the lexicon or lexeme which gave rise to the new context; 
Column 2 = the topic of the new context; Column 3 = the participant 
by whom the new context was initiated; Column 4 = the intention of 
the new context. In order to complement the thinking which motivated 
this aspect of the researcher's need to highlight the total inter- 
actional setting of these homes, the supper activity, that is Task 3 


will be the only context cited, as in Tasks 1 and 2, the child-~- 


Subjects interacted alone with either parent. 
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The observations which could be made from the foregoing three 
excerpts indicate that a varied amount of interests, topics and ideas 
are shared among all family members. As a result the young children in 
these contexts are exposed to a variety of uses of language functions 
which could be utilized to share knowledge, meaning, while simultan- 
eously learning the structural aspects which make these possible. The 
differences of the variety of interactions and exposure to language in 
each of the three families should not be deemed deficient in ways of 
facilitating their young children's language development. Rather, as 
Joan Tough (1978) suggests, 
It is the pattern of communication and the 
values that underlie and influence the child's 
learning and it is to these that we must look 
for explanations of why many children fail to 
respond in the way we hope ... (p.124) 

The fathers and mothers in this area of discussion have, all things 

considered, consciously indicated their understanding, 
that language is the medium of expression of 
of ideas, and it affords the means of 
communication. So language is developed in 
Situations in which communication through 
speech goes on. (p-111) 

It could therefore be safely inferred that the attitudes of 
parents in the participant contract in conversational contexts could 
either facilitate or inhibit the following language learnings. 
it The child will learn to expand her own language to meet her 

communicative needs, to extend her personal experiences through 

developing new meanings for them in new contexts, to expand her 
language competence, as a result of developing confidence to 


share her knowledge and her thinking through a variety of talk 


opportunities and contexts. 
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Ay, The child will learn to represent both past experiences in the 
present context as she learns the language which represents 
the varied experiences and concepts which she acquires through 
Sensory learning. 

ol The child will experience that her thinking and ideas could 
become refined in talking to persons who possess higher levels 
and greater range of her own and other experiences. 

4, The child will learn that language is never devoid of function 
and meaning (Fillion and Smith, 1978) 

of The child will learn that language will make communication easier 
if it is fostered in an atmosphere of calm and encouragement for 
talking in a variety of contexts. This in turn makes language 
for understanding and maintaining social situations much easier 
for the communicator. 

6. That only through the acquisition of the appropriate and adequate 
language structures, and their underlying meanings can they mini- 
mize the unequal status of their participation in adult social 
interactions through which they seek constantly to identify those 
strategies which facilitate more confident and meaningful 
communication. In short, she learns to accept responsibility for 
their need to get their ideas and meaning communicated to their 


listeners. 


How Do Young Children Use Language To Cope With Participant 
Asymmetry? 


Wells (1981), in his effort to describe his position of conversation 
as a medium of developing language and meaning has laid emphasis on one 


aspect of conversation which affects every communicator, at one time or 
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another in different contexts. That aspect as Wells labels it is, 


participant asymmetry. Wells defines this concept in the following way: 


that in social occasions and interactions conversational rights are 

not equally distributed to the participants. As a result, only those 
participants with the appropriate status within the context have the 
right to determine the register, or situation specific language, proce- 
dures and attitudes which will be permitted and utilized in the 
interactional context. Wells cites the analogy of a court scene, where, 
although there may be spectators, only participants such as the judge, 
jury, defense lawyer, and others directly responsible for ensuring the 
proceedings are allowed to speak and act. However, in this analogous 
context, the judge has more rights of context since only she has the 
power to speak out of turn, to convene, to admonish and end the proceed- 
ings as she sees fit. Wells contends that the participants’ experience 
of the parent-child relationship in a conversational, interactive 
context, share this inequality of rights. In the case of this parent- 
child asymetrical relationship, parents are imbued with the status, or 
power, by virtue of their physical, social and intellectual maturity, 
to utilize their rights in this type of relationship. The latter could 
be done in order to orient the child's thinking on the topic, or to 
terminate the interaction relative to the given context. Or, on the 
other hand, they could utilize those rights to orient their child's 
thinking and by virtue of the mature level of knowledge of the given 
context, parents could represent themselves as valuable sources of 
interesting information, leading their children towards extending their 
understanding, thinking and interests. They could also use those 


rights to develop children's awareness of the linquistic options from 
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which they could build a repertoire of structures which would facilitate 
the experience of having language do things for them as they try to 
figure out themselves, others, and the world in which they live. 

However, as Wells (1981) implies, this may not be as easy as it may 
seem, for parents who relate to young children, in helping them to 
experience shared meaning. Wells posits that if parents are to 
de-emphasize their status rights in the context of conversation and 
emphasize the sharing of knowledge and meaning, then parents need be 
conscious, if we will, of the treatment of the three elements of all 
conversation, as posited by Wells: the purpose to be achieved; the topic 
for knowledge sharing and the orientation, or mind state, which the 
adult would establish in the conversational context. 

Halliday (1977) like Wells, agree that the purpose of language is 
to get things done for one's self and for getting others to do things. 
Given the concept of participant-asymmetry, parents determine appropriate 
linquistic strategies whereby their status rights would not intimidate 
their children's confidence to communicate. This also encouraged 
children to indicate their language competence and level of language 
performance, as well as their patterns of thinking. Through appropriate 
strategies, parents facilitated talk by demonstrating an attitude of 
respect for the child's status as being as important to the process of 
communicating to share meaning. 

Wells (1981), on expressing the implications of establishing the 
interdependence of purpose, topic and orientation has highlighted some 
crucial aspects of the process involved. He suggests that, in attempting 
to communicate meaning in context, 


Any act of language communication involves the 
establishment of a triangular situation. The 
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sender intends that, as a result of his communi- 

cation, the receiver should come to attend to 

the Same situation as himself and construe it 

in the same way. For the communication to be 

successful, therefore, it is necessary, that 

a) the receiver should come to attend to the 

Situation as intended by the sender, b) the 

sender should know that the receiver is so doing; 

and c) the receiver should know that the sender 

knows that this is the case. That is to say 

they need to establish intersubjectivity about 

the situation to which the communication refers. (p.47) 
However, although communication could be affected by the components of 
the foregoing triangular description, the more important situation 
through which it could be inhibited or facilitated is, the 
means through which participants establish communication, given, as in 
the case of parent-child asymmetry, the unequal status of the inter- 
action. 

In this study, fathers demonstrated awareness of participant 
asymmetry. However, they continually reconstructed their language in 
utilizing linquistic strategies which would help to de-emphasize the 
greater rights of the adult in the interactional contexts. 


Generally, fathers utilized Categories, 


Z Initiates topic in context. 
6: Asks questions to provide new information. 
ate Statement which answers the child's questions to understand 


casual relationships. 
4: Acknowledges information. 
17: Statement which modifies utterances to convey shared meaning. 
22: Statement which extends speaker's ideas. 
Wells (1981) suggests that the first of the processes of interpre- 


ting and organizing what is communicated, is the need to construct the 


message in a way that the speaker's intent would be correctly interpreted 
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by the listener. In the case of the father-child dyads in this study, 
the utilization of the linquistic strategy, Category 2, stated earlier, 
facilitated the process of message construction and purpose of the 
given context for verbal interaction. 

In taking the initiative for establishing what message would be 
communicated, fathers later demonstrated cognizance of taking their 
young listeners' level of experience into consideration. In so doing, 
information which was shared by the former, was adequately and 
appropriately selected, both in the lexeme used as well as in the level 
of thinking which the adult wished to establish as the starting point 
for directing the child's thoughts. Fathers therefore demonstrated the 
use of the here-and-now experience in initiating the topic through 
which their internal representation of adult level experience would be 


Shared with participants whose language and thinking are yet, at 


varying degrees, bound in sensory representation of the same experiences. 


They then tried to match their language to the more immature partici- 
pants' level of experience, in order to ensure that meaning is shared. 
On this approach Wells (1981) states that, 


For experience to be available to be drawn 

upon in carrying out a plan, whether through 
communication or by some other means, it 

must be internally represented in some form. (p.49) 


Wells continues to suggest that, 


Whilst the organization of language - its 
grammar and vocabulary - must be closely 
matched to this internal representation and 
almost certainly comes to influence the way 
in which experience is represented, the 
internal representation of experience itself 
clearly does not consist of a set of 
sentences ready-made to fit the constantly 
changing detail of moment-by-moment experience. 
Even the recognition of individual objects 
does not involve a direct link between 
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percept and lexical item; rather both are linked 
through some form of conceptual organization 
which is brought into play when the object has 
to be referred to verbally (Miller and Johnson- 
Laird, 1976). Language and experience, therefore, 
are not in any simple one-to-one correspondence. (p.49) 
In using the strategy of initiating the present experience therefore, 
fathers established, through their language, that they had identified 
and organized conceptually those aspects of their past experience, 
relevant to the topic in context, in order to share the meaning of 
that experience with their children to extend their limited experience. 
The following excerpts exemplify the initiated topic, the intent or 
purpose for initiating same and the level, concrete or abstract, by 
which fathers intended to de-emphasize their greater conversational 
WLONUS: 
1. Context: Story-Reading and Discussion 
Dyad: Father and Mealie 
Age of Child: 5 years old 
Story: The Little Lamb; by Judy Dunn 


Father 


(Orientation and purpose) 


"I'm just gonna read this story 


here and we'll talk about it." 


"You see that book?" = (Concrete level) 

"Do you know what it says?" = (Establishing child's 
experience) 

"Lay. Sit down here okay." = (Orientation) 

"Well, do you know what that = (Orientation to elements 

animal is?” of the topic and purpose 


at child's concrete 


level) 


bednif as had wetter eet ee } 
feutqestoo To mYOT” 

4 cowie ystQ Of0t Sttpuord’ 2F fotiwe lt e 
roim) yffsdvav ot bevistst sd 02 
~ouxe DRS Of 
, oao-od-ano ofqute yrs af Jor a6 


noises fase 


ron 358! GQ 


“fiD Et fii. Ui f 


9.19: Ve 


eke nyeny 38a 
i! x1 a) SBN 

993 

(ssogmuq bra tsson0rt 


(fevel sfavoro2) 
2"Gftds potdeti ded 23) 


(aareih9qnea 


‘ysqxa toozetq and pMigereinh Te ypotert2 ond pnfew al 
+ spsugas! atedg mewords .badetidst2s evedest | 


os wiv af ,Sxegndd Ar atqod sid OF jnevetet 


wt ybul ys pote afoetl ant ryrose 
4 

yorte4 

. eopa 2)? bsoy ennop seul m1" 






















) 
, 


CORT ebay 
ih Deere.’ 


ooe0a8 sant? ¥ileudtqeonod beslaspTO bas 


, a3 osvbli we airw cons treqxs 269 
tin? git <itomeas eartsoxs oniwol for oft 
rave! of? Bas amee paldstitnt so? seoqmg 

<trasenaesb of baboatnt evedis? fotew * 
_ednpin 


23 xStn0J . [ 





it boa pafbeot-yrosc 
stisel bas solss? -bsyo 


bio crese 2 2b1iA2 Yo opA 


“ ob dundee Stat (low bos sted 

: "Synod fond 992 Uo" 

* “Seyne #P deri word woyod"i tl 
| a 
exVt ben 










oe 7 . 





"Yeah. It's a sheep." = 


Context: Playing with Magnet Kit 
Dyad: Father and Ranny 
Age of Child: 4 years old 


Father 


"Okay. Let's open this up now." 


"You open that one cause it's = 


easy and I'll open this one. 


"So, it's Mickey Mouse magnet." = 
"Open it up and we'll see if we = 
can do things with it." 

"Well, you will take your = 
magnet and touch different 


things and see what happens." 


iC eSstrcks... = 


Context: Picture Making With Stickers 


Dyad: Father and Kenny 
Age of Child: 3 years old 


(Acknowledged child's 
representation of present 
experience from past 


experience) 


(Orientation and attention 
focus on present antici- 
pated topic) 

(Participation at child's 
physical level; continued 
focus and orientation) 
(Orientation of topic) 
(Orientation of topic 

continued) 

(Orientation continued; 
purpose of context; 
indirect orientation of 
knowledge to be shared) 

(Topic and knowledge of 
context to be shared 


established) 
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Father 
"Okay. We can make the 


HictuUresOnstnis: = 


"That can be where we make the 
picture and we have to choose 


what kind of things (to use)." 


"We do -- we have to choose 
what kind of things we want to 


make the pictures.” 


"Would you like to use boats?" 


"Okay. Well which will we make 
the picture first with ... the 
boat - which boat would you 


hakeetoeput on firste? 


(Orientation of context; 
concrete level of 


participation) 


(Continued orientation of 
context; concrete level 
of particpation; 
orientation for thinking 
and selecting from 
categories - topic) 
(Reinforcement of context 
and concrete level of 
participation for know- 
ledge sharing) 
(Orientation of thinking; 
specific topic in context; 
experienced to be repre- 
sented and shared) 
(Orientation to concrete 
level of thinking and 
participation; topic for 
context; invitation for 
child to share decision 
making on the direction 


in which conversation, 
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representation of past 
experience and knowledge, 
will go) 

"You look at the boats, 


(As in above plus purpose 


which one? Pick a boat to of father's level of 
put on there and I'll show Sharing experience: 
you how it works (stickers)." concrete) 


"That one, okay. Look it. (Representation of adult 


You just peel this off here experience on a concrete 
and then take it and stick level, accompanied by 

it on the picture there -- language to communicate 
where you want it.” meaning intent) 


Excerpts outlined in the foregoing support Wells' view that 
experience which will be shared is well organized internally by the 
Speaker. Thus when the speaker shares that organized experience, his 
select choice of lexeme: vocabulary structures would determine subse- 
quent participatory attitudes and contributions to the topic in context. 
Had fathers selected abstract language whereby they established the 
orientation of topic, thinking, purpose of communication and level of 
their children's participation then, less than the meaningful 
participation which each of the three quoted fathers experienced would 
have been demonstrated by their young children in the sustained 
conversation. It will also be observed that an interdependence of 
Categories 2, 6, 11, 4, 17 and 22 facilitated the development of language 
and meaning. 


The effects of an abstract level of representation of sharing adult 


experience could be observed in the following interactional excerpts. 


i 















= 
j ~ 23h gt? 3 5 goo! sa 
Tt of 36a0d 6 Sor% Tono fot - 


7 > 
wore ['? tre gem no Jug 7 


' 7 
(eresaiie ftw *F wod uoy 
‘ , - 
' : - 7 n ? P P 
wt 3OCl AG 6, SNC tact 
2 : | F a @ as wy 
svar T7O 212 1980 4 2ut wor [ 
; ' tjive ons 2f GA67 agit Dns ; 
: 
- avatd swiotq odd no Ft 2 
' not 
ty Jusw vo 1Stiw 
é ¥ mo “ 
- "/ f ats 1] a4 i99gX3 


53 bas eobustias yraleqta eg doaup - 


lvtaitw sosuonel foerieds batoels2 2vantst bo 


> |i weites! ogtuq -ontdaldt ,afaos Yo not setnstyo . 
futonticem aft ns? zeal .netd nolisgtataveg 2*naibiin staid 


ata? 
budw. bonsMetee 2terist bsloup sett srt to dose. doriw nol rieqrat = 0, 


bentayeue sid of netblidos poy bhai boss's enomeb f és oved 


a rs 
pace Yeint ns Jon nevada : walt nots bEYSYNOD 


is. 


ab anit beseti Trost $3 baa TWh hte yee 


— é 


ney 


» 
paee ;~: : 





Context: Playing with Magnet Kit 

Dyad: Vanny and Father 

Age of Child: 5 years old 
FATHER 

You put the magnet on - then what 


happens? 


What happened? 


You got the cork to. What 


happened? 


Yeah - a - a - ah. A magnetic 


force went through all those clips. 


And it'd still let you pick up 
this paper clip on the paper eh? 


The magnetic.force,.goes,right 
through the ... piece that usually 


don't have the wood. 
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CHILD 


(Screams with excitement) 


begat site 


(Laughs): ol.gotedt: 


U-h-m-m. 


Pebeleit canbe pickup ech as 


thing. 


The passiveness of participation or response is revealed as a result of 


father's abstract communication. 


When Vanny had had enough of that 


passive participation she initiated more active meaningful activity 


to maintain the context. 


Adults, it would be agreed, find themselves daily in a variety of 
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interactive situations where the concept of participant asymmetry is 
experienced. However, it would also be agreed that by virtue of the 
mature level of adults' experience and linquistic performance, adapting 
to any given situation in order to accept one's status, comes much 
easier for adults. On the other hand, children seem to have a stable 
Status across all conversational situations, as far as rights are 
concerned. They are aware of their lesser rights, but nonetheless are 
not intimidated by adults, if the latter accept them as persons in 

their own right and with valuable contributions to make to the conversa- 
tional context. 

On the three foregoing excerpts, each father sought to communicate 
to his child, that the execution of rights would be co-operatively 
Shared, and that the emphasis on inequality would not be the primary 
consideration. This is demonstrated in the language which they used in 
orienting their children to the conversational situation. 

Context: Playing with Magnet Kit 

Dyad: Father and Vanny 

Age of Child: 5 years old 

1. Father Child 
I'm just gonna read this story 
here and we'll talk about it. 

2. Father 

Okay. Let's open this up now. 

You open up that one cause, it's 

easy and I'll open this one. 

Open it up and we'll see it. We 


can do things with it. 














Zi YISSMN RS snedtotivaq to tqson02 ang ak 
gat to sudvty yd todd beeps sd oats bfuow 3F erean 
enricets ,songnrtoTtsq aiz2tupaTi ons eonstisdxns ‘etTubs to aed y ‘ 
doum 29mo) .2uied2 2'ono fGe078 of WebtO AF HordeusTS navi qe ‘ 

sgs2 nonbi ido ,bnet weiorete a0. .2ahubs “ot Totes ; 


ofdsit 6 sven o i 

















, 
. , - Oi te A i] 
6 , totgeutte Tamotzesvewngo Tis 220738 purer | 


ays 2iioty 26 WaT 2 ‘of 
Avyonoh tud ,2ttpin tezesl vhed? Yo eyews o6 vert _benvsones: 
worsg gn mode fqgone s9ede! oft PH ee fubs yd bessbimiat ton 


a> StS of ofsar of enotfudiyinos sidautav Giw bos Inght nwo afont 


ayT 
-txstnoo Tanot? 
ateotuummoo Cf Sdovoe Toidet floss ,elqvsoxe gatopewe? seth afd no | 
vi feo) b ) etrois Yo abljuosxe sit gedd . dT ins ete oF 


ai? sd-fon bfuow yi tfoupant ne eteedqine oid tedy baw »bstéarle 
i besy vadt dottw spevonst edd ot betavdenomaly ef era nottsisbhenes 
totieudte (snottserevnos sat of mevbiils tend ont inetio 

+P soupeM dttw ontyslT “stxetnog 

yina¥ bre todtet ‘bs 
| blo evsoy 2 :bIRD 20 SRA” 
td . ane xorgs? rw 


ym 
yiota 2idz bes? srnop dat ais 7 
St suods ifs? [f'ow dns eted 9 © 


he 
tA a ie 
= 





rel hyL 


3. Father 

Okay. We can make the picture 

OnMtivis. 

That can be where we make the 

picture and we have to choose 

what kind of things. 

We do - we have to choose. 

When compared with the previous three fathers the only father in 
the collected data, where orienting the child to the context for conver- 
Sation was done by moving independently into the concrete material, it 
was observed that the child's language contributions indicated a less 
confident state for communicating as problems of following the meaning 
intent of the story. The following interactions describes the 
frequency and quality of the child's interaction with his father. 
Context: Story Reading and Discussion 
Dyad: Father and Mealie 
Age of Child: 5 years old 
Story: Caps for Sale 

Original Text FATHER CHILD 
Once there was a peddler 
who sold caps. But he 
was not like any ordinary 
peddler, carrying his 
wares on the tope of his 
head. 

Look at all the differ- 
ent coloured caps. 


Hats. 
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Original Text FATHER CHILD 


They're caps. 
But if he calls them 
caps. But they're 
really cowboy hats. 
No. They're not. 
After an emphatic, "No. They're not" father continues to read the text 
until the child remarks in the following as she recognises a familiar 
experience: fifty cents given to her by her mother to purchase her 
lunch at school. The dialogue runs in the following way: 


Original Text FATHER CHILD 


As he went along he called, 





"Caps. Caps for sale: 
Fifty cents a cap!" 
Fait GyeGenised) Cape 


1a 
D'you know the story. 


D' yuh? 
Unhmm. (No) 

One morning he couldn't 
sell any caps. He walked 
up the street ... (See 
Appendix to, He looked 
behind the tree. No 
caps.) 


Where did they go? 
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But, without acknowledging the child's question or purpose of utterance, 
father goes on reading. 

Original Text FATHER CHILD 
Then he looked up into the 
tree. And what do you 
think he saw? 

Monkeys. 

Again, father decided to utilize to exercise his participant right to 
decide whether the text should be interrupted to provide an acknowledge- 
ment of the child's correct observation. He chose to continue, 
uninterruptedly, through to, 


Original Text FATHER CHILD 





But the monkeys only stamped 
their feet back at him and 
SAsuelSlsutSZ_.tS2 . 
He breaks the order of the situation when he thereafter comments, 
Original Text FATHER CHILD 
How do you think he'l] 
get his caps back? 
I don't know. Shake 
Tt. Pe thankyne 1! 
Shake the branches. 
Oh. I see. 
Father continued reading to "Tsz, tsz, tsz", when he again sought to 
make an input into providing a solution to the peddler's problem. The 


child calls dad's attention and the following interactions take place. 
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Original Text FATHER 


What? 


But you know what 
the monkeys are 


doing? 
They're doing what 
he's doing, what 


should he do? 


Just watch. 
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CHILD 
Dad, guess what he 


should do? 


He shouldn't rest until 
he find somebody to 

take his caps cause he 
was trying to find some- 
body to take his caps. 
So it's easier to let 


them have them. 


What? 


Hats. 


The quality of Mealie's utterances are remarkable. The tentativeness 


of her thinking to help the peddler find a solution as she empathized 


with his inability to have lunch if he did not sell his caps, suggests 


that she has learnt to use her language to project alternative solutions, 


instead of fixed solutions. However, when father responds, his focus 


is mainly abstract, following only his direction of thinking. The 


relationship which he hoped Mealie would identify between the actions 
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of the peddler and those of the monkeys, that is, that what monkeys 
see, monkeys do, are too abstract to solicit responses which correspond to 
thesequence of the text. Mealie could only respond in a concrete, here- 
and-now way, and in a way which makes sense at her level of thinking. 
As a result, her response "Hats" in the above excerpt. Father's only 
resort here was to have read the text in order to retain the conversa- 
tional direction. His uninterrupted reading goes on until Mealie 
remarks , 
Original Text FATHER CHILD 
Dad. 
Yeh. 
Guess what? 
What? 
Did you read all of 
that? (Pointing to 
the words in large 
print THE END) 
To this curiousity about print, father replies, 
Uhmmm. 
However, Mealie continues, 
Umm, E-N-D. U-m-m, 
and T-H-E. Guess 
what? 
What? 
E-E-H-H 
Right. No that's 
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Original Text FATHER CHILD 
I know. I-I-I wanna 
Say that. 
Okay. You say that. 
What does that say? 
END. 
The end. 


Tt) Sal fe Oveya eels 
quite a story. 
Dadidn, tenioy 1c. 
It will be observed that since the purpose of the interaction was left 
to deduction on the child's part, and that the father continually 
ensured the control of turn taking by the way he used his language, the 
interest, the pleasure of the conversational contract and the meaning 
which underlie the text became lost to the child as the context pro- 
gressed. Her final utterance bears evidence on this point. Unfortu- 
nately, as a result of exercising greater participant's rights in the 
context, father lost many valuable opportunities whereby he could have 
reinforced his child's linquistic competence: he could have acknowledged 
the child's predictions; confirmed or redirected her thinking on 
proposed solutions; use her past experience to relate to the features 
of a new experience which was related through different language 
structures and for communicating different meaning in a different context. 
His attitude to sharing rights on a more equal basis therefore limited 
his role to contribute maximally to his child's language performance. 
While, as Wells indicated, adults have the greater rights of 


conversation in the parent-child contract, the foregoing excerpts indicate 
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that, children can also experience the feeling of having as many rights 
in the context of conversation, if the attitudes of parents intend to 
have them feel that way. 

In the above excerpt, it was observed that Mealie’s utterances 
abounded with needs: need to seek clarification of her thinking, the 
need to have her ideas acknowledged or refuted, the need to be provided 
with the language structures which matched what she needed to 
represent as she thought about the peddler's problem, and, not least of 
all, the need to be listened to and be accepted as a person whose 
contributions were as meaningful for helping her make sense of the 
context of the interaction. Those needs, being ignored, or inadequately 
met, left her no better in thinking of the meaning of the context, as 
when she originally entered the contract of conversation. Whereas, the 
earlier excerpts indicated that fathers’ language invited children to 
talk, and as a result, have their Jinquistic needs met and their thinking 
respected and extended. 

Although parents may exercise the monopoly of their conversational 
rights in the parent-child contract however, the young child nevertheless 
finds ways to get around parents' fixedness in attitude towards them 
and their anticipated stable child-status. Through strategies which 
they have most certainly learnt in the language environment of the 
home, the young child attempts to increase her rights. 

In the excerpt given last in the foregoing paragraphs, Mealie 
made attempts to overcome her father's fixed attitude to her status in 
the relationship. The linquistic structures which are underlined and 
the strategies which she utilized are in parentheses in the following 


excerpts, quoted once again. 
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Original Text FATHER 


He carried them on his 

head. (Caps) 
Look at all the 
different coloured 


caps. 


They're caps. 
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CHILD 


Hats. (i. The need to 
challenge father's 
label on the basis of 
child's perception and 
past experience that a 
cap should have 
characteristics of 
those which cowboys. 
ii. A statement of 
challenge to sustain 
conversation based on 


her thinking.) 


But if he calls them 


caps. But they're 
really cowboy hats. 


(i. The need to substan- 
tiate his idea of hats; 
to defend his thinking; 
ii. A statement of 


challenge to sustain 
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Original Context 


Caps for sale. Fifty 


cents a cap! 


He looked behind the 


tree. No caps. 


He looked up into the 
tree. And what do 


you think he saw? 


FATHER 


No, they're not. 


(No response.) 
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CHILD 
conversation based on 


her thinking.) 


tL Vac GN) UG ManeGe Digs ten 


(i. The need to relate 
personal experience to 
new experience; 

ii. Statement to focus 
on the "I" in the 


contract.) 


Where did they go? (i. 
The need for clarifi- 
cation of meaning-intent 
Of thestext: 13. aorougn 
questioning to focus on 
the need to know about 


specific interest.) 






10 Goza0 nol ts2*orio® 
(ont an 
ton ox’ yond oR 
ystti isfs2 40? 296) 
1q52 & sien? | 
O21 
exatgte tt 
10 
me 7 
aft bated beadool SH 
2965 Of ,.S8m9 


HSIN GOIN 4 10 : hs 
fovornl s t f 5 on 08 af: ?0 
| | - 
no gusdt of patretscwp 


Sued4s word od boon ans 
etaguemat 317 )2592 
— 7 . 






Original Text 


FATHER 


(No response. ) 


What? 
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CHILD 
Monkeys. (i. The per- 
sonal intention of the 
question in the text 
is to get a response 
which she contributed; 
ii. To divert father 
from reading so that 
response could be 


acknowledge.) 


Dad, guess what he should 


do? (i. The need to have 
her thinking extended; 
ii. Questioning to gain 


specific attention.) 


He shouldn't rest until 
he find somebody to 

take his caps. Cause 

he was trying to find 
somebody to take his 
caps. So it's easier to 
let them have them. 

(i. Provides new inforn- 
ation; 71. Makes a 


personal contribution to 
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(apa) 


Original Text FATHER CHILD 
embellish text.) 

(Unrelated response) 

But you know what 

the monkeys are 

doing? 
The fixed attitude of the adult to retain participant rights does not 
Open up the opportunity for meaningful information to be shared, nor 
does it focus on helping the child to experience meaning through 
learning why. Rather, such an attitude focuses, indirectly, on 
establishing the idea on how the child should behave than on establish- 
ing an atmosphere of inquiry to know. Opportunities for facilitating 
the child's ability to use her language to check what is heard with 
the meaning the words have for her, as well as for the parent to 
modify the given information to match the child's meaning were lost 
(Tough, 1973). As it were then, in the last excerpt specifically, 
the child learnt that the intention or purpose of the context was to 
Share the language of a story book in the way stipulated by her father. 

It must not be assumed, however, that this approach to the 

establishing of participant rights, does absolutely nothing to contri- 
bute to Mealie's development as a communicator. On the contrary, 
Mealie has learnt another way to behave or to adapt to a social context. 
She has learnt that different participants communicate their roles 
differently; that different participants communicate meaning-intent of 
context and focus of meaning differently; and that different participants 
take others' needs into consideration differently. Similarly, the 


three child participants quoted earlier in the foregoing chapters, learn 


38 a 7 



















HD rem 


sogaet befetond) 

‘ew word vay FOF 

8 eyodnom Oaf ; 
"ourob 

istirng wlogar of Shuie ode Yo shud 426 beath SAT 


it fitpaiesen wot ystmaitoggo 9? qu Mage 


iysoxs of OTH end gotefet no 2ua0? JF 200b 

+? .caoyo0t ahudiigs me aope ,vengnA «|W onievst 

iy cverton bfaete Otte elf won 0 esd? sm on Pdat fdsdes : 
word ob qbybel to ereriqzoms ns omer 


opuonel Yet avu od Voli tds 2°bItS oe 


e on > 
iw Ao: Od 


26 . ret de? oved ebrow of? oninsaw ang 


nese? * ee (TDM 
ism OF nerlermn aon tp and yt Phom | 

‘eat ond of cnet ave a? 2A .(e0OL yiguaty 

, erogwy Oo aotsnatat oad feds Jmial bftno sid 

+> vew ot! 0 ded qoete s 26 speupns! sm erveita. 9 


9 ay duecraee 2iet cott .vetenad amperes od Jom Deum Si 


‘ 


<Pxtane 62 oaléfon i stulceds cook ,egPY dnagtaitrsq To vine 
retsdive OF) Wo reg FNM 28 deel seed 2' st lem oF | a | 


fee 


; piFaivee © os Iqabs 0) To symm pe xereone sansal. A att 


a vi es 


: rg re 





another set of attitudes which the adult participants view as important 
in the conversational contract. All in all, each of the four children 

quoted herein, have been exposed to some factors of the conventions of 

language as interaction, for communication and thinking, whether those 

factors inhibit or foster their language competence. 

However, it would be observed that in the first three excerpts 
many more aspects of the conventions of conversation as a medium for 
communicating have been offered by fathers to the child participants. 
This indicates that different fathers utilize different and varied 
linquistic strategies to foster the development of the young child's 
communicative competence, thus facilitating her ability to use language 
to do things for her: to use language functionally. 

What then are some of the conventions of language for communication 
that fathers have used their language to foster or develop in their 


young children in this study? 


What Aspects Of The Conventions Of Language As Interaction For 
Communicating And Thinking Do Fathers Capitalize On to 
Facilitate Language Development 


'Not to let a word get in the way of its sentence 

Nor to let a sentence get in the way of its intention 

But to send your mind out to meet the intention as 

a guest 
THAT is understanding.’ 
Chinese proverb, fourth centry B.C. (p.22) 

This Chinese proverb covenys the importance of the process of successful 
communication. It also suggests the need for not only ensuring 
successful communication but also the need to study and understand the 
means whereby that communication is realized. Wells (1981) paraphrases 


the intention of this proverb when he states that, 
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Understanding language involves more than attending 
to the words and sentences that are spoken or 
written: unless we look beyond the forms to the 
intentions that they realize the experiences that 
are referred to, the purposes that give rise to 
them and the situations in they occur - we shall 
not achieve a full understanding, either of the 
sentences themselves or of language as a human 
phenomenon. (p.23) 
Put very simply, we would not be able to understand language as a 
medium of interaction, nor would we understand the way in which 
meanings are communicated through talk. 

The results of this study indicated that fathers, like mothers, 
recognized the need to go beyond their children's words and sentences 
to ensure that what was communicated was intended to mean how fathers 
interpreted those meanings. Thus, while fathers consciously encouraged 
the principles of turn taking, the basic convention of conversation, 
they used a variety of strategies to ensure shared meaning as well. 
They however, seemed to capitalize on the strategies of: 

a) Initiating the topic in context (Category 2). 
b) Ask questions to provide new information (Category 6). 
c) Asks questions to seek clarification of meaning intention 

(Category 5). 

d) Statements which expand the child's ideas and thinking (Category 8). 
e) Statements which direct actions in order to provide an adequate 
representation of the verbal interactions (Category 25). 
(a) Initiating the topic in context 

Except in two cases of father-child interaction, fathers assumed 

the responsibility for setting the direction of thinking of the topic 


and context. Several reasons could be accounted for adults' assuming 


of this responsibility. For example, the adult perhaps assumes that 
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if left to the young child what was intended is suggested by the 
physical characteristics of the materials provided for participants to 
interact with, may not have been established. Or, the adults may have 
assumed that the young child has a limited level of previous experience 
with grappling with the concepts involved in Tasks 1 and 2. Still 
further, adults may have predetermined the direction in which the 
conversation would lead, and as a result how meaning would be shared. 
Whatever the intention of the fathers, the primary response of 

children was to focus on the intention of those attention-getting 
utterances: to attend to a specific topic, specific concepts and 
Specific causes and effects, especially in Task 2. Fathers thus demon- 
Strated a conscious realization that the need to attend is one of the 
basic characteristics of verbal communication to experience meaning. 

Although all fathers used the initiating strategies to establish 
the context, the direction in which talking and thinking would go, each 
demonstrated a different organization of lexeme (vocabulary) to 
establish the communication. This is examplified in the following 
interactions. ( __—- = attention getting utterances; ——S—s—s =_- intent 
of communication established) ion 
1. Context: Picture Making and Discussion 

Dyad: Father and Kenny 

Age of Child: 3 years old 

Story: Caps for Sale 

FATHER CHILD 
Okay, we can make the picture on 
this ... that can be where we can 


make the picture and we have to 
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FATHER CHILD 
choose what kind of things ... 


I want to do that. 
. we'll do that later ... we 


have to choose what kind of things 


we want to make the pictures. 
Would you like to use boats? Or, 
would you like to put a boat on 
there? 
That, that and that, that and 
thats. tidc. 
Okay, well which will we make the 
picture first with ... the boat 
. which boat would you like to 
put on there? 
You look at the boats ... which 
one? Pick a boat to put on there 
and I'll show you how it works. 
inat. one: 
That one, okay, look it ... you 
just peel this off here and then 
you take it and stick it on the 
picture there ... where you want 
it to go. 
Over there. 


Okay, put it on. 
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2. Context: Playing With Magnet Kit 
Dyad: Father and Jake 
Age of Child: 4 years old 
FATHER CHILD 
Okay. Let's open this up now. 
You open that one up cause it's 
easy and I'll open this one. 
So, it's Mickey Mouse magnet. 
What's this think for? 
Uhmm? Open it up and we'll see 
if we can do things with it. 
What is that? 
A Mickey Mouse magnet. 
What's it for? 


Open up your bag and let's see 
if we could do things with it. 
Well, you will take your magnet 
and touch different things and 


See what happens. 


IGeSticks. 
3. Context: Playing With Magnet Kit 
Dyad: Father and Vanny 
Age of Child: 4 years old 
FATHER CHILD 


Okay, Vanny, what have we got here? 
Uhmm (?). 
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FATHER CHILD 
What have you got in your hand? 
I forget what it's called. 
Can't remember what it's called? 
Uh-huh. (No) 
Is it a magnet? 
Uhmmm. (Yes) 
Would it pick up everything? 
Ahaa. 
Okay, you try some of these 
things. 
Uhmm. (Alright) 
Context: Story-Reading and Discussion 
Dyad: Father and Molly 
Age of Child: 4 years old 
SLOVy: The Little Lamb by Judy Dunn 


FATHER CHILD 





I'm just gonna read a story here. 
You see that book? 
Yes. 
Do you know what that says? 
No. What? 
Lay down here, okay? 
Uhm, a sheep? 
Yeah. It's a lamb. 
Sheep? Lambs are sheep? 


Lamb. Lamb. 


Guts 
bef faa 2'a% Jedw Soot | 


(ov) .turn-al i 
ttonpem 8 SF at 
(as¥) .niomd 
tpntdtyeye qu aoig 37 biyok 
. beak 
92okt Yo omoz WIT voy ,YsA 
, 2omta? 
fawief A) wen 
noreeuo2td bas gatbest=yrose “$xetntod 
yi fom One sortie? ‘beyd 
blo 2vsay 6 :bPind YouspA 
awd ybub yd dnd ef3sts od? > yrode 
ostHa AUTAT 


oan vege 6 bas snnoe Jeuk mt 
Tined Jedd 992 YOY 


Teyee tar prt oY of 
D ‘uae . - =P ; 
- PAs 4 9 19d x, os 
. & 


aay 









a 


Gx 


FATHER CHILD 
Right. You'll have to put your 
name in this book later. 
What do you think that says? 
Emmy . 
Right. 
Context: Story-Telling and Discussion 
Dyad: Father and Mealie 
Age of Child: 5 years old 
SLO Vis Caps for Sale by Esphyr Slobodkina 
FATHER CHILD 
Look at all the different coloured 
caps. 
Hats. 


They're caps. 


But if he calls them caps. 


But they're really cowboy 


hats. 


Context: Playing With Magnet Kit 
Dyad: Father and Nan 
Age of Child: 5 years old 


FATHER CHILD 
Okay, Nan. We have a little 


present here for yah. 


I'm gonna take it out. 


Okay, you open it and see what 
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FATHER CHILD 
[ecanei Detinis. cal tl. 
Sure. 
Oh. What is that? 
Mickey Mouse. 
What's all that? 
I don't know. 


You don't know: It says, 


A magnet'. A Mickey Mouse 
magnet. Oh, look at all 


oh look. What are these? 
Mca... 

I guess you try to see if the 
magnet will pick up dirt. You 
try-all*these gifferent things. 
Context: Picture Making With Stickers 
Dyad: Father and Briggs 
Age of Child: 5 years old 

FATHER CHILD 


Okay. We've got a bunch of 


stickers. 

Yep. 
Let's open them up. 
You know anything about stickers? 

Y-e-a-h. 


‘Do I have to try and make 


and make something? 


acs 5 en A ie 7 





















a - 
-_ 
— 


a) 
eA = 24. bin | ; 
Tt 2'neo . 2th am nid 7 . ae ee: 
: 


oH? 
toed 2t ssn 00 


Syed a eden 
eayn2 3 fwodd 2 nob wor 
apueM yodaltt A. “Janpenr A 
fis te Yoo "0 .FSnpem 

‘essere ais Jat . 4007 fo 

od Ti sez ot sd voy asip TF 

oY _.d9th tu asta it iw Senger 

. Sots Inawsit th seart its vid 
ernijgtt? ave onthe owiord sixsén0d Vt 

zoeiya bas yorie4 -bayd 

blo ereey 2 :bf tt Yo SpA 
AHTAY ek 

to lotnd 6 Jon sv'oW Ye 


cobie ; 






236 


FATHER CHILD 


That's right. We gotta make 


a picture. 
8. Context: The Family At Supper: Father's Birthday 
Social Context: Father, Mother, Jake and Brother 
Age of Jake: 4 years old 
FATHER CHILD 
You just answer some questions. 
What is your name? 
Jake Carlos. 
And how old is Jake? 
Four. 
Four years old. Do you remember 
when your birthday is? 
(The father's birthday cake dominated the supper conversation.) 
Generally, each of the fathers, as shown in the foregoing excerpts 
of verbal interactions, successfully established the intention which 
would be communicated through the physical activities. Each father as 
it were, opened opportunities for information to be solictied, received 
and shared on a common idea, relevant to each context. Their 
capitalizing on the strategy of initiating the basis for communication 
further served to influence the subsequent attitudes and actions of 
their children so as to minimize chances of off-topic problems. In each 
excerpt, the relative linquistic immaturity of the child to communicate 
the labels and the intended use of the materials can be observed. 
Fathers demonstrated concsciousness of that limitation, and therefore, 


in the process of establishing the intention of the context, simultan- 
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eously supplied the labels and intentions. Subsequent verbal 
interactions therefore successfully demonstrated the child's ability to 
produce language which indicated a coherent thinking relative to their 
father's previous utterances. This suggests therefore, that each 
participant was successful in establishing the basic understanding which 
each would share of the other's messages, while simultaneously developing 
implicitly, a frame of thinking which would ensure that subsequent 
messages would be interpreted in the light of the original understanding 
which was established relative to the context. As it were, fathers’ 
lexeme served to express the connections between the physical context, 
the social interaction and the psychological interpretation and responses 
to what could be seen and manipulated. Hence, their initiating 
Statements served to establish a meaning and explanation for the whole 
scene. 

It will also be observed from the given excerpts, that the 
structures of fathers' attention getting linquistic strategy varied: 
they utilized statements, questions, exclamations, directives as well 
as statement of choice. While each of the given structures further 
exposed the children to the variations in language forms to achieve 
the same function: getting their attention and to set the intention of 
the conversational context, fathers’ language accompanied by their 
interaction with the physical material further reinforced the intention 
which fathers wished to convey, as the latter seemed to utilize the 
linquistic strategy discussed in order to set their children's ongoing 
experience, in context, against a franeof concrete reference. That 
concrete reference would later become his frame of reference in the 


absence of those concrete materials. This therefore would facilitate 
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thinking about similar or comparative experiences at a later later. 
During this stage then, those experiences would become their frame of 
reference built from their past experience, within which they would 
seek to derive additional or new meaning for each similar or comparable 
experience (Tough, 1973). As it is, children have been exposed to 
learning labels, their relationships, the underlying meanings of those 
relationships, simultaneously as they have been exposed to a variety 
of language structures through which those relationships and their 
meanings were communicated. This was possible through the linquistic 
Strategy which fathers used. The other basic convention of communica- 
tion through conversation to share meaning in context has been therefore 
facilitated through this strategy. That is, as Wells states, through, 

talk (which) seems to be systematically related 

to the physical situation in which it occurs 

and to the intentions of the speakers in 

relation to that situation -, ---, it appears that 

both participants implicitly recognize that a 

'contract' has been negotiated. 
Fathers therefore, through the given linquistic strategy (a), have 
ensured that their children were successfully engaged in a collaborative 
activity, through systematically ordered speaking and listening turns, 
while constantly focussing on the meaning intention of the physical 
Situation in view. A basic agreement was established in each excerpt 
to ensure that the objects and actions would proceed in an atmosphere 
of shared meanings and intentions. Fathers' linquistic strategies 
therefore have been quite effective in developing one of the ultimate 
principles of learning through verbal communication: the ability to 
attend, listen and collaborate on conversational meaning in context. 


As it were then, fathers have taken the needs of the child participant 


into consideration while ensuring exposure to linquistic forms, 
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meanings and principles of meaningful communication. They demonstrated 
cognizance of their young children's need to continue experiencing 
learning through their senses. Thus, the language and linquistic 
Strategies which they used sought to accommodate their children's level 
of intellectual, psychological and social levels of ability. 

From incomplete utterances, it would be assumed that fathers, in 
addition to evaluating their children's verbal efforts to establish 
their attention, the intention of the activity and set the direction 
for conversation and meaning, also took into consideration their 
children's overt, non-linquistic responses as an indication of their 
understanding of the intended meaning of the physical context which 
fathers wished to establish. For example, 

Context: Picture Making With Stickers 
Dyad: Father and Jake 
Age of Child: 4 years old 


FATHER CHILD 





Let's open them up. 
(No linguistic response but 
the rustling of gift wrapper 
cistincte) 
You know anything about stickers? 
(No linquistic response. ) 
You ever see stickers before? 
Y-e-ah. 
More holiday fun. 
(No linquistic response.) 


Here we got the stickers now. 
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FATHER CHILD 

Let me get some water. 
(No linquistic response but 
sound of paper heard.) 

Okay. What should we build? 
(No linquistic response, but 
heavy breathing and sound of 
paper heard.) 

I'1] put one on first then you could 


go ahead and try from there okay? 


Do I have to try and make 


something? 
That's right. We gotta make a 


make a picture. 
(No response, but heavy 
breathing indicates action 
taken.) 
See - how're you doing? 
I'm okay. 
In the excerpt provided above, the non-linquistic behavior also formed 
an important way of determining the child's understanding the meaning of 
instruction and intention which was established initially. This seems 
to indicate the father's recognition of the limitations of his child's 
language competence and ability to respond to each conversational turn 
with adequate and appropriate language structures. Nevertheless, he 
continues to read the appropriate recognition of meaning into his langu- 


age as he utters those forms which would meet the child's needs at a later 
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Stage to relate similar ideas without the presence of the actual situa- 
CLO. 

On the other hand, to some extent, mothers also demonstrated 
consciousness of their young children's language needs to express their 
thinking in given contexts, as well as their need to relate language 
to actions and concrete experiences as a means of shaping their under- 
Standing and for building a frame of reference for later development of 
new meanings for similar concepts in different contexts. 

However, mothers seemed to demonstrate the use of the same linquistic 
Strategy, but not to the degree to which fathers used it to identify 
their children's clues to the situations, in an effort to utilize what 
children already knew of the physical contexts. While mothers also 
seemed to initiate the context, the direction in which conversation on 
the context would proceed, and what would be the intention of the 
communication, and while they, like the fathers, also sought to monitor 
and organize both children’s linquistic and non-linquistic responses 
at a simple level, their language structures were less varied than 
those of the fathers. 

Basically, the strategy which dominated mothers’ language structure 
was that of giving information without first waiting for their children's 
linquistic responses to their adult language turns. This approach 
could be exemplified in the following excerpts. 

1. Context: Playing With Magnet Kit 
Dyad: Mother and Linda 
Age of Child: 5 years old 
MOTHER CHILD 


Okay. We're gonna play this game. 
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MOTHER CHILD 





Do you know how to play this game? 


No. No mummy. 


Who's this? 
Mickey Mouse. 


Okay. You know what we're gonna 





do here? 
What? 
We're gonna lay out all this 
Stuff. And you tell me what 
what could be picked up with the 
magnet. 
Okay. 
You'll try to find if all those 
things can be picked up with the 
magnet. These are magnets on the 
ends there. 
Oh. 


case pick up objects. Show me 
what objects that magnet will 
pick up. 
Context: Story-Reading and Discussion 
Dyad: Mother and Kenny 
Age of Child: 3 years old 
SCOR: Caps for Sale 
MOTHER CHILD 


Well, Kenny I have a book to show 


242 


SH . —,, aa. ; 
























it 





RELN, at Valve? sanrow 
+ qmsg 8 (sig oF wor word u No 
vneunl ot 268 aa : 
- ory 2h aw 
uot yodoit ary i a 


, dy 
ene S4' sw Ssiw wond voy .¥sa0 


Saved Ob 
TratW 
etd’ Pe auo ysl sonop o7*sl 
tedw ae (Ted voy bos . Puede 
sty Atiw qu belota 4¢ bTucd Jenw 
. Janam 
th ee 
sort (fe 28 bait ad yoo TT’ coy 
ety mttw au badota sd nso epneny 
ot) *o 2danpem sie seenT .JSNpen 


erent 2bns) 


en wos? .afaside qu x5fq etsnpeM 
[ftw fonpem tert 27ostda Jotw 7 
qu datg > 


notzevsetd bre gathagh-yioIe  JasInod © sa 


ed. 


| 


7 7 : 7 dg a _ 
. > — aad 


243 


MOTHER CHILD 
you today, and it's called Caps 
for Sale. 
What's it from? 
A lady gave us the book to read 
to Kenny. And look at this 


fellow here on the front page. 

What's he doing? 
A - s - ah cum ba - sursa. 
(babbling) 

Well, let's open it and see what's 

inside. Should we? 
Uhmmm. 

EOOme ic. ne carries them on top 

Of hisenead. He sells caps Kenny. 


Context: Story-Reading and Discussion 
Dyad: Mother and Vanny 
Age of Child: 5 years old 
SGOryy: Caps for Sale 
MOTHER CHILD 





Do you know what the name of this 
book is? 
No. 
It's called - Caps for Sale. 
IS forgot. 
You forgot? 


Uhmmm. 
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MOTHER CHILD 





What's he doing here? 
Carrying caps. 
gh wl 
Uhmm. (Yes) 
Context: Playing with Magnet Kit 
Dyad: Mother and Mealie 
Age of Child: 5 years old 
MOTHER CHILD 





Okay. Mealie. Here's something 


to open up and see what you could 
do with them. 


[EGUESS?. 1 C 1 Soee et leeL I) iTikael 
. M-i-c-k-ey Mouse. Don't 

you? 

Yeah. He looks like Mickey Mouse. 
I know. 

Mien caniacetteis. It says there 

1t'S a magnet. Sée what it does. 
Are you supposed to make 
Mickey Mouse? 


Context: Story-Reading and Discussion 
Dyad: Mother and Ranny 
Age of Child: 5 years old 
SLEOGY: Caps for Sale 
MOTHER CHILD 


This book is called Caps for Sale. 
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MOTHER CHILD 
What are caps? 
Caps. Caps. That's another 
name for a hat. A cap. 
Untseiseal tale. Sen) tale ists “story. 
It's about a, the peddler, some 
monkeys, and their monkey business. 
What is a tale? 
(No response. Begins to read the 
story.) 
Context: Story-Reading and Discussion 
Dyad: Jake and Mother 
Age of Child: 4 years old 
SUOTy.: The Little Lamb 
MOTHER CHILD 
The Little - 
Lamb. 
I know. 
I know this one. 
Do you know this one? 
Unmm. (Yes.) 
See that little lamb? Isn't 
it cute. 
Context: Making a Picture With Stickers 
Dyad: Mother and Vanny 
Age of Child: 5 years old 
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MOTHER CHILD 
You don't have to draw the ball 
for him. 

(No linquistic response.) 
There you go. Can you keep them 
all close together? 

Uhmm? (Yes.) 
Okay. PThiSsguy jis... 

Playing ball. 
Playing ball. 
Context: Story-Reading and Discussion 
Dyad: Ranny and Mother 
Age of Child: 5 years old 
Story: The Little Lamb 


MOTHER CHILD 





Okay. The story is by Judy Dunn. 
(Proceeds to read without (No response from child over 
acknowledging child's need to seek 90% of time of story and 
information.) discussion.) 
What did he ...? 
(Mother continues to read.) 
Oh. Isn't he cute? He's got a 
cute nose. Little pink nose. 
He's all... looks like he's 
al ehUZZy 
(Laughs .) 
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The language structures of which the first four of the foregoing excerpts 
are constructed, closely resemble those of fathers' structures for 
initiating topic, context, conversational intent and meaning intent. 
As mentioned earlier in the foregoing also, such structures, although 
they succeeded in gaining the child participants' attention, they are 
nevertheless, statements of telling rather than statements which 
Specifically try to solicit children's views of the scene, in a deduc- 
tive way. The last three excerpts demonstrate the latter point more 
clearly. The subsequent ones therefore became over shadowed by the mothers' 
running commentaries to provide information in order to engage their 
children's attention and to sustain the conversation. Nevertheless, 
the systematic order of communicating, attending, listening, and 
agreeing have been demonstrated, even if dominated by the mothers. To 
some extent this inhibits the facilitating of divergent thinking, 
independence of language use and to some extent, fails to encourage 
young children to test their confidence to the maximum, for demonstrating 
their confidence in their ability to use whatever language they have to 
communicate their interpretations of intent and meanings of the given 
COMLEX Cos 

Whereas, the constant use of variations of language structures to 
initiate context, intent and meaning, provided an adequate and 
appropriate opportunity for the learning a variety of language 
structures are learnt, from which children in subsequent situations 
have the choice of a greater selection of choice of structures, to 
perform needed communication functions. Thus, according to Wells 
(1981) language as interaction framework suggests, the language struc- 


tures, through the linquistic strategy (a) naturally does more than 
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provide a mere turn taking, response contract by the child and father. 


Instead, according to Wells, 


at a more "delicate" level of (discourse) organi- 

zation, it will be helpful to think of discourse 

as having two interrelated dimensions: the 

sequential chaining in which one turn follows 

another (the syntagmatic dimension), and the 

choice as to what is done at each link in the 

chain (the paradigmatic dimension). (p.27) 
The concept of Wells' (1981) syntagmatic and paradigmatic concept of 
discourse is shown in Figure 5, page 249. According to Wells' framework, 
the paradigmatic dimension is that which presents the choices to the 
respondent, based on the structure of the speaker's forms in the pre- 
vious turn. These could vary, thus enchancing the choices which the 
respondent has to complete her turn. Replies, or responses therefore, 
according to this concept, are not unrelated nor are they entirely 
independent of the speaker's utterances, thinking and the existing 
EOncext. 

Given the foregoing then, it would be agreed from the foregoing 
excerpts of interactive responses by fathers and mothers, that both the 
Syntagmatic and pardigmatic dimensions of Wells' discourse concept 
would be fostered to a greater extent in these young children, by 
fathers than mothers. This assumption is based on the fact that 
structures used in the adults! turn would communicate an expectation 
to the child: to reply, not reply, to question, to acknowledge the 
adults' language intent. Sacks et al (1974) have suggested that the 
syntagmatic and paradigmatic dimensions are interrelated, therefore 
they function as a pair: one utterance requires a response. From the 


foregoing excerpts of mothers' verbal responses, although children 


did not, or very minimally responded verbally, they nonetheless 
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indicated through later utterances that implicity they did fulfill that 
paired view of the concept. However, the actual structures of the 
mothers did not encourage too many choices of response turns. As it 
were then, mothers merely demonstrated an attitude to constantly 
initiate without expecting relative response turns from children, 
unlike fathers whose variety of prospective choice element demonstrated 
in their structures, actually set up the expectation for the children 
to share what they knew, what they interpreted the meaning of the 
context to be, a communicated by their fathers' language. Fathers 
therefore encouraged their children to initiate and to go on thinking 
about the underlying problems, through a variety of options of language 
Structures. (See Figure ,» Wells' relationship between the 
Syntagmatic and paradigmatic dimensions of discourse on page a) 
Based on Wells' turn and move concept in conversation for communicating 
then, both fathers and mothers have established the basic concept of 


discourse. However whereas fathers solicited the children's own 


language to help the process of initiating the context, then demonstrated 


in addition the need to acknowledge and give information so that a more 
collaborative atmosphere would be experienced by both adults and 


children, most mothers predominantly utilized the purpose to give and 


acknowledge information as they established the initiating of the context 


of communication. According to Wells, soliciting information possesses 
greater potential for responses to demonstrate new information whereas, 
give moves are minimal in facilitating the respondent's need to give 
new information. 


(b) and (c) Asks questions to provide new information 


This linguistic strategy has been indirectly covered in the excerpts 


250 


B32 























yaa (TY¥lur Hrd yar? ysiotlaah ten zsneisiiu tate! denen’ 
sat To estussurte Tewsos 6A? Tavswou ,3q59n00 ‘Sat oO oly 
+} 24 .anwd »enoqee To 2e5ron>-aae oa? spswoons Jon bib ‘eal 
Ufanegenoo ot obvi tats ns Deter ananes yTston rientom ,weny oat a 
6 moi* aed Semogest VES SRaW pHlyseqxe Jvods tw atstyint ; 
peteyfenansh Jnsmels estodo ovidoeqaet@ Fe ylersy 2ow vedi s7 gation 
bf ido orl tedosoxs att qu tae yPfausss ,exwtouns2 Aten ar 
hejorprotet yet? totlw ~weid yond Jenw aveh2 of 
osuoen! ‘credtay seeds yl bedestnuamos we ,od OF IxSine9 
wo op og bas otatarnt at mavbtida ahead Baga woons sot ats 
vislaay s doucttd.,emeiderq pntyfebaw sid Jude = 
sented qideaotaaiay "2itall « gwort 932) Szarusouwé 


_ 


+5 gnotawenth oiismprba bd bos oftenpsinye 


bet ne Se1U0)2"D 
NOt e2TOvINS haaariag avon bas nut ‘2iToW no beese 
jet>s oved everdom bos 21otst diod .nent 
ovina og betiotfer everiet cowverw vsvowoll -SewooZta 
be web natt .fxetens oft patsstytnt Yo ezed01q ony qian as apsupnsl 
sran 6 2642 o2 joliwrvwte? evip bre SebStwondes 09 been 9nd nota rhbs nf 


baa 23fuba tod yd bsonetyequd sé Sfuow svanqeomts oviimodsi fos e 


baa avip of oadqtuq afd Bentl isu yfgonntmobeg evsdiom Jeom ensibt fda 
gxodnes ord to eHiselsini 469 borz! (dat es.yond 25 notisaniciit spbe wo i 
Peeege209 WOT HoMOTH gnistatio2 .2hted oF pntbioaoA _ ho ries taunen 


J 


notiemotnt win stevtancamt od Bganaqgasy 107 [sF% oq 13: 





of discourse given in the foregoing paragraphs, since it was an 
adjunct to strategy (a). However, it may be useful to indicate here 
how fathers used this category in a more meaningful way with their 
children to facilitate the experience of functional language and its 
underlying meaning. For example, the following excerpts indicate the 
maximum use to which fathers put this strategy. (___: focus of 


new attention; : the new information.) 





1. Context: Picture Making With Stickers 
Dyad: Father and Briggs 
Age of Child: 5 years old 
FATHER CHILD 
I'l] put one on first then you 
could go ahead and try from 


there okay? 


Do I have to and do something? 


picture. So - how you're doing? 

I'm okay. 
What have we got? 

The space ship. 


Okay. Now you pick whatever 


you want. 


I already stick this. 


What do you think we should 


have an animal on the bottom 


walking around? 


oA 
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FATHER CHILD 
Do you think we should have an 
animal on the bottom walking 
around? 

Let me do that. 

Context: Story-Reading and Discussion 
Dyad: Father and Kenny 
Age of Child: 3 years old 
Story: The Little Lamb 


FATHER CHILD 





What's that? 
Oh. What do you think that is? 
What's that look like, a bit 
like a cow, do you think? 

Unmm. (Yes.) 


Pets find out nere s the titie 


of the book. It says, The Little 


Lamb. Oh. maybe it's about a 
Tittle lamb eh! 





Context: Story-Reading and Discussion 
Dyad: Father and Jake 
Age of Child: 4 years old 
Story: Caps for Sale 
FATHER CHILD 





Read that. 


Read what. 
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FATHER CHILD 


his: 
What is that? 


A book. 








What do you think books are 


about? 
Well, I don know. 

Can you tell from the pictures? 

What are these things? 

Monkey : 

According to an inference which could be made from Joan Tough's 
(1973) article 'The Invitation to Talk' in Focus on Meaning: Talking 
to some purpose with young children, direct questioning does not 
invite all children to talk, thus communicating information. What 
Tough suggests therefore is, 

The way in which the teacher responds to the 

child's talk will be crucial in determining 

whether he will continue his efforts or not. (p.66) 
The writer takes the position that this suggestion also applies to 
parents. Of course, the adult-child interactions in the school setting 
does not hold the quality of rapport which the adult-child relationship 
holds in the home. In the Jatter, as indicated to a high degree in 
this sample, it is much more inimate and trusting. As a result fathers 
had no difficulty in using direct questions to identify their children's 
previous knowledge of the given context, and to tap their thinking as 
far as the intention of the communication should convey to both parti- 
cipants in the dyads. Tough suggests that different children need 


adults to communicate in language structures which fit their 
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psychological confidence in their ability to use their language 
functionally. 

In examining the excerpts of the mother-child dyads, mentioned 
earlier in this chapter, we see that the approach of maximizing the 
give turn in interaction did not stimulate as much varied and meaningful 
discussion. Nevertheless, according to Tough's thinking children yet 
did not violate the principles of communication, and much about their 
level of understanding of the meanings of the contexts were assumed to 
be in tune with those of their mothers'. Given that these children 
needed a less than direct questioning strategy in order to sustain 
conversation, the give option did not, however, elicit longer response 
contributions to the context. Neither did it provide child-initiated 
directions in which the thinking about the contexts would go. 
Basically, the responses which children contributed to mothers were 
those which functioned to maintain a harmonious relationship rather 
than to motivate continuous initiate-give responses. This approach 
affords too much opportunity for mothers to loose the valuable con- 
tributions of their children's points of view in the initiating segment 
of conversation for communicating in context. Based on the views of Tough 
(1973) and Wells (1981), this attitude could ultimately inhibit the 
process of helping the young child to talk for the other person and 
not only for self. On the other hand, the variety in fathers options 
given to their young children, have contributed towards helping 
children into what Tough (1973) calls, 

the conventions of holding a (meaningful) conver- 


Sation - the first step to helping them to use 
talk for thinking. (p.75) 
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(d) Statements which seek clarification of meaning 


intention 

The need to be continuously in tune with participant's intentions 
in the communication process, is, as the writer has stated earlier, 
a crucial element in successfully experiencing shared meaning in 
context, and for facilitating subsequence coherence in thinking. 
Given these assumptions, a further assumption will be made by the 
writer: that if young children demonstrate the strategy of questioning 
to seek clarification, this indicates positive evidence that they are 
in tune with the conventions of meaningful communication to share 
meaning. It could be further assumed that if this strategy is encouraged, 
there could be an acceleration of the process of becoming a confident 
communicator, at the child's level of maturity. Encouragement of this 
Strategy will further provide constantly, a supply of language 
Structures which will vary every social and physical context in which 
children have to interact. At the same time in which this is encouraged 
by the adult, children will have opportunities to learn, new structures, 
to reinforce language structures which the children already have; new 
functions through which they can make language work for them, and, 
ultimately to provide them with an opportunity to focus on the sense 
which language encourages them to make of the world: those physical and 
social contexts in which they find themselves. 

The analyzed data indicate that both fathers and mothers contin- 
ually sought to ensure that they sustained the communication about 
given contexts, to a great degree on the assurance they got when checking 
whether they were in tune with their children's meaning intentions. 


However, by a narrow margin, most fathers continued to ascertain this 
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by a variety of language options (see fig. .5-p249) Examples of excerpts 
which emplify some of the language options which fathers used to ensure 
that they were in tune with their children's meaning intention are 
described in thes following. (  ~  : adult lexeme;:.... + options 
to which child is exposed.) 
1. Context: Story-Reading and Discussion 

Dyad: Father and Jake 

Age of Child: 4 years old 

SLOVY: Caps for Sale 

FATHER CHILD 





Can you walk with all those 

balanced on top like that? 

That would be pretty tough 

wouldn't it? 
Yeah. It would be pre-tty 
hard. 

Pretty hard eh? 
And those are old hats? 
They're for old men. 

You think so? Do just old 

men wear hats? Your dad's 


got a hat. 
Uhmmm. That's a Casey one. 


(Solicits information through questions and gives information) 
2. Context: Story-Reading and Discussion 

Dyad: Father and Jake 

Age of Child: 4 years old 


Story: Caps for Sale 
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en THE CHILD 
There's that meaning again. 
Yes. Do you think they're 
Saying - No, are they? 
Testii rikies Ow 
How do you think he'll get 
his caps back? 
ido abaknOw emonakesdt cee | 
think he'll shake the branches. 
Oh. I see 
Dad, guess what he should do? 
What? 
He shouldn't rest until he 
finds somebody to take his 
caps. Cause he was trying 
to find somebody to take 
hiS caps .. #sS0; btes seasier 
to let them have them. 
So, if he finds somebody to 


take the caps, he will get 


money to buy lunch. 


(Gives information. ) 

Mothers have also demonstrated the need to monitor children's 
language and actions in order to clarify their meaning intention. The 
following excerpts exemplifies this. 

1. Context: Story-Reading and Discussion 


Dyad: Mother and Ranny 
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Age of Child: 4 years old 
Story: Caps for Sale 
MOTHER 


(See original text in Appendix 


You mean, you think he's charged 
too much for them. And may be 
that's why they're not selling. 
How did the man get his caps 


back? 


Yes. The monkeys watched him and 
everything he did, they did. 


Didn't they? 


CHILD 


Well, he could charge fifty 
cents because they ought 


have buyed some, right. 


When then threw he started 

to get real mad and he 
started to walked away, then 
he threwed his cap on the 
ground ... then the monkeys 
threwed their caps, hats from 
their heads and thew them 


all down. 


Uhmmm. 


(Options: Give information; question; acknowledge by rephrasing child's 


running commentary .) 
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Context: Story Reading and Discussion 

Dyad: Mother and Jake 

Age of Child: 4 years old 

Story: The Little Lamb 

MOTHER CHILD 

Do you think you'd like to have a 

lamb like that Jake? 
Yelin But I won t takevit 
to a birthday party. 

No. I don't think that would be 

a good idea to take it toa 

birthday party, would it? 
I would take it back to the 
farm. With its own type. 

You mean you would take it back 

with the other sheep on the farm. 

(Options: Questions, acknowledge, statement of paraphrasing 

child's utterance.) 

Context: Picture Making With Stickers 

Dyad: Mother and Vanny 

Age of Child: 5 years old 

MOTHER CHILD 





Do you know what those things 

are called? 
Uhmm. This one’s sails, sails, 
Sd Se ee iid UuseSd Ol cmmmniidiles 


sails. (Seems to be pointing 
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MOTHER CHILD 








and labelling other examples 
Ofesal | bOatSa) 
These two are not sails. 


Oh, yes. Those other ones 


are Sail boats to. 


(Options: Questions, give information) 
4. Context: Playing With Magnet Kit 
Dyad: Mother and Mealie 
Age of Child: 5 years old 
MOTHER CHILD 
No. You can't use that one. 

Why not? 

Because it's not metal. 

Ah-ha-aa-a. Do they have to 

be metal? 

Ye-ah. 

Okay. Let's try something else. 

LGbrsmthy cence ul CKsm 

Yeah. It's metal too. 

(Options: Question, request for new action; acknowledge.) 
Basically, the options of approaches which mothers exposed children were to 
direct their thinking to observe cause and effect, to defend their 
positions and thinking, doing it all through the use of their language 
structures. Like fathers, mothers recognized the need to use the 
language options stated in the foregoing, in order to help the children 


to share what they intended to mean. Both fathers and mothers 
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demonstrated the recognition that young children need to know that 
what they intend to mean can be expressed in other structures: more 
economical ones, and with less running commentary. While their 
expectations are not that their young children should produce precise 
structures, they nevertheless demonstrate the need to expose their 
children to them anyway. These structures later become the approximate 


adult structures which parents anticipate will free their children's 


thinking from the more concrete, here-and-now thinking, through language. 


Through the latter, parents seem unconsciously to foster what Vygotsky 
(1962) implies about language for freeing one's thinking and ability 
when he says, 


What the child can do today in co-operation, 
tomorrow he will be able to do on his own. 


(e) Statements which direct actions in order to provide 
an adequate representation of verbal interactions 

In the data collected, fathers also capitalized on the opportunity 
of helping their young children's language fit their physical actions 
in contexts. As it were, parents, especially fathers, used language 
structures with their young children to make sense of the contexts in 
which their social interactions take place. Success in this is 
realized by the continuous use of language to create new context which 
would help the child to learn, clarify, and extend meaning. Wells 
calls this, the constitutive process of sharing meaning. More than 
ninety percent of the participating fathers used this process to ensure 
that their children consciously become aware of the language which 
matched their actions in context as they learnt the meanings which 
underlay those actions. Basically then these fathers made efforts to 


analyze feedback information in order to help children to be more 
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selective and discriminating in order to better understand the casual 


relationships of actions, and the meaning underlying language structure. 


Examples of efforts to analyze children's language structures, to help 


them to be more selective and to discriminate, for experiencing shared 


meaning, follows. 


ie 


Context: Story-Reading and Discussion 

Dyad: Father and Nelly 

Age of Child: 5 years old 

Story: The Little Lamb 

FATHER CHILD 

Look at that: 
And then he ... and he picked 
them up (split apples). 

I don't know if he picked them 

up. Lambs would have a tough 

time picking them up. I guess 

he could pick them up with his 

mouth though. 
And he ... and how did he do 


that? 





Well, it looked as he's doing 


trying to sort this out to say 

sorry. 

(Discriminating; selecting the most appropriate idea to communicate 
a more realistic thought.) 

Context: Picture Making With Stickers 


Dyad: Father and Jake 
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Age of Child: 4 years old 
FATHER 


Ah. It's blasting off eh. 


See how it'll fly out into outer 


space. 





Which one's that? The flying 


Saucer? 


Do you think there's people in 


there? 


Maybe they're on their way to 


the moon. 


Context: Playing With Magnet Kit 


Dyad: Father and Ranny 
Age of Child: 5 years old 
FATHER 


Yeh. It goes like this one. 


See how many it can pick .up. 


CHILD 





This space ship goes here. 


No but these here are already 


in space. 


Yeh. The flying saucer. The 


flying saucers are there. 


Yeah. 


CHILD 


This goes right through here, 


doesn't it? 


This is because this little 


‘things light (paper clips). 
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FATHER CHILD 

Yes. But it's because its 

another reason. Try it to 

see what else it will pick up. 

Uhnmm. (Okay.) 

In this first of these excerpts the father does not throw out his 
child's initiating statement which indicated a literal and concrete 
meaning of, apples being spilt should only be picked up, and only 
hands pick up spilt objects. As a result, since the lamb spilt the 
apples, then by some means he must have picked them up. The father thus 
uses this information to provide an opportunity to discriminate more 
finely as to the most logical reason whereby the lamb could have picked 
up the apples. New information was given to the child to see a more 
appropriate perspective of the context. To this father, the observa- 
tion was made that within his child's language structures there was an 
implied indication that he did not have enough information of the working 
concept in this context. As it were, the context meaning relationship was 
yet immature. The father's analysis, selective vocabulary and verbal 
discrimination therefore helped to establish that relationship for the 
young child, thus creating another opportunity for sharing meaning. 

In excerpt 2, in addition to foregoing roles which the father's 
language played in excerpt 1, the father’s language contributions to 
the context initiated by his child, serves to extend his child's 
imaginative thinking. Here then, the adult serves the role of being 
the source of valuable and interesting information. The latter then 
facilitated further extended thinking about similar real life experiences 


which the child has acquired from a more concrete source: the television. 
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This approach then sets the stage for language development which frees 
the young child from the presence of the concrete information and 
forces him to see, through his father's language structures, the 
relationships of similar objects and how they function. In short this 
father, through his language structures, sustains the conversation, 
extends the child's understanding of how a group of space objects 
function, thus generalizing from one space object to a set of such 
objects; all the while using his child's language and thinking clues to 
maintain his interest and that thinking. 

In excerpt 3, yet further positive linquistic development is 
fostered. Here, the father, through his responses to the child's declar- 
ation of cause and effect actions of the magnet sticking to specific 
objects, has presented alternative choices which would influence the 
child's thinking of the meaning of the given context. He suggests, in 
reply to his son's "This is because this little things light", that, 
that may be so, "But because it's another reason. Later, after 
encouraging the child to explore in order to discover the alternative 
reasons, he verbally gives those alternatives as his child predicted 
and confirmed his predictions through manipulating the materials. 

Fewer mothers, on the other hand used an indirect way of giving 
information for redirecting children's actions to match their meaning 
as communicated through their language. Although they nevertheless 
succeeded in redirecting actions the option of language used to do 
this did not require, to any extent, that the child would seek to 
clarify the adult's intention of the new information. In the following 
excerpts which reflect some mother conciousness of the need to 


encourage children to explore and predict through actions and language, 
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in order to refine their meaning. The first three excerpts further 
exemplify the adult's need to encourage tentativeness, in projecting 
reasons for causes and effects, as against, the latter four mothers 
who encouraged fixedness: only one solution to inquiry of thinking. 
1g Context: Playing With Magnet Kit 

Dyad: Mother and Mealie 

Age of Child: 5 years old 

MOTHER CHILD 


raw hl tie Sticke 


ie aNOe 
3. Why not? 
4. Maybe, because it just 
won't. 
5. Maybe. 


6. Or maybe because it's made 
Oia oe. 
7. Maybe because it's made of 
metal. 
8. It's made of metal. 
9. Do you know why? Because 
there are some kinds of 
metals that won't. And 


copper won't stick. 


Here, the use of the tentative word, "Maybe" by the child, puts the 
mother in a position where her response should reflect, not only one 
possible answer, but instead, a generating of more than one solution. 


Hence, the response in 9. Not only has she confirmed the hunch of the 


266 


as 


ote ‘4 
4 
#8 v 


\ ee 
yadda etqsoee sonrd fet? sat Loniasenm “tend anttey oF) 
~avigerned eporsoons ao bean e*dlubs ant rene 


pant sps 8s etostts BAB eeetisd WOT vat” 




















ontiastor1g Hi . dee 


‘iia ao ne tel “2A 
svettiom wort IS7T7BI Sty 


ot norrufo2 ono Xiao :2epnbsxt? pepirunenal aha 


—— ~ We 3 " ” 
, biti nie m7 ‘Oo -< ups 


+hy tonpeM azrw patysts :$xsIne2’ ‘f 


fF, 
. } 
giTest bis veriseuM -bayd _ 
| 5 ee 
Ufa evesy @ :bt tA) to SpA” ™ 
i¥ : TOM 
tdstje 3t TTEW VE 
tion Vi.’ 
a. ie ; 
ody A 
70 - 
tp shen 2's? es2ueoed advem iN 
. stam ; . , 
fgtom to obem 2°31 .2 Ps 


Sws snet ¢ fw word voy og og 52 


A AE 


ti emoe 316 978 - ay 7 


RHA 2 "now dons er ayom 








267 


meaning of cause and effect which the child generated, but she feels 
the need to assure him that many more complex ideas are involved. In 
doing this, she has offered her child not only meaning of context, but 
also additional language structures which will help her to express the 
knowledge of the other alternatives which she also gave to her. 
2. Context: Story-Reading and Discussion 

Dyad: Mother and Jake 

Age of Child: 4 years old 

Stony The Little Lamb 

MOTHER CHILD 
(After the lamb split a basket of apples) 
1. He's a mischieveous little guy, 
isn't he? 
2. Maybe, he didn't know that 
it was there. 


3. I guess he didn't know it was 


there. 





4. Probably he didn't know that 





all those apples were in there 
eh? You think? 

5. I don't know. Maybe. 
In this excerpt, the adult very emphatically communicated a value 
judgment of the lamb's behavior to the child: 1. However, she later 
changes her approach to the child's thinking when the latter responds 
by indicating that it may be so, but it could be as a result of other 
causes. The lamb may not have known that those apples were in the 


basket. As a result of the child's tentative responses, the adult 
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felt an urge to facilitate the way her child was thinking about the 
context, hence her subsequent responses have been structured to 
acknowledge and encourage that tentativeness in thinking about causes 
and effects. Thus the adult modified her language structures in order 
to help the child believe that there could be a wider set of alterna- 
tive interpretations based on the clues which helped to motivate his 
trend of thinking. 
3. Context: At Supper With The Family 

Participants: Father, Mother, Jake and Sister 

Age of Child: 4 years old 


FATHER MOTHER CHILD SISTER 





1. Didn't you 
find any 
tennis balls? 
ee eda ste 
But mum did. 
3. Weld, I 

learned. 
Actually, 
I learned 
quite a 
bit today. 
How to keep 
scores w 
had for- 
gotten 
completely 


that you 
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FATHER 


4. That's not 
important. 
It's more 
important 
to know how 
to hit the 


Datl=tirst. 


In this case, both mother and father have presented a variety of speech 
functions which would lay the basis for the child's later actions and 


thinking. As a result of the adults' language and thinking, the young 


2 


MOTHER CHILD 
don't have 

to be ser- 

ving together 

to get a 


point. 


Well, I 
SUOOKgn. cre 
the ball 
back. At 
least I'm 


Starting. 


Shoe 


child learns that one's view point could be challenged, could be 


defended, could be recalled, could be explained and could be used to 
evaluate past actions to make sense in present context. 
child demonstrates the ability to communicate the entire sequence of 


events which he initiates in recounting part of his day's activities, 


Before the 
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he is provided by the alternatives of responses through language, the 
underlying meaning, as well as the structure of sequencing events 

of context, thus also learning of sequencing one's thinking of the 
contexts. 

On the other hand, to a limited extent, mothers in the following 
excerpts do not provide as many alternatives for their children 
language and thinking in context through the given interaction. 

1. Context: Playing With Magnet Kit 
Dyad: Mother and Linda 
Age of Child: 5 years old 
MOTHER CHILD 
ieeGanavou pick up-this? 


(elastic) 


3. Why? 
4. Because it's not gold. 
Fewhat is at? 
6. It's only plastic, sowie 
Can sc spi Ck teupe 
7. And what's the difference 
between this? Why - Can this 
ecalatiisestrecch, LiKe-an 
elastic? 
8. No. Cause, cause it holds 


Our paper and stuff. 


9. Yeah. That's what it does, 
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MOTHER CHILD 
but that's not what it's made 
of. We're talking of what 
it's made of. I'm trying to 
find out why that magnet will 
pick up this paper clip and 
not pick up that elastic. 
10> Why si tewonet: pickeup that 
elastic? 
11. What's the difference between 
the two? 
12. 1 thean' tistretch like *the 
the other one. 
E3SMT tes Hoteémeta | 
14. It's not metal. 
15. It's gotta be a metal okay? 
L6 te veahr. 
£/eeCan itCpiek up sthise 
18. No. 
19. Are you sure? 
2OTaNO Seen, Lyese 
21. How come it pick up? 
22. Because it's made of wood. 
This excerpt provides a unique example of the young child's limited 
knowledge of a specific experience and also an example of how the 
lexeme vocabulary, of the adult could impede the child's ability to 


extend his own meaning as well as shared meaning which could be under- 
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Stood from the adult's language. In the verbal contributions expres- 
sions contributed by the adult prior to the given excerpt discussed 
here, the adult established, on the basis of a colour attribute , that 
the magnet usually attracts objects which are "gold". It would be 
observed thus, that to generalize about why the magnet would not pick 
up the elastic, she assumes that the only correct answer could be that, 
"because it's not gold". In prior responses, the mother did not offer 
the specific answer to the cause and effect as they related to the 
context at that time, in addition to providing language for subsequent 
thinking about other ways which would or would not be picked up by 

the magnet. A firm solution to the prior question to explain cause and 
effect was already established. The adults subsequent utterances grew 
in number in order to help the child to discriminate about other 

causes and effects and eventually, being unsuccessful in achieving 
results from direct questioning inductively, she finally gives another 
final solution to the child's observations. 

It will be observed, however, that as a result of the structure 
of the adult's questions, the child's attention could only have been 
focussed on, the physical and functional attributes of the objects with 
which she interacted. (See doubly underlined responses in the fore- 
going 4, 6, 8, 12, 22.) Perhaps, a modification and a reconstruction 
of the adult's language structures would have directed the child's 
attention to explore with the total set of materials in order to 
identify, and sort, those materials which are attracted to the magnet, 
and those which are not. The intention of the adult therefore, could 
have followed the child's exploration. Then, perhaps, she may have 


been able to clarify the meaning and thinking, relevant to the cause 
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and effect context. The child's responses stated herein, also indicates 
that this child is still deeply involved in learning and thinking in 
very concrete context. The adult's language demonstration and linquistic 
strategies should therefore have attempted to help the child to 

explore, reflect on the happenings in the experience and to expand her 
ideas on the basis the meaning they had for her. While, how and why 
questions do soliciting language, therefore soliciting how one is 
thinking, in this case, (Tough, 1973) they do not necessarily help to 
refine children's thinking if too much is implied in the adult's 
question structure. Nor do they specifically communicate clearly, what 
the intent of the questions are. This therefore sets up some confusion 
in the child's mind. The adult's language therefore inhibits the 
development of speech as an accompaniment for communicating thinking, 


rather than facilitates it. 


SUMMARY 

From the foregoing, it was pointed out that through the use of 
Categories 2, 5, 6, 8 and 25 outlined in Chapter III, and defined in 
Appendix , fathers capitalized on the use of 2, 5 and 6 to help 
their young children to make maximum meaning of the context in which 
they interacted, through the redirection of their actions and through 
the structure of language used by fathers. 

Mothers, to a lesser extent, also made such contributions using 
Categories 2, 5 and 6. However, using Categories 8 and 25, both 
fathers and mothers (very small difference) helped to reine the 
meanings which their children held of their ideas relative to other 


contexts. 
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Once again, it will be agreed that fathers contributed as much 
towards facilitating the development of functional language development 
and meaning, through the interactive-constitutive process as posited 


by Wells! (1981) framework. 
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V. SUMMARY AND IMPLICATIONS 


The primary purpose of this study was to analyse and describe the 
linquistic strategies used by fathers in order to determine the contri- 
butions which they made towards their young children's language 
development, through the interactive-constitutive process. 

The subjects were eight fathers and mothers, their pre-school 
children and other members of the eight families. Each father and each 
mother interacted alone with the child subject during two tasks: story- 
reading and discussion and a play activity using stickers to make and 
discuss a picture, and with a magnet kit. These activities were 
designed by the researcher. Fathers, mothers, the child subject and 
all other family members interacted at a family supper. The verbal 
responses from each task were tape-recorded for a minimum period of 
forty minutes by the parents in the absence of the researcher. The 
linquistic strategies used by fathers, mothers and child subject 
indicated in the tape-recorded responses were analysed quantitatively 
and qualitatively using twenty five categories based on Wells' (1981) 
framework of triangular communication. 

As hypothesized, fathers showed as significant range of use of a 
variety of linquistic strategies as mothers, whereby they contributed 
towards sharing knowledge and meaning of the interactional contexts 
Wiinetieureyoungicnilaren.. "Category (2. edw 4 moe Oe) .6Csmo lumand 
25 were most used by all fathers and mothers. These were defined as 
positive strategies for fostering language development in the inter- 
active constitutive process. The least used categories were 19, 20, 
21, 22 and 23. These were defined as strategies which would impede 


young children's development as competent communicators. 
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While categories 2, 3, 4, 5, 6, 7, 8, 9 and 10 were used in every 
family, each subject in each family varied considerably in the fre- 
quency of use over each task. This indicated that in the participant 
role of conversation individuals do adopt and modify the use of various 
language structures to communicate shared understanding. Fathers 
however, utilized the questioning strategies to extend their children's 
thinking, whereas mothers used more telling strategies to achieve the 
Same purpose. The child subjects demonstrated as much ability to use 
a variety of strategies to communicate through limited language 
SLruGturesr. 

Generally the patterns of linquistic use indicated the following: 
a) Fathers, as well as mothers who talked with their children wanted 
at all times to establish the fact that talk should make sense if 
communication would take place. 

b) Fathers, as well as mothers, indicated that talking helps to 
develop a knowledge of forms and meaning simultaneously. One is not 
set aside to be taught while the other is developed. 

c) Fathers, as well as mothers, indicated that meaning can only be 
verified by what is talked about. Learning then is facilitated by 
language. 

d) Fathers, as well as mothers, recognized that it was important to 
communicate in adult language forms with their young children, but 
that the levels of knowledge sharing should be demonstrated through 
action and talking, adequate to suit the child's level of understanding. 
e) While fathers, as well as mothers used actions and simple adult 
language forms to communicate, their use of intonation, repetition and 


reconstruction were used to ensure that meaning and intent were 
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established and maintained during each interactive context. 
f) Fathers, as well as mothers, demonstrated the ability to communicate 
modified versions of concepts pertinent to the contexts, without con- 
veying any less important facts relevant to the contexts, to their 
young children. 
g) Throughout the tasks fathers and mothers demonstrated the awareness 
that young children talked to mean. As a result they facilitated the 
development of forms while they fostered the development of meaning. 
However, they always focussed on the need to mean. 

Fathers therefore made as much contributions to 

their children's language development. 
LIMITATIONS OF THE STUDY 
1. The sanmle utilized in this study was quite small, thus preventing 
any generalizability beyond the subjects who particpated. A larger 
Sample would have indicated greater differences or similarities in use 
of strategies among people of more varied, occupational and educational 
backgrounds. Such generalizability would have reinforced the impor- 
tance of the quality of language interactions towards facilitating 


the development of thinking and communicating. 


THEORETICAL IMPLICATIONS 

Parents demonstrated much consciousness of the fact that young 
children who participate in verbal interactions with adults are 
consciously aware of the idea that the utterances which the latter use 
should make sense. That is, the language which adults use must mean 
something if meaningful responses are desired from young children. 
Parents also demonstrated the concern that if they would help their 


young children to develop language competence to facilitate meaningful 
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communication and thinking, then they constantly need to know what 
their children's language structures are doing for them. When this 
knowledge is ascertained, only then are they confident about what else 
they could do with their adult language to facilitate the development 
of what their children already have. Parents, both fathers and 
mothers closely observe and subtly test their young children's know- 
ledge of language and meaning in interactive contexts. They then make 
the most meaningful diagnosis of these children's language needs for 
developing into better communicators. Using their varying techniques 
of utilizing numerous linquistic strategies in a reciprocal way, 
parents strive both consciously and unconsciously to help their young 
children develop those structures which approximate adult structures 
and to comprehend their underlying meanings. This approach to 
language development however, seems confined to the roles of caregivers 
and others in the home environment. 

The diagnosis of young children's language development needs in 
School do not seem consistent with this interactive constitutive frame- 
work which is characteristic of the parents and home environment. 
Whereas the emphasis of the school seems to focus on the development of 
young children's lexicon, that is word forms, parents, through the 
interactive constitutive approach focus on the children's development 
of a lexeme, that is a vocabulary which facilitates the learning of how 
to mean (Halliday, 1975). 

While this study utilized a very small sample of subjects to 
investigate language learning as an interactive constitutive process, 
its primary attempt has been to establish a working framework for 


future research which could bridge the gap between the home and school 
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in diagnosing language development needs towards more meaningful ends 

in communicating and thinking. The basic working assumption which the 
adults in the school environment should form from the diagnosis of 
needs within this interactive-constitutive framework is that each child, 
as she engages in reciprocal verbal interactions hypothesises that 
language is meaningful. If the adults in the school environment then 
could reciprocate with the hypothesis that the surface structure, or 
structural forms of young children's language provides insufficient 
information on what the latter know about language and how it functions, 
then a taxonomic scope for further research into developing new 

theories of identifiable variables which best facilitate language 
development as a continuity of the interactive-constitutive approach 
used by parents in the home, could be conceptualized. 

Although this framework seemed adequate to examine fathers' 
contributions towards their young children’s language development, its 
application to the early childhood classroom setting may create a 
better understanding of the fact that school experience is only another 
extension of the world which children already have. As such then, 
through this framework an emphasis on extending meaning, and not only 
extending the structural forms which they bring to the school could 
be the most sound foundation on which cognition could be facilitated 
across the curriculum. This in turn will provide new information on 


the cognitive deficit classroom theory of classroom learning. 


RESEARCH IMPLICATIONS 
Several studies have been done to investigate how young children 
cope with the function of the language of school. The results from 


this smal] sample only provides an insight into the consciousness that 
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fathers, as well as mothers demonstrate in acknowledging that, 

the search for meaning, the process of making 

sense of the world is central to a child's 

development of language (Smith, 1975, p.176) 
How the adult in the home and school environment use language to 
facilitate young children's search for meaning in the process of making 
sense of the world depends to a great extent on the values which the 
adults hold for young children's language learning. Given that the 
basic assumption which shape their valuing of young children's language 
learning are: a) that it provides a sound foundation for facilitating 
thinking and that b), 

children seem to have very little left to 

learn about the fundamentals of their native 

language by the time they come to school (p.169) 
then adults in the school will also value highly, the need to ensure 
that knowing about language would be, 

broader than the study of grammar and more 

reflective of the basic nature of language 

as a social and communicative tool (Dillon, 

1980). 
This attitude therefore implies that the language interactions of the 
adults and children of the classroom should reflect partnerships, 
reciprocation, variation with context, and a meaningful dynamic process. 
This holds yet another implication for the adults in the school 
environment: their view of the child. 

Given that such a view recognizes the child's need to use the 
knowledge of language to facilitate his social and communicative 
functions, then, the need for further research, using the given frame- 
work would seek to answer basic questions of the process of language 


learning in the interactional setting of the classroom. Some of those 


questions which would provide better insight into the linquistic 
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strategies which adults use to create partnership in developing commun- 
icative competence and social functioning would be: 

a) What are the dominant linguistic strategies which adults use in 
guiding children's comprehension of the world of the classroom? 

b) How do the language structures which adults use to children change 
with varying contexts? 

c) What forms of knowledge reconstructions do adults use with young 
children to share meaning of knowledge at varying levels from varying 
experiences? 

Longitudinal studies which would explore these questions may 
provide new thinking about the theories of mismatch of home and 
classroom experience across socio-economic, ethnic, and varying family 
structure backgrounds. 

PRACTICAL IMPLICATIONS 

Cazden's (1981) paraphrase of the Duchess' reply to Alice as they 

debated the use of language to mean, 


Take care of the functions and the forms will take 
care of themselves, 


seems appropriate to capture the writer's view of the practical implica- 
tions of this study. The results of the comparison between the 
linguistic strategies which fathers used and those which mothers used to 
share meaning clearly indicates that fathers are usually flexible to 
facilitate what their children were thinking. Fathers observed their 
children's physical behavior in relation to their talk and on that 
basis, they extended what seemed to make sense in the children's actions 
and speech. Thus fathers allowed or encouraged the initiative for 
making sense or meaning of language to come from within their young 
children. Fathers therefore constantly strove to establish, what Wells 


(1981) terms a state of intersubjectivity: each trying to agree, to 
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construe ideas similarly. As it were fathers seemed to be trying to 
get into their children's heads to ensure that they could identify the 
most appropriate ways to share their adult knowledge by incorporating 
their children's level of such knowledge. Fathers therefore basically 
accepted and responded to the meanings underlying their children's 
utterances. 

The interactive constitutive framework which was utilized in this 
study revealed great potential for looking at young children's language 
development facility from a holistic perspective. It suggests a way 
to facilitate children's language development towards the ultimate 
function for which language is learnt; that is, for mastering language 
and for understanding and being understood. Parents demonstrate 
awareness of this ultimate function and foster it in their verbal inter- 
actions with their children. When these young children come to school, 
they therefore bring with them an expectation which they already hold 
of the meaningful functions which adult language is supposed to convey. 
Any contrary discovery therefore would create a confusion in their 
minds and thus make them wary of verbalising. Consequently, their 
thinking and measurable performance will be affected. 

To ensure continuity of what parents have already fostered in 
language development, this framework could be applied in the early 
childhood classroom to: 

a) Analyze the language which teachers use to young children to 
facilitate common understanding. 

b) If the assumption that teachers accept the importance of the 
opportunity for children to initiate verbal interaction, this framework 


would facilitate the determination of what types of language development 
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facilities could be planned, in conjunction with children, to help them 
develop the lexeme which they need to communicate their thinking clearly 
and competently. 

c) Parents and teachers could learn to understand the importance of 
encouraging children to talk in a variety of contexts, as only through 
talk will children's development of language for functional experiencing 
of their world take place. 

d) Teachers could develop a new attitude towards the view of language 
deficits in young children when they come to school. Instead of 
determining that children in themselves have these deficits as a result of 
their parents per se, they could view the varied language differences 
as variations of types of physical, social and other interactional 
experiences which parents encourage. Whatever these variations however, 
no parent intentionally minimizes the functional development of his or 
her child's language. 

e) Both parents and teachers encourage children to pursue tasks which 
lead them to learn through exploration and discovery and to question the 
relationships among the operations of aspects of the tasks in which 

they participate. As children express their perceptions of relation- 
ships, parents and teachers could provide the appropriate language to 
match those perceptions, which they often express in limited, or 
non-precise structures. 

f) Parents and teachers could accelerate the development of their young 
children's language by using, and encouraging the use of positive 


linquistic structures as defined in the foregoing chapter. 
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APPENDIX A 


ORIGINAL TEXT OF STORY A 
READ AND DISCUSSED BY PARENTS 


CAPS FOR SALE by Esphyr Slobodkina 


(Illustration: Protagonist with his seventeen hats on a sunny day.) 
Once there was a peddler who sold caps. But he was not like 
an ordinary peddler, carrying his wares on his back. He carried 
them on top of his head. 
(Illustration: Peddler on his way to sell his caps.) 
First he had on his own checked cap, then a bunch of gray 
caps, then a bunch of brown caps, then a bunch of blue caps, and, 
on the very top, a bunch of red caps. 


(Illustration: Peddler on his way to sell his caps.) 


He walked up and down the streets, holding himself very 
Straight so as not to upset his caps. 


As he went along he called, "Caps! Caps for sale! Fifty 
cents a cap!" 
(Illustration: Peddler on his walk to sell his caps.) 

One morning he couldn't sell any caps. He walked up the 
street and he walked down the street calling, "Caps! Caps for 


SoLeeehii ty cents a .cap.,- 


But nobody wanted any caps that morning. Nobody wanted even 
a red cap. 


He began to feel very hungry, but he had no money for iunch. 
nl chinkalaliedouto auwalk in the country, =saidine. 


And he walked out of town - slowly, slowly so as not to upset his 
caps. 


(Illustration: Peddler sits under a tree with his caps still on 
his head. ) 


He walked for a long time until he came to a great big tree. 
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That's a nice place for a rest, thought he. 

And he Sat down very slowly under the tree and leaned 
back little by little against the tree trunk, so as not to 
disturb the caps on his head. 

(Illustration: Peddler sits under a tree.) 

; Then he put up his hand to feel if they were straight - 
first his own checked cap, then the brown, caps, then the 
blue caps, then the red caps on the very top. 


They were all there. 


So he went to sleep. 


(Illustration: The sunny scene. ) 

He slept for a long time. 
(Illustration: Peddler sitting under the tree - awakened, 
but with none of his sixteen caps on his head.) 


When he woke up, he was refreshed and rested. 


(Illustration: Peddler discovers his missing hats.) 


But before standing up he felt with his hand to make sure 
his caps were in the right place. 


All he felt was his own checked cap! 


(Illustration: A startled peddler looks for his caps.) 


He looked to the right of him. 
He looked to the left of him. 
No caps. 


He looked in back of him. 
No caps. 


He looked behind the tree. 
No caps. 
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(Illustration: Peddler looks for his caps.) 
Then he looked up into the tree. And what do you 
think he saw? 


(Illustration: Double-paged spread with sixteen monkeys 
on the branches of the large tree.) 


On every branch sat a monkey. On every monkey was a 
gray, Or a brown, or a blue, or a red cap. 
(Illustration: Peddler looks at the monkeys with caps on 
- in the tree.) 

The peddler looked at the monkeys. The monkeys looked 
at the peddler. He didn't know what to do. Finally he spoke 
to them. 


"You monkeys, you", he said, shaking a finger at them, 
"you give me back my cap." 


But the monkeys only shook their fingers back at him 
SUGesdd Cee tSZ.,6CSZ%5° USZ. 
(Illustration: Peddler shows anger at monkeys in the tree.) 
This made the peddler angry, so he shook both hands 
at them and said, "You monkeys, you! You give my back my 
caps." 
But the monkeys only shook their hands back at him and 
SOLO SZ meCSZ GUS Za. 
(Illustration: Peddler is angry at the monkeys in the tree.) 
By this time the peddler was really very, very angry. 
He stamped both his feet and shouted, "You monkeys, you! You 
must give me back my caps!" 
But the monkeys only stamped both their feet back at 
ima ndisud UsteelS2 oaLSZ a CS Zs. 4 


(Illustration: The peddler becomes very angry at the monkeys. ) 


At last he became so angry that he pulled off his own 
cap, threw it on the ground, and began to walk away. 
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But then each monkey pulled off his cap... 


(Illustration: Peddler looks at the monkeys in the trees 
as each takes off its hat.) 


and all the gray caps, and all the brown caps, 
and all the blue caps, came flying down out of the tree. 


(Illustration: Caps come tumbling down.) 


So the peddler picked up his caps and put them back 
on his head - first his own checked cap, then the brown 


caps, then the blue caps, then the red caps on the very top. 


(Illustration: The peddler collects his caps.) 


And slowly, slowly, he walked back to town calling, 
"Caps! Caps for sale! Fifty cents a cap!" 


(Illustration: The peddler goes a-selling once again.) 
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APPENDIX B 


ORIGINAL TEXT OF STORY B 
READ AND DISCUSSED BY PARENTS 


THE LITTLE LAMB ~~ by Judy Dunn 
(Double page spread illustration) 


(Female protagonist and three-quarters of double spread 
illustration of a farm yard) 


One afternoon in early spring, 
Emmy walked over to the 
Wetherbee Farm. There were 
twenty newborn lambs in the 
flock, and Emmy 

couldn't wait to see them. 


(Female protagonis, with stick in hand gazes on the flock 
of sheep and two picures of one lamb each: one white and 
one black.) 


All the lambs had long, wobbly legs and little 
pointed hoofs. Most of them were white, but a few 
were black. Emmy stood on a rock and watched them 
follow their mothers into the barn. 


(Illustration: Female protagonist stands over white lamb. 
Legs of farmer and lamb visible.) 


Mother sheep usually keep their babies close to them 
but one little white lamb wandered away from the 
flock. He seemed to be lost. Baa-baa-baa, he cried. 
Emmy jumped off the rock and the little lamb 


(Two illustrations of protagonist cuddling the lamb.) 


Mrs. Wetherbee asked Emmy if she would like to take 
care of the lamb until he was big enough to come 
back to the flock. He had a twin brother and their 
mother did not have enough milk for two babies. 


Emmy was so happy she bent over and kissed the 


little lamb. Then she gently picked him up and 
carried him home. 
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He was cuddly and warm, and she could feel his heart 
beating. Emmy decided to call her lamb Timothy. 


(Full page illustration of protagonist cuddling lamb.) 
(Three photographs of female protagonist feeding lamb.) 


That evening Emmy heated milk for her lamb. She 
Sat down under the maple tree and gave him his 
bottle. 


At first he wiggled and chewed the rubber nipple. 
Warm milk dripped all over Emmy. But Timothy 
quickly learned to sit still and drink his milk. 


(Silhouette of protagonist and lamb.) 


Emmy was a good mother to Timothy. She fed him 
twice a day, and gave him plenty of love. Soon 
Timothy followed Emmy wherever she went. 


(Three photographs of lamb eating.) 


By summertime the little lamb didn't need to drink 
milk from a bottle any more. He was big enough to 
eat grain out of a dish. His fleece had grown 
thick and woolly. 


Emmy put a collar and bell around Timothy's neck. 
He slept in the barn, curled up in the warm straw 
outside the horse's stall. 


(Full page photograph of head of the horse eating in hay.) 


(Three photographs: the lamb, cat in the grass, bee on a 
flower. ) 


On sunny, summer days, Emmy and Timothy went to the 
fields together. While they played hide-and-seek, 
Midnight the cat chased after bumblebees. 


Emmy would hide in the tall grass. But sooner or 
later, Timothy always found her. 


(Full page illustration of protagonist hiding in the grass.) 
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(Three quarter double-spread page illustration: protagonist 
with lamb sitting in the grass.) 


When Timothy was tired, he plopped down to rest on 
Emmy's lap. 


(Full page illustration: protagonist decorating lamb with 
a necklace of dandelions.) 


(Three photographs of protagonist and lamb having fun with 
the necklace of dandelions. ) 


Sometimes Emmy liked to make dandelion chains and 
pretend she was a princess. The only trouble was - 
Timothy ate the dandelions. 


(Two illustrations: the lamb goes to bed.) 


When Emmy wasn't around to play, Timothy always 
Seemed to get into mischief. He would rub his back 
against the sheets on the clothesline, or jump into 
the laundry backet for a nap. 


One morning Timothy tipped over a basket on the 
proch. Bumpity-bumpity-bump. A whole bushel of 
apples bounced down the steps. 
(Full page illustration: lamb tips over a basket of apples.) 
(Three photographs of the lamb feeding in the garden.) 
Then Timothy scampered into the garden. He ate the 
tops off all the radishes and trampled the lettuce 
plants. 
After that he started eating the primroses. 
(Three illustrations: protagonist administers medication 
to the lamb.) 
Emmy found Timothy hiding behind the house - full of 
vegetables and flowers and feeling quite sick. She 


poured some medicine into a spoon and Timothy swallowed 
zl 


(Full page illustration of protagonist bathing the lamb. ) 
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(Four illustrations: protagonist bathing and cuddling the lamb.) 


The next day Timothy was feeling fine. Emmy decided 
to give him a bath. She wanted him to look his best 
because they were going to a birthday party. 


Emmy filled the washtub with warm, soapy water and 
scubbed Timothy's ears and chin. She shampooed his 
fleece until it was soft and white. 


Then she rubbed him down with a fuzzy towel. Later 
on, when he was dry, she combed his woolly coat. 
(Protagonist and lamb.) 
Emmy's father drove them to the party in his truck. 
Emmy was wearing her party dress, and Timothy had 
a new purple leash. 
(Three illustrations: the lamb goes to a birthday party.) 
The birthday party was lost of fun. All the children 
wore paper hats, and bright balloons hung over the 


table. 


When the children sat down for ice cream and cake, 
Emmy tied her lamb to the table to keep him close. 


Suddenly ...BANG ... a balloon popped! 


(Two illustrations: the upset birthday table.) 


The loud noise frightened Timothy. He tried to run 
away. The table collapsed, the ice cream spilled, 
and the cake slid to the ground. What a mess! 

That evening Emmy's father said Timothy was getting 
too big to keep as a pet. 


(Full page illustration: the lamb among the spilt party objects.) 
(Two illustrations: Protagonist takes the lamb for a walk.) 
Early the next morning, Emmy walked Timothy to 


the Wetherbee Farm. She hugged Timothy's woolly 
neck and promised to visit whenever she could 
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(Two photographs: the lamb is released to find his flock.) 
Then she took off his purple leash and Timothy 
Scampered out to meet the flock. He buried his 


nose in a clover patch, and grazed with the 
other sheep in the morning sun. 


(Illustration: the lamb is among the flock.) 


Timothy was back where he belonged. Now there 
were twenty lambs again at the Wetherbee Farm. 
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APPENDIX C 


BACKGROUND QUESTIONNAIRE OF PARENTS' PERSPECTIVES 
OF THE PURPOSE OF CHILDREN'S LANGUAGE AND LEARNING 


FATHER MOTHER 


Occupation Occupation 


Please complete all questions to the best of your ability. One 
questionnaire for each parent please. 


Le Number of children: 
Boys Girls 


2. Position of child among siblings: 


3. My-chitd-talks: 
a) a lot with all members of the family. 
b) most - with his/her mother. 
c) most - with his/her father. 
d) most - with ? 
4, When my child accompanies me to places outside of the home I do 
the following: (Tick as many boxes in order of frequency.) 
a) Talk to him/her about things which interest both of us. 


b) Talk to him/her about things which are interesting to 
me only. 


c) Ask him/her about things which are interesting to me 
only. 


d) Answer all his/her questions as best as I could. 
e) Take great efforts to draw new things to his/her 
attention. 


Sip When your child talks to you what do you think is his/her main 
purpose? Reason (write what you think on lines.) 
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When your child talks to you he/she may say things incorrectly. 
What do you correct most in his/her speech? 


a) How he/she says his words? 
b) When he/she communicates the wrong ideas 
about what he/she is speaking about? 


When my child speaks of a new idea/interest I do the following 
things to help him/her to acquire the language to understand 
more about these ideas/interests. List the things you do. 


When your child asks questions, what do you think are his/her 
main purposes for asking the question? 


List some purposes Give one example of question 


Do you speak to/with this child differently than you do to you 


a) older children? 





Yes No 


b) younger/youngest? 








Yes No 


If your answer is Yes to number nine (a) and (b), why do you? 
Write answers on the following lines. 
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APPENDIX D 


COMPONENTS OF THE PICTURE MAKING KIT 


Two picture base cards. 

Two sheets of stickers of ball players: netball-player, 
baseball player, soccer player, hockey player, tennis player. 
Two sheets of stickers of wild animals: the giraffe, the 
hippopotamus, the elephant, the African water buffalo, the 
rhinoceros. 

Two sheets of spacecrafts. 

One sheet of ocean liners. 

One sheet of land and water animals: seals, lizards, 


turtles, sea-lions, crabs, frogs. 
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APPENDIX E 
COMPONENTS OF THE MAGNET KIT - TASK 2 


A Mickey Mouse Magnet. 


A chain of small paper clips. 


Large paper clip inserted in cork. 


Large paper clip inserted in sponge. 


A piece of sponge. 


One 
One 
One 
One 
One 
One 


One 


three-inch metal welding rod. 

piece of metal pot scrubbing material. 
tongue depressor. 

tongue depressor with paper clip attached. 
packet of metal filings. 

Square of paper. 


square of paper with metal attached. 
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CATEGORIES 


1. Number of 
utterances 


Zeelnitiates 
LOp1c aan 
context. 


3. Gives 
infor- 
mation 


APPENDIX F 


DEFINITIONS 


An utterance represents 
all the words which 
express an idea, or 
part of an idea in the 
interactional process 
in given contexts. A 
new utterance begins 
after a fifteen seconds 
pause. The term ut- 
terance will be used 
interchangeably with 
the term statement. 


An utterance which 
indicates to par- 
ticipant that ver- 
bal interactions 
on some physical 
context, idea, 
concept or think- 
ing is about to 

be convened. 


An utterance which 
recognizes partici- 
pant's need to 
extend his/her 
thinking, idea, 
concept, made 


= 2300 -= 


EXAMPLES 





MOTHER CHILD 


CWhOeTSechis 


"Mickey Mouse" 


COKGY:. ae LOU 
know what 
we're gonna 
do here?" 
"What?" 
"We're gonna 
lay out all 
Cs es CU Ge 
And you tell 
me what -- 
what could 
be picked up 
with the 
magnet." 
"Okay. ut 


(Mother = 3 utterances 
Child = 3 utterances) 


FATHER CHILD 
"Okay. This 
is some game. 
Do you know 
what they 
are?" 
West 
"What are 
the men 
doing?" 
"Playing 
basketball." 
(Father = 2 utterances 


which initiates a line 
of thought. ) 


Context: Playing with Magnet 
Game 
MOTHER 


"Would it 
pick this 
up?" (sponge) 


CHILD 
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CATEGORIES 


LL 


4. Acknow- 
ledges 
informa- 
tion. 


5. Asks 
questions 
to seek 
clarifi- 
cation 


DEFINITIONS 


known through his/her 


talk. 


Information will be 
represented by the 
lexeme (vocabulary) 
relevant to the 
idea, topic, con- 
text or thinking 

of the participant. 


A question will be 
defined by the 
lifted tone of 
speaker's voice. 


EXAMPLES 
NGS! 
"Why?" 
"Because it's 
spongy." 
"Spongy. 
Yes, and it 


doesn't have 
any metal in 
eee ne 
magnet needs 
to have some 
special 
metal before 
LtecanmprcK 
Tienes 


(Mother = 1 utterance: (5)) 


Context: Playing with Magnet 


Game 
MOTHER CHILD 


WNOe Ha hat’ s 
got nothing 
to do with 
it. The paper 
is thin enough 
that the mag- 
net can still 
go through it." 
ROH BS 


(Child = 1 utterance: (2)) 


Context: Story Discussion 
FATHER CHILD 


Se DOO KIS 
called Caps 


TOCeSaLe 
"What is 
Capseu 
"Caps? Caps? 
That's an- 
other name 
for a hat. 
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CATEGORIES 


6. Ask ques- 
tions to 
provide new 
information 


DEFINITIONS 


New information would 
be represented in the 
lexeme which extends 
idea, topic, context 
or contrasting, and/ 
or similar ideas, 
topics, context 
pertinent to the 
present experience. 


"What is a tale, 


EXAMPLES 
FATHER CHILD 
2) ised Sao 
tale." 
Dad?" 
"A tale 1s 
aestory::. 


(Child = 2 utterances (7) & (5)) 


Context: Story Discussion 
FATHER CHILD 


Story A 


"But do you 
know what the 
monkeys are 
doing?" 
"What?" 
"They're doing 
what he is 
dG@ingew ss0= lO 
get his caps 
back, what 
Should he do?" 
EHApSE 3 
"Just watch." 


"At last he 
became so 
angry that he 
pulled off his 
own cap, threw 
it on the 
ground, and 
began to walk 
away. But as 
each monkey 


the red caps 
came flying 
down out of 
the tree." 


(Father = 2 utterances: (1) & (2)) 
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CATEGORIES 


7. Asks ques- 


£10NS tO 


DEFINITIONS 


Solicit - to request 


new information 


solicit new without leaving the 
information participant who is asked Story A 


8. Statement 
which ex- 
pands the 
cniid.s 
ideas/ 
thinking 


no choice of providing 
Or not providing such 


information. 


Expand: to utilize 
the child's lexeme, 
or lexeme which the 
adult produces 
independent of the 
child's lexeme, but 
which will offer 
the child addition- 
al data on her 
jdea, thinking, 
concept topic. 


EXAMPLES 


MOTHER 





"He looked 
behind the 
tree. No 

CavSe a 


(Does not 
answer 
question 
outside of 
original 
text) 


"Then he 
looked up 
into the 
tree. And 
what do you 
think he 
Saw?" 





Context: Story Discussion 


CHILD 


"Where did 
they go?" 


"Monkeys." 


Chi ldussdeutcerance: (2) ) 


Kit 
MOTHER 


"Okays>” Try 
something 
else." 


a hae oe 
StICK 
through the 
paper if you 
put this 
against the 
back where 
it's now 
showing. 


Context: Playing with Magnet 


CHILD 


Venn se 


elt estiickS en In 
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CATEGORIES 


10; 


. Statement 


which con- 
firms the 
cniides 
ideas 


Statement 
which cor- 
rects the 
Chaites 
ideas/ 
thinking 


DEFINITIONS 


Confirms: Lexeme 
which indicates 
that both adult 
and child agree on 
the meaning/ 
intention, concept, 
as manifested in 
the utterance. 


Corrects: to indicate 
through participant's 
lexeme that the idea/ 
thought/concept does 
not fit the present 
line of thinking 
and/or experience. 


EXAMPLES 


MOTHER CHILD 


Will it stick 

through the 

paper?" 
REA W ae gies 
Yeah." 


(Mother = 1 utterance: (4)) 


Context: Playing with Magnet 


Kit 
MOTHER CHILD 


“ittstieks to 
the cork?" 

"NO. in} 
"Then why not. 
Why do you 
think?--Why 
does this stick 
through the 
wood and why 


won't this 

stick through 

the cork?" 
"Because the 
cork's bigger 
and because 
this probably 
isn't so close 
up to the cork." 

"You're 

r-i-g-ht! 

Good for 

you!" 


(Mother = 1 utterance (5)) 


Context: Playing with Magnet 
Kit 
MOTHER CHILD 


wubisS. cou ldsup 
like the silver 
things." 
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CATEGORIES 


DEFINITIONS 


EXAMPLES 


MOTHER 


"Why silver 


things?" What 


about these 
En inGS aes 


copper?" 


SECEW I DICK 
it ups. 


el hates net 
Silver. 
What color 
1S) inate. 


MT HiSe ts 
Silver?" 


"But this 
ishwe 

Silver. What 
colores this 
tnacrie 
picked up?" 


"What is it?" 


"Paper clip. 
It's a paper 
clip. And 
it¥s trot 
Sitvere= It's 
got to be the 
right kind of 
metal to pick 
up. See?" 


"Can you pick 
this up?" 


"Why?" 


(Mother = 7 utterances: (4, 5, 





CHILD 


UL wil ap aeK 
it up. 


ESL Vel 


"L Gan Plek 
NO Eni ses. 


Hevea ely 


ce Sea 
paper clip." 


"No : iW 


"Because it's 


Colum 


TEN ky eee TR) 
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CATEGORIES DEFINTIONS EXAMPLES 
11. Statement Causal relationships: Context: 

which the participant iden- 

answers the tifies patterns, effects 

Giic +S and change in materials 

question to used. His/her lexeme 

understand reflects the need to 

causal re- seek reasons for those 


le 


lationships 


Statement 
which 
seeks 
clarifi- 
cation of 
adult 
word 
meanings 


observed patterns, 
through questions, 
Statements or sug- 
gestions. 


Word meaning: what 
idea is meant to 

be communicated by 
the adult learner. 


Context: Family 
MOTHER 


"What's 
happening to 
X tomorrow?" 


"She's being 
confirmed." 


"O-o-oh. 
Confirm is 
when...young 
people get 

to the age 
where they 
themselves 
Stand up in 
front of the 
church and 

Say that 

they be- 
lieve. 

They've 
studied and 
they under- 
stand what 

the scriptures 
are all about. 
And they con- 
firm their 
Faith. Or 
they let 
people 
know----. 


(Mother = 


1 utterance: 


at supper 
CHILD 


Bacon Co KnOW: - 


"What do you 
mean confirmed?" 
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CATEGORIES DEFINITIONS 
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EXAMPLES 





Ee 


14. 


Statement Word meanings (as in 
which indi- definition 12 in the 


cates foregoing categories) 
clarifica- 

tion of 

child's 

word 

meanings 

Statement Accepts: the lexeme 
which which the child 
accepts utters convey that 
child's although the 

word different word is 
meanings used among others, 


the greater part of 
the statement 
indicate that the 
idea, concept, 
thinking is what 

is commonly shared 
at the time of the 
experience. 


Context: Story Discussion 





Story A 
MOTHER CHILD 

"There's that 
meaning again - 
LSZ, UESZLPtSZe 

"YeGansoel 

think 

they're 

Saying no, 


aren't they?" 


(Mother = 1 utterance: (2)) 


Context: At supper 


MOTHER CHILD BROTHER 
aid dS 
good. | 
like 
that 
wine." 

"Ummm" ec litaeeec Vice 

val Yeley chore 

like the 

other 

one. 

Cause 

Tie SSso0ure 

I like 

this one 

cause 

‘itis 

Sweet." 





(Laughs) 
"You don 
like the 
other one 
Jc ete Ss 
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CATEGORIES 


DEFINITIONS EXAMPLES 


ee Enea 


io 


16. 


lee 


Statement 
which 
complies 
with 
ideas 


Statement 
which 
challenges 
ideas 


Statement 
which 
modifies 
utterances 
to convey 
shared 
meaning 


Comply with: utterances Context: Playing with Magnet 
which are not extensions Kit 

of thinking, but merely 
affirms what the speaker MOTHER cue 


communicates. ar te aad 


fie tess 0 Wate 

tat sedintos 
ect ht 
Loe 


"Mother = 1 utterance: (3)) 
Challenge: to question, Context: 
contradict, doubt the 


thinking/ideas through 
words used. 


Modify: not to throw Context: At supper discussing 


Giceciiid ss. thinking new swimming pool. 
and ideas. Instead 
the child's original FATHER MOTHER CHILD 
idea is incorporated 
in different, "And they 
additional or new were just 
lexeme to establish painting 
common meaning. the out- 
Side door." 
"Did they? 
Today?" 
"Uhmm. " 
"Last week 
blue?" 
| 
thought 
they 
were 
painting 
dat 
white?" 
"Uhmmm. 
Inside ah 
inside 
was white." 
"And 
the 
outside 
was blue. 
Uhm. " 


(Father = 2 utterances: (5)(7)) 
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CATEGORIES DEFINITIONS EXAMPLES 


Oo 


18. Statement Adult level: adult's Context: Playing with Magnet 


which lexeme becomes complex Kit 
Shares and complicated to 
concepts elicit meaningful BOTHER pure 
at adult response from child. r 
level What 
happened?" 
Bie OO Ca liten 
"Yeh-a-a-a." 
"Magnetic 
force went 


through all 
those chips. 
And it'd 
stillylet 
you pick up 
this paper 
clip on 

the paper 
eh?" 


"The 
magnetic 
force goes 
Straight 
through 
the .. 
piece 

that 
usually 
don't have 
the wood." 


19. Statement Not acknowledged: the Context: Story Discussion 
which words which follow 


is not an utterance which Sens 

acknow- sought meaning in MOTHER CHILD 

ledged foregoing and 

subsequent categories. / Nat, Sede nO Gs eee 
"Uhmm. " 
"He's eating." 

"On sunny 
Summer days' 
Emmy and 
Timothy---" 


(Mother = 1 utterance: (4)) 
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CATEGORIES DEF INT IONS EXAMPLES 





20. Statement Incomplete: an utterance Context: At supper 
which is which does not suggest 


incomplete a complete thought or MOTHER CHILD 
idea pertinent to topic, ,, 
idea or context. They only 
had hail. 


And when they 
woke up this 
morning---- 


4 WN idiion! ial 
(Child®="1*utterances=(2)) 


21. Statement Off topic: an utterance Context: At supper 


which is which may question, 
off topic state, inform, request, Bates WEEE GATED 


any idea/thought or 


concept but is not aoe 
relevant to foregoing lc a 
or subsequent contexts fhe 
when it was uttered. a 
facaheyes 
"T wonder 
who will 
be my age?" 


(Child = 1 utterance: (2)) 


22. Statement Extends ideas: an Context: Picture making 
which utterance which does 
extends or does not utilize MOTHER CHILD 
speaker's the lexeme of the 
ideas speaker, to give "Okay." 
more information in Aah ies 
the absence of a antag jie 
direct request or crashed on 
question. an island 
what do 
you think 
would 
happen?" 
"No one will 
be able to 
get over in 
the middle 


of the race. 
You mean?" 
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CATEGORIES 


Lt 


23: 


24. 


Statement 
which 
rejects 
speaker's 
feelings 
on the 
basis of 
adult 
status 


Statement 
which 
defends 
Speaker's 
point of 
view 


DEFINITIONS 


Rejects speaker's 
ideas: 


Defends view: an 
utterance which 
questions, states, 
declares, extends 
prior utterances 
on an idea, topic, 
context, and con- 
cept. 


Sh 


EXAMPLES 


MOTHER CHILD 
"Well, no. 

On the 

island. An 

island is a 

land with 

water all 

the way 

around tee 


(Mother = 2 utterances: (3) (5)) 


Context: At supper 


FATHER MOTHER CHILD 
(Yells for 
mum) 
"Hey, 

you're 

a little 

jealous 

or what? 

You 

think 

you're 

on MASH 

or what?" 


(Father = 1 utterance: (2)) 


Context: Playing with Magnet 


Kit 
MOTHER CHILD 
"Playing ball." 
"Playing 
aye t ec 
“Lbad tSawhat 1 
want to do." 
"And that's 
what you'd 
like to do?" 


"Uhmmm. " 
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CATEGORIES DEFINITIONS EXAMPLES 
MOTHER CHILD 

"When you get 

into school 

you won't be 

able to do 

tha tee 
"T got to be 
a boy to do 
tid 
"T gotta be 
a boy!" 


25. Statement 
which 
directs 
actions in 
order to 
provide 
an ade- 
quate 
represen- 
tation of 
the 
verbal 
inter- 
actions 


Directs actions: an 
utterance which 
Suggests that the 
Speaker change his/ 
her manipulative 
Strategies which 
facilitate thinking 
on topic, idea, 
concept or context. 


TEST OF CATEGORIES 


(Mother = 5 utterances: (1, 3, 
ey ee) 


Context: Playing with Magnet 


Kit 


FATHER 


"Oh-oh. That's 
an elastic. 
There's no 
metal in 
Glastitc. 


CHILD 


an (=) 0a Maa 
trying, I ‘°m 
trying to see 
iia lecanepick 
up these big 
thingsse. 


(Father = 1 utterance: (2)) 


In order to determine the reliability of the foregoing twenty- 


five categories, these were applied to the oral language samples by 


one mother who participated in a story telling and discussion task 


with her pre-school child. 


The purpose of this application was mainly 


to identify the degree of agreement between the researcher and mother 


on the intent of each categorized utterance. 


There was 92% of agreement. 
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APPENDIX G 


CONVENTIONS AND LAYOUT OF TRANSCRIPTS 


Some of the thinking which underlies the layout and conventions 
of the presentation of the Bristol Studies conducted by Wells et al, 
(1981), will be reflected in the presentation of the transcripts of 
Subjects used in this study. 


a) In Tasks 2(a) and 2(b), the age of the child participant, the 
parent he or she is interacting with and the physical context (activity) 
will be stated at the beginning of each of the subject's transcripts. 


The utterances will be presented in the following outline: 
Column (1): the speech used by the adult; Column (2): the speech 
used by the child participant. Consecutive numerical place holders 
will reflect the turn taking utterances as they occured in the inter- 
actions. Each new utterance will be indicated by a numerical symbol. 


b) In Task 1(a) and (b), Column (1) will indicate the original text 
of the stories, as read by the parent. Column (2) will indicate the 
utterances which the parent uses to explain, embellish, direct 
attention, check the child's attentiveness or to question the child's 
thinking in relation to the themes reflected through the text and 
illustrations. Column (3) will indicate the child's utterances. 


c) In Task 3, one column will be allocated to each member of the 
family present at supper. In Column (1) the father's speech will be 
indicated while in columns (2) and (3) the mother's speech and the 
speech of the child focused on in all other tasks, will be respectively 
indicated. All other columns will represent the other members of 

the family beginning with the oldest child directly following column 
(3) to the youngest in the final column. 


d) Interpretations of utterances and descriptions of tone of voice, 
where applicable, are enclosed in round brackets ( ) and included 
immediately after the utterance to which they apply. 


Utterances, or parts of utterances about which there is doubt 
are enclosed in angular brackets ; where two interpretations are 
possible they are both given, separated by an oblique stroke. 


Conventional symbols of punctuation will be used to indicate 
emphasis relative to tone and function of the utterance: to question, 
to exclaim, to personify. 


An asterisk will indicate an unintelligible utterance. The 


number of asterisks will therefore indicate the number of words which 
may have been intended. 


aS tS 
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..., Stops, ..., indicate pauses over short and other periods not 
exceeding 30 seconds. 


Where utterances overlap because both speakers speak at once, 
the overlapping portions are underlined. 


~ Indicates a hiatus, either because the utterance is incomplete 
Or because the speaker makes a fresh start at the word or utterance. 


(V) Indicates that the preceding word was used as a vocative, to 
call or hold the attention of the addressee. 


it i) 


Inverted commas are used to enclose utterances considered to be 
"speech for self". 


e) The term statement and utterance will be used interchangeably 
and will mean, in this study: all the words used to convey an idea, 
and/or thought before a twenty seconds pause. Numerical symbols 
will indicate a new statement or utterance. 
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APPENDIX H 


SAMPLE OF CODED TRANSCRIPT 

TASK 2(a): Picture Making with Stickers 
DYAD: Father and Mealie 

AGE ser 


FATHER MEALIE 


Well, what sort of monkey business 
is going on here? ai 


(Laughs ) 
Dad, could you put on the tape 
and let me listen to it. 245 
You wanna listen to it? 
Sure. 
Okay. 15” Okay. 
VE. ti , Ly 
Now, here's some stickers. 
as 
Now, you're supposed to take 
them, put them on the card 
and we'll make pictures. 9 
Yes. 


Pictures? lz 
Put a little water in this 
glass. - 
a For what? 
Okay, wait. Don't make a mess. 
on ey, 
Do you want me to help you take 
the pictures off the card. 4_47 
Now 2 couldtdo git< kes 


Guess what, you have to push 

them out this way. 
Okay. Which ones do you want oa 
OTs 2 

One of these off. 
One of these off - which 
one? The hockey player? 

- This one. This one. 2 

Yes. 


He's got the skates on. You 
mean you put it right on the 
water? 

No. You just put water on 

your finger and get it wet. 

That's all you have to do 

honey. 


ee ney 
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FATHER 
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MEALIE 





Uhmm. S. don't make any 
noise, uhmm. 94 


It's a big giraffe. What other 
pictures are you going to put 
on? 4 


Oh, no. Whatever pictures 
you want. 3 


Okay. Yes. y 


Whereabouts are you going to put 
that one now? 4 


That's sticky back. You don't 
have to put water on. .=— 


Bir ion@s e.OUrnickK Out the 
pictures. Which pictures you 
want? 4 


This space one here. 


What's the name of that one? 
Do you know? 4 


Is it Star Wars? Here we are. 


“= 


Wherever you want. Make a 
picture of all of it now. 2 > 


Okay. 
uy 
What else would you like? : 


Uhhmm. Are you gonna try and 
make something that tells a 
story? 5 

Okay. You put that one now. 


oie 


Yes. S. has to be quiet, CU 


This giraffe is big. 


You mean you're supposed to put 
all of them on. a 


We get to keep them forever, 
right? 


1 
I'm gonna put Wiel 


I'm gonna put that there. 
There. 3 


I want this one. Space. 


No, this one. 
5 


Uh hm. (No) 2 


Can I put this one here? o 


I think I'll try a flying 2 
Saucer. 


Uni. 181 I pubetnis -tuntresone 
TNS. dSeesbigetuniie. 


Uhhmm. 137 


Bidsputmitemont inathe 
corner now. a 
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MEALIE 





FATHER 
Okay. Whichever way you want to 
go. 3 
Very good. 


+ 


Is that more fun than coloring? 
“| 


Okay. What else do you want 
on? We've got ships. We got 
animals. We got space crafts. 
We have reptiles and birds. 
And we got althletes. 

7 


Okay. > 


No. That doesn't matter. 
b as 


Sure. Do you wnat to put 
anything else? You don't 
have to put anything else if 
you don't want to. Put 
whatever you want on that. 
Then you can turn it over 
and make another one. 20 


No. I think that looks pretty 


nice now. 23 


Yorn. ” 


Okay. Pretty neat the way 
Chev oc Chee) ts. 


No. You stand up here... 


You might fall asleep. Okay. 
oF 


Yes? 


R-yeight like that. 5 
Like that. 9 


Yeh. 
Ss 


The next one will go, right 
beside this. 
O-o-ops. That doesn't matter. 2 


I already know what that looks 
like. 3 


eis Cee 
feeits Cee 
AnTCer One eee 


Yoho BUL S| OOkta beth Saonee cy 


Peloink. tie. lOce Nese cO, UUnuL 
there. 3 


Put it down. 
can. 


As close as you 
255 


Yeh. Could I sit in there. 
NOR eeu S Sm le con ta uuumue 


Oh. It's harder for me. 3 
My picture is almost done. 
Daddy, what 2 

What is this? = 
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FATHER MEALIE 





I don't know. I can't see that 
right now. Okay you put it all Wee put “on the pictpre Tirst. > 
on. It looks like a lizard. 2 
[-dOLtd Uta tease taradsS lecan. 
RO lss00csac) comme) 0chc ames 
You gonna put anything else 
down there? es 
Let's see. What do you think 
about one a these? 
Whas that? 4 
A space ship. 2 
Is that a space ship or an 
aeroplane? 5 
A space ship. Now only a part 
OnMt Sistlent” = 
Right. 
Okay. Where are about you 
gonna put that one there? 
I'l] put it behind the other 
Space ship. 2 
Are they gonna run into each 
other? Or are they gonna 
run far away than the other? 
oF Dad. It looks close but they're * 
farther away. 
Onrvm@ I seel. — Because is not a real XXXX 
be It's a real picture. I know 
whas gonna happen to it. It's 
gonna crash. 2 
What kind of a story are you 
trying to tell? 
a I'm trying to tell a space ship 
story. Of XX and ships and 
generals and and lizards in it. 


And. 5) 
You'll have to look at them. 
I'm not quite sure if that's a 
lizard or not. 
Just look that up.as 
Daddy eas 


What? 
When I put it on the radio, that's 
the story I'll talk about. 
Ivmegonne: putea craft init. 3 
Well, there you are. 
a Thank you. 4} 


Now, guess where this can go? 
Just pretend it's biting that 
lizard. A 

Okay. 
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FATHER 


MEALIE 





Looks kind of interesting. 
Okay. Now what you're gonna 
do? 

You wanna do another one on 
the back? Or you want to put 
some more on the eee 


Okay. You wanna fill the 
front up do you? 25 


You really did a nice job. y 


You're putting them on there 
very neat. Y 


Uhhm. Umm. This really 
Sticks well. 3 


You're gonna put anything on 


i} 
Dere-mUr yOUlresconna 5 


Well just be careful. Turn 
it the other side. Then you 
won't wet the rest of it.qge 


Some of them aren't quite 
out right. There, that's 
pretty good. 2, 


That won't matter. 
3 


Oh, that's what they're 
gonna do. |S 


You think they'd watch those 
space ships going above 
LENO Se 


Uhmmm. 


Ly 


Getring 1t.01s 1cs Ss 


I wanna do this one. 3 


No. I think this one looks 
good so I'll fill the front 
up. 3 


Yeh. Cause the front is a 
nice one. > 

I know. = 

I want do what I had to do 
like thestirst time. ints 4s 
Shaped like this. So it 

like they're three ships.s 


That looks neat. 2 
Mens 


I'm just gonna finish. I'm 
JUSt a Ones eda tte iced 


TItt le bit us teaniitriec bit. 2 


Okay. I'm doing it. is 


Yeh. That's ah... © 


Uh uhm. They're gonna play 
with each other. 2 


Yeh. Look at that. 7 


It got hit by the an Ds 


O19 
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FATHER 


OieltacouRns taby  tne.tai |. 
Well, those space ships 


pretty low on the ground then. 


Or are those animals in the 
air? 5 


What is that? Ly 


The space ships they're gonna 
be landing on them avy 
Okay. Do you wanna do 

another one on the other 


Side. {We 


Oh. There is it. Here this 
tells you what that is. 

That, iSeand i zarde 

BUke. £3 


See, there's the names of 
these. Of the reptiles and 
the birds. 2 


Okay. That is a Marine 
Iguana. 


Yeah. 
L 


It may live in one of these 
islands. 


e 


Well, you can put them in any 
place you want, but you got 
them just about the same way 
you took them off the thing, 
and. - 


MEALIE 


No. Those animals 





are on the ground as they 


Suppose to. 
Look at this one. 32 


You know what I got here? 


Yeh. .- 


3 


I'm gonna finish. I'm just 


gonna fill in that. 3 


I think I'd better put this 


on. = 


What this one with these 
kinda ripples? 


[Se he ees: 


Can you turn this thing u 
please. ow 


Which one? There's only 
on here. 5 


Dad, look at that. These 
are in the right place. 
they Daddy? > 


p 


two 


Aren't 
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FATHER 





And this one here, down here 
is quite hard to get off. 
It's not quite perforated 
properly. 3 


Cure 1e's awiully hard. 
Cause it's ripping. 


No, no. There was not water 
needed for any. 2 


Un. b0V. 5- 


Well, maybe. They didn't 
make them too good. That's 
what. They should be told 
about that. 2, 


I'm sorry honey. 


he 


Okay. You go ahead and 
Piiisieiee [les noc COMING 
off properly. 3 


Oh, you're doing a good job. 
Very careful. That's good. 


Oh. It stuck on me too. 


Now, what kind of a story are 
you gonna tell with this? 


You got a story made up that 
you're gonna tell the rest 
of the family and your 
Priends? “(3 


MEALIE 


Yes. You see, I did have 
many things. 2 


Uhmm. 4} 


Hey daddy, look what I even 
did. I even put this on. 
That doesn't matter that I'm 


not putting the sticker right. 5 


Daddy when are we gonna start 
putting water? 4 


Maybe put some on the other 
Side. as 


Oh. 19 


Ifyou do™tGcas | ttle soi CesOn 
Just hang on. I'm gonna 
Linisg att now. 2 


Just have to do it very carefuly. 


It's sticking on me. 


I'l] tell you when I'm done 
DULLING etnias 3 


Uhmm. Mrs. Y. is teaching us 


how to take our time. Like in 
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FATHER 


MEALIE 





You've done all your alphabet? 


The alphabet? 7 


Did you tell them which way 
you should have done it? 

Do you know one goes - which 
one of the letters comes 
when. Like a,b,c,d (the 
latter is sung) 4 


Well, she's quite a bit 
younger than you are. 2 


How you're coming there, 
ie? 
sweetie: Db 


Eight months? eS 


And you're taller than him 
aren te yous = 


He is? oy 


Were you out in your bare 
feet today? 4 


Are you gonna put something 
else on there. Or what are 
you gonna He 


Hippopotamus, right. 


Ly 


You've got all the ones with 
sails. It doesn't have a 
motor. 8 


printing we have to take our 
time. All I have to do is X 
now. 3 


They mixed the alphabet al] up. 
3 


Yeh. 

But S. goes - a,b,c,e,r,s 
(Laughs) But she doesn't know 
the alphabet very good. 3 


Ae 
ener: 


I'm eight months older than C.2 


Cause I'm five and he is we Ho 


No. He is taller than me. 2 


That's what I was thinking. : 


No. I wore my socks today... 


lL thinks be liedo*thesouner’ side. 
And this story's about hockey 
players, um, um, and 
hippopotamus. 3- 


And turtles. And space ships 
and a ship. - And ah. And 
the lizard anda 46 


Am and the lizard and a crab 
and ah - Iguana - and ah - ah 
rhinocerous. 


Thatesthe storyeys * 
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FATHER 


Touseinteres ting. ©, 


These all - like the lizard and 
the turtle and the crab, they all 
go in the water. You got them 


all at the bottom. And the 
iguana goes into the water. 


can swim I believe. We'd have 


to look it up. But these 
these three animals are on 
land. 


And where where is does hockey 


play? 


On frozen water. So its up in 


the corner. 
= 


They all need water. 

Okay. You're gonna go one 
on the back? 

Should I do one on the back 
for you? 4 

Okay. Football HN 


Okay. _ 
\o 


Most of them come off pretty 
easily, but some of them 
don't come a Ta, 


Boy, you're very good with 
our hands, aren't you. 3 


323 


MEALIE 


Like these go in water and 
these go in probably frozen 
water. They're all modern 
stuff. (Referring to ships, 
and space ships) 2 


Yeh. Uy 


Yep. I'm gonna do one on 
the back. 2 


You c- You can put that one on. 


Yeh. And I'll put the dragon. , 


At least some of them aren't 
punch out. Not punched out. 2 


Daddy, if you want the X we 
can get something else with it.2 


But I don'tethere is anything 
elise. 2 


BUtethIS one. LOOkwatel tc 
never even ripped it. 
Daddy I'm gonna rip this one. 2 


I know. I am very gentle and 
I take my time. 2} 
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FATHER MEALIE 
You are and that's nice know. 
How come you hit me so much if 
you're so gentle? 4 
Dad, I'm gentle on this. * 


Oh. I see. 
Where's that football player? 
7 


Like that? 
5 
Okay. 
be 
Oh, he's running. 2 


He just came from behind the 
giratte. . 


Another space craft? 
= 


This one is flying over taking 
a look at everything. 
Uhmmm. Very good. 


Wherever you want. 5 


You're right. 
That's an elephant. Now I'm 


going to put this elephant 
on there. 


You wanna put it on? 


7 


But sometimes I play fight 
and sometimes I-we get into 
a fight. A real fight. 2 


Right there. 
= 


Yessy 


I meant to see his foot * 


down, but that doesn't 
matter. 2 


Yenkagnt. ey 


Yes, now. 

I think we'd better -- What's 
this? A ship. Another 

ship2. 4 


Vel. Yothattcoul dpgohens 

And el ly putethissonas, 

Daddy took®at. thiseoolyjust 
goteoff thishone. sn_ 

Where should I put this one? ~ 
Guess what daddy. 

I'm gonna put this one, right 
like that. If the stick comes 
of him, then he'll put them in 
tChegwal eins 


; ? 
What is that? es 


ledon tewant thet. 


No. That's okay. * 


I didn't really want that on 
there but go ahead. 3 


No. Go ahead. 
> 
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FATHER 


g25 


MEALIE 





Let's put it ON. oe 


That's fine. We're gonna put 
he, oe Co) ale there. , 


That elephant's coming right 
at him and he's gonna kick 
everybody out of the Xa 


* NR Ay 


He's ah doing the hurdle, 


I don't know what his name is. 


3 
Albatross. A bird.» 
There are some stories which 
you're gonna take in school 
sometime that have about 
albatrosses. % 


Are you gonna tell us the 
story tonight? . 


* What? 5 


O-o-oh, this stuff is not 
too good honey -.. 


NOwmiatiinoOusedOlnGh 1 Gatas bs 
It's just that the paper is 
not cut properly and it's 
ripping rather than coming 
off properly. 2 


Yeb® non 
Look what will happen to ams 
D-aa-dd z 


You're putting them so high up...- 


I know. 
Daddy, what happened to him? 4 


What's his name? 
ey 


I don want know what that's 
about. 3 


Can you put it up there?9 
Now, where shall I put this? 
I'll put it r-i-ght here, 


Since there's no-nobody else 
bugging him here. a 


Yeh. 

That doesn't matter daddy. 3 * 
This little bit came off at 

the back, look daddy. 

What shall we do? 

PELL COM tes 

I'l] take my time. 2 


You're doing it fast wae 
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FATHER MEALIE 
So why don't you put it * 
down, and then we'll put it 


Well, if there's room. 


+ 


Sure. That's very good 


4 


Fine. 
You put in whatever you want. 


= 
What would you like to put in? 
a 


What? 
5 


That's craft paper, isn't Y 


Now. we'll put them back 
into this box now. 
Very Cis 


back on. at 


On little sticker. How, 
where do you think we should 
put it? Right here. 2 


Nope. Right here might be 
good. There we go. There 
isn't enought room - isn't it?s 


And now, we'll just need one 


little thing to fit in there. 
AnGelecnink 1 Uns Tae 


I shouldn't a have this one 
Te lite 5 


4 
Guess what? . 


Somebody in kindergarten can't 
Say everything. 3, 


If she's gonna say - on - she's * 
gonna Say - gan ant. 3 


Is it craft paper? 
nerves. 


Done. Dad, now can we listen 
to the tape? _ 
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SAMPLE OF CODED TRANSCRIPT 
TASK 3: MEALTE'S FAMILY AT SUPPER 


fe \ yee 
FATHER MOTHER MEALIE BROTHER BABY 
Could he have (Makes a sound 
a little meat which Dad inter- 
too? 7 prets aS a 
request) 
(Replies) 
Okay. You're 
gonna 100k 
after that 
are you? 
Okay. 7 
(Baby repeats 
sound) 
Is this home 
made chicken? 7 
Isn't some- 
body going 
to say Grace 
-- or? ) 
Yeh. We're 
all gonna 
say Grace 
and sing 
the Apple- 
Seecea us 
Raise your 
hands... &- 
(Laughs ) wa 


(All members of family sing their Grace before meal) 


didnt 
know how 
tO. Sind at 
OkayV.ahndat-s 
fine. 
ne Oh. It's 
a sweet 
song for 
yous 3) 
thought 
you knew 
ME 4 
X wasn't 
Singing _ 
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FATHER MOTHER MEALIE BROTHER BABY 
either, was 
he? 
(Laughs) 
Is that good 
young man? 
4 What were you 
guys doing 
outside. 7 
Nothing.3 
Nothing! _ 
° Just watching 
xe 2 
Watching him 
work on the 
go cart. 4 
Uhmm. 4 
Can use the 
jello.2 
He's been (Baby makes 
working on humming sounds 
Eaoauedo cart Mama, nah-nah- 
for quite nah) 
a while. 
Wasn't he? 
& Right.4 
X How's 
that. Vs 
Oh, he's 
just been 
playing 
with it., ; 
You know 
what's the 
firebird 
has in 
eels ane it? 
3 hm. : 
No 
a There's gold 
and it says 
Firebird. 
and it's all 
painted 
black - the e 
Sides is in 
gold and 
Sturt ee 
Oh? 4 
and the top 
has No. 10 
Ona Gi 


3 


328 


& say rr oe 


3UJAIM a 


J 
4) 


( aipwet) 


&<- Ald 
Pal ’ 


voy. oa 
parob oyeo 


ae | 
_sgrtdson 
-) 
* 
rr 
. fi BI 
ond re 
1.7769 
‘ 
ai foe 
’ 
J ¥ 
4 e 











- 7" 
— ; 


- a yy 
» 7 f ee 
a en a 


boop ass al 


e 
' 


7 
— 


ee 
—_ 


63 tue.197 
olttd 6 
fod t'nesW 


2'ed ,f0 
nasd Jeu, 
onftystg 
at Watt 


FATHER 


Good. 


They at 
least 
could put 
te tO 
good use. 


S, 


MOTHER MEALIE 


Yeh. 
lb 


He held 
the wire, 
then he 
pulled it 
Out # 


You mean he 
can actually 


put water 
into the 
motor thing 
that kes 
made? 
4 
Yeh. 
Oh, I see. ae 
ye 
keause 
pours it 
Oune 2 
Oh, yeah, 
the 
water 
drained 


out. 


BROTHER 


He's not 
fooling 


around with 


asc. 2, 


He made - 
ten motor 


for Benjie. 


Um, Um - 
he said 
"You guys 
go get me 


a match so 


I could 
light the 
candle 
afire. 2 


Well, 
there's a 
little, 
little 
container. 


S) 


Uhmm. 


BABY 
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FATHER MOTHER MEALIE BROTHER BABY 
He takes it s 
and pours 
it Out. 2 
He asked us 
to take it 
all out and 
drains it 
out. "You 
see Tyler 
iteord is 
Outs. rT 
(Laughs) (Laughs ) (Laughs) (Laughs) 
And there 
is water 
in Benjie's 
go-cart. 
Water in 2 
a Pd 
v Uhmmm which 
must drain 
Out. " 
Uhmm? 3 
Nosh 
doesn't. 
That was 
from the 
rain. 
Oh-oh. 3 
GC Mumm-mmy 
I bet you 
(Melanie) 
is hungry. 
She didn't 
have much 
lunch. 
I didn't 
have any. 
You're a 3 
bideditl. i 
You did S 
too? (talks 
to baby). 
You never 
have seconds 
2 What did 
you have 
for lunch 
he 4 
Some (Interaction 
crackers. with dad) 
(Uhmm to 
baby) 2 Some milk 


please. z 


a 
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FATHER MOTHER 

Wiyael G 

Have you 

tyiledait. 

You just 

taste it 

and see 

what it 

tastes 

like. 25 
Just a 
Tictle 
Uhmm. 
JUS tea 
little 
Ones Dee 

This was 

good. + 
Uhmm? ,— 
Thank 
you. 

The whole a 

meal's 

good. 2 
It's good 
LSYacted Ce 
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MEALIE BROTHER BABY 


enienoe 
going to 
finish that. 


2 


lerdonaal: 
want to. 


(Me Me Me 
Me da) 


I want some 
milk 
please. 


The turnip. 2 


The potatoes 
are good 
tonight. 2 


Just this 
turnip. 
(doesnit 
seem to 
share 
others' 
opinion of 
the taste 
of the 
turnip. 2 


NO wel tas 
not. See 
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FATHER 


Well, you 


don't have to 


eat all of 
that now. 
You can eat 
it - couple 
of bites of 
Vey 2, 


Cause it is 
SO0-0-0 
deli- DEO 


-cious. 


Did you tell 
them where 
we're going 
for lunch 


tomorrow? 
4 


Great! 


MOTHER 


You ask how 

good it is. 

He loves it. 
> 


Oh, yeh. 
betorgot: 
S 


No. 


Where are 
we having 
lunch 
tomorrow 
morning? 
| 


Uh hmm. \>~ 


And d'you 
know why? 


MEALIE BROTHER BABY 


But - I 
already take 
- I already 
took three. 2 


I know, I 
think -- I 
know -- at 
the Church? 
5 


Uhmm (No) 
2 (Says 
someone's 
name ) . 
(Repeats 
name which 
B. sugges- 
ted 


earlier.) cs 
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FATHER MOTHER MEALIE BROTHER BABY 
(Says name 
of a church 
member) 2 
Uh hmm. 
It's gonna se 
be a special 
day for X. 
Aye what's 
happening 
EOpA 
tomorrow? 
I don't 
know. 
3 She's 
becoming a 
full member 
of the 
Church. , 
Mum, I'm 
a full 
member, 
aren't I?_ 
Uh huh. 2 
She's 
being 
confirmed. 
2, What d'you 
mean 
confirmed? _ 
O-h-oh. % 
Confirm 
is when 
--young 
people get 
to the age 


where they 
themselves 
Stand up 
in front 
of the 
church and 
say that 
they be- 
lieve. 
They've 
studied 
and they 
understand 
what the 
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FATHER MOTHER MEALIE BROTHER BABY 


LLL A 


Scriptures 
are all 
about. And 
they confirm 
their faith. 


Or they let 
people know 
that -- how 
would you 
put it - 
that they 
believe that 
what's in 
the Bible is 
true; 3 
I'11 drink aii yes 
thisetuils 
glass. a, 
Can you 
explain 
confirm 
for X 
Cadiso— 
Well, it's 2 
telling 
all the 
creeds and 
the doc- 
trine and 
the basic 
beliefs of 
the church 
and their 
other mean- 
ings so 
that they 
can, 
people 
quote that 
when they 
can under- 
stand it. 
And you - 
you already 
know. if 
Oh. bo 
Not me. (Da da 
Yes, you 3 da da de) 
Oem 
What?_ 
8 lejust 
wanna 


move. 
a 
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FATHER 


MOTHER MEALIE BROTHER BABY 


a EEE ————————E————e————— ESS 


I would say 
if you - in 
a year, 
you're 
gonna have 
to, because 
you won't 
be able to 
get into 
(Laughs) 
see the 
rooms .3 


Chapter 9 
Verse l 
(Breaks out 
in singing 
of - My cup 
Tse cub OT 
running 


over) u 


He's not 
Sure if he 
really is. 
He says I'm 
not hungry. 


& 


Move? Where 

do you wanna 

move to? a 

To an acre- 
age. 

Uhmm. I S 
have no 
idea. 3 


(Ta ta ta) 


That's very 
good. 3 


Did you say 2 " 
X taught 
you that 


(me me mah...) 
(addresses 
baby) 
Are you 
hungry over 
there? Okay. 
Get set. L Mama, ma ma. 


ob, 
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FATHER MOTHER MEALIE BROTHER BABY 
XX for 
dessert? 
Oh, I'm x 
sorry. 
Say, you're 
gonna eat 
or not? (To 
baby) 4 
Umm. 
it Ummm. 14 
Too busy 
Singing. (Laughs ) 
3} Um, ma, ma 
Cdsncdeu ae 
I'm not 
very 
hungry. 3 
How come? 
7 You ate up 
the pota- Da Da 
toes. Did 
you taste 
the pota- 
toes? 7 
They were 
good. You 
loved it. 
fFhis'is be 
just 
delicious. 
3 But I'm not 
very hungry. 
Well, I 3 
guess you 
shouldn't 
have had 
that ice 
cream cone 
today. 3 (Laughs ) 
What ice 
cream cone?_ Eh. 
Did you not $ at 


have an ice 
cream cone? 
(Says 2, 
child's 
name 
question- 


ingly). 
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MOTHER 


BROTHER 
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BABY 





I think that 
you have 
learnt young 
man to re- 
ceive a 
second dish 
for your 
little 
brother. 
When he sees 
the second 
dish coming 
he knows its 
Cana N 


ls) that 
smell of 
machine 
burning 
you? 7 


We may 
have to 
Sleep in 
the base- 
ment 


tonight. 
ee 


You may 
have to 
Sleep in 
the base- 
ment 
tonight. 


3 


Please, M. 

eat up at 

the table. 
ie 


Maybe. 
Y- 


Umhm. «| 4° 


= 


You can use 


my top bunk. 


Me ma, me, 
meh, meh. 
oe 


oe 


yaad . AEN TORA 


aan 


gon mt 
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FATHER MOTHER MEALIE BROTHER BABY 





Umhmm. 14 
I can't take 
that noise. 
(A machine 3 


is being 
operated 
nearby ) 
Not on your 
aie mera 
We're gonna 
take that 
top bunk 
off and I'm 
gonna set 
up the 
other bunk. 
Let me get 
started. 
ies Got to 
be set up 
anyway. = 
You're right.!° 
But where Me meh > 
will he 
sleep when 
dad's work- 
ing on it? 
On the 
bottom one. 
He'1] 
sleep on 
the bottom 
one.3 
Dad, dad, we 
don have to - 
we don have 
to make 
another bed 
X or another 
Way. 2 
Oh-da-da-da. 
That's = 
richtc.= 
L You could 


take the top 
bunk off and 
leave the 

bottom bunk 
where it is. 
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FATHER 


ee TE EE ed 


He's about 
to holler 
dear. What 
do I do 
now? 4 


X gets the 
first bed. 
The other 
bed goes 
in - 
(snicker) 
Fret's 
room. 2 


MOTHER 


Give him 
dessert 
fochere lt Ss 
hot. z 


M. gets 
those bunk 
beds when 
you're on 
your BEL 


Nene but af 
daddy doesn't 
build the 
second bunk, 
then how is 
She gonna get 
the bunk then. 


ca 


MEALIE 


BROTHER BABY 


Just move it 
up against 

the wall and 
then um, just 
put um, things 
under the 
other, on the 
top bunk, and 
then put them 
on that side 
and then on 
top of the 
other bed. 

You can do it. 2 


What's for 
dessert? 


=f 


She'll like 
it better 
now.2 


(Baby cries) 
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FATHER MOTHER MEALIE BROTHER BABY 
(snicker) 
You're a 
(snicker) 
M. (mother 3 
eye 
name 
= (snicker) 
Frets 2 
Dad's gonna 
fix up a 
board on the 
bottom bunk 
for you to 
sleep on. 3 
I'm not 
hungry. 
Aren't you = 
gonna eat 
any more 
toast? 
4 I'm not 
hungry. 
You don want S 
anything 
more? No 
Snack when 
you go to 
bed? 7 
Well, you're 
gonna wait 
at the table 
some more. 
You're 
gonna part 
with US.2 
I don want 
to. 2 
What are 
you gonna 
do tonight? 

7 I don't know. 
apie Ss 
Hey - do 
you know 
what night 
liad S 


i ? 
tonight? 7 

























Yaas eMTORA IT JAM SBuTOM. 


tinal 





(vedo tre) 

6 an uol 

_ (etna) 

yetivon) .M | 

e"tostdue 2462 Neg 
_g (omen 


sence 2° bal 
6 de ArT ; 
sa? fio biso0d 
saud mottod 
oF voy v0? 
E a0 qealz 


uoy o' neta 
369 6nnop 
Ssvom Yb ; 
a Feb 


dnsw fob voy 
onrAsyNs 

on Tstom 
naw dene 
oy OP VOY 

cg Sbed 


ox'poy ,fisw 
Stew snnop 
afde3 ond 36 
210m among 
a’ voy 

tyveq. snnop 
seu Attw 


teaw nab 
g 
sts t6hW 


q BNO 
: eangrnod ob 
Ta ie 


341 





FATHER MOTHER MEALIE BROTHER BABY 
What night?_ 
It is your 5 
bath night. 
4 I don wh - 
I'm do wanna 
bath with X. 
I'd not gonna 
have a bath 
when X's in. 
See uldedidn st 
say anthing. (Baby makes 
3 sounds) 
I'm gonna 
have a bath 
with X.3 
Uhmmmm & 
Okay. 
is Oh no. 
You're not 
gonna have 
a bath with 
ies 
(Mother 
restrains 
brother) 

23 X. When X (Baby makes 
was in the continuous 
bath, I was sounds - 
gonna bath matching the 
on that rising in- 
very same flections of 
day. But arguing 
Tm not children's 
staying voices) 
with him. 

I'm gonna 
bath. I 
was gonna 
have a bath 
a different 
day. 2 

Oh. Un- 

fortunate- 

ly, Satur- 

day night 

you both 

have to 

have your 


bath. 


So 
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FATHER 


eed 


If you're 
dirty, 


you'll have 


One every 
night. 2 


Sure. 


You're not 
gonna 
leave any 
place for 
me eh? s- 


And not go 
to school 


eh? 5 


MOTHER 


maybe this 
week when 
X has his 
bath on 

Wednesday, 
you could 
have yours 


On Tuesday. 


> 


Uhmmm. 


MEALIE 


Maybe I'] 
have mine 


on Monday. 
= 


M-u-m. 


I'm not 
hungry. 
wanna go. 


] 


I 


BROTHER 


Get one 
tomorrow 
night. Get 
one the next 
night. Get 
another one 
the next 
night. 2 


Until you're 
filthy you 
can't go in 
thesbathiys. 


But I can go 
in every 
day., 


I'm gonna 

lay in 

there all 

day and 

all night. 
is 


BABY 
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FATHER MOTHER MEALTE BROTHER BABY 
nnnrnernn i 8 ee ee ee ee 
No. 
Why do you 3 
wanna go? 
af | ‘Cause. 
There's no 
fun just 
sitting.2 
Well, mummy. s_ 
Mummy, can 
I go Mum? Ma, ma, ma 
‘al ma, UMM... 


I guess so. 
Is - 
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SAMPLE OF CODED TRANSCRIPT 
TASK 1: Story Reading and Discussion 


BOOK A: Caps for Sale by Esphyr Slobodking 
DYAD: Father and Briggs 
AGE? 5 


ORIGINAL TEXT FATHER 


How old are you? 


Do you know what 
we're gonna do now? 
Read a story. 


You wanna know what 
the story is about? 


Caps - for sale. 


Once there was a 
peddlar who sold 
caps. But he was not 
like an ordinary 
peddlar, carrying his 
wares on his back. 

He carried them on 
(ehe) -cop-on*his 
head. 


First he had his 

own checked cap, then 
a bunch of grey caps, 
then a bunch of 

brown caps, then a 
bunch of blue caps, 
and, on the very 

top, a bunch of ered 
caps. 


And these ones are 
grey. 


And what's he 
doing now? 
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BRIGSS 


Five. 


What story? 


(Laughs) 


His own's blue. And 
that's grey. 


That's bl-uu-ee! 
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ORIGINAL TEXT FATHER BRIGGS 
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He's walking down the 
street peddling hats 
-- caps right? 
Oh-oh-ye-ah. 


He walked up and 
down the streets 
holding himself very 
Straight so as not 
to upset his caps. 
As he went along he 
Called,” "Caps! Caps 
for, sale! Firty 
cents a cap!" 
Fifty cents! That's 
how much I take to 
school. 
You take fifty 
cents to school? 


One morning he 
couldn't sell any 
caps. He walked up 
and down the street 
cailang, "Caps! Caps 
for sale. Fifty 
cents a cap."  Bpt 
(no one) nobody 
wanted any caps 
that morning. No- 
body wanted even a 
cwedycap- 


He began to feel 
very hungry, but he 
had no money for 
Pe te 
How was he gonna 
get his money 
for lunch? 
I don't know. He 
couldn't because he 
has too many hats - 
caps. 
What's he gonna do 
--to get money -- 
so he can buy lunch? 


He's gotta sell one 
cap - ain't it? 
Yep. 
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ORIGINAL TEXT FATHER BRIGGS 


LL 


Sci ie Lin Coo for 3 

Wal heoLue Lie COUNTrY", 

(he said) said he. 

And he walked out of 

town - Slowly, slowly, 

so as not to upset his caps. 
(Turns page) 


He walked for a long time 
until he came to (the) a 
great big tree. "That's 
a nice place to rest." 
(he thought) thought he. 


And he sat down very 

slowly under the tree. 

and leaned back little 

by little against the tree 

(EEN SOmasenoOtastoO 

disturb the caps on his 

head. 
Why didn't he 
wanta disturb 
his caps? 


Because - ah- they 


might fall. 
That Sar 1 dntewasso 
when he would get 
up again to go and 
sell - he would 
want all his caps 
there - Right? 
Yep. 


Then he put up his 
hand to feel if they 
were straight - first 
(he checked) his own 
cap, then the gray 
caps, then the brown 
caps, then the blue 
caps (and) then the 
red caps on the very 
top. They were all 
there so he went to 
sleep. 
It's sleeptime. 
No waking up. Oh! 
he must have slept 
a long time. 
Yep. 
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He slept for a long 
time. 


When he woke up, he 

was refreshed and 

rested. 
You think he was 
hungry when he woke 
up? 


Do you? 
Yep. 


But before standing 
up he felt with his 
hand to make sure 
his caps were in the 
right place. 


All he felt (his own 
hat) own checked cap! 


He looked to the 
FLoOne Of him.) No 
caps. He looked to 
the left of him. No 
caps. He looked in 
backyoLPhim:s SNo 
caps. He looked be- 
hind the tree. No 
caps. 
What do you think 
happened to his 
caps? 
They're up in the 
tree. 
Well. Maybe some- 
body took them eh? 
Yeh. That's what 
happened. 


Then he looked up 
into the tree. And 
what do you think 
he saw? 


All o' the monkeys. 


On every branch 
sat a monkey. On 
every monkey was 
a gray, or’a 
brown, or a blue, 
or (a) red cap! 
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ORIGINAL TEXT FATHER BRIGGS 


oS a ae ah aes mem ae eS oe ee ee ee 


The peddlar looked at 
the monkeys. The 
monkeys looked at the 
peddlar. He (did not) 
didn't know what to do. 
Finally he spoke to 
them. 


"You monkeys, you" 

he said, shaking a 

fingensaththemt we "You 

give me back my caps." 

But the monkeys only 

skhook their fingers 

back at him and said, 

"Tsz, Tsz, Tsz". (Laughs) 
So, they're really 
gonna deal with 
him, ain't they? 


He's just playing a 
game maybe. He's 
just teasing so, 
they tease right 
back. 


This made the peddlar 
angry, so he shook 
both hands at them 
and said, "You 
monkeys you! You 

give me back my caps." 


But the monkeys only 
shook their hands 
back at him and 

said "(Tease) Tsz, 
(Tease) Tsz, 

(Tease) Tszet 


Now he felt quite 
angry. He stamped 
his foot, and he 
said, "You monkeys, 
you! You better 
give me back my 

caps h" tnbutethe 
monkeys only stamped 
their feet back at him 
andeSaldea Sz, aesz , 
tsz" (Tease, tease 
tease) 


348 


eaal te 


a 


f 


HSATAF 


ve 
bie 


\yoend 


pn ive 
e 9) 


Aor 


rf) 
4 


ve isa ay : yon 02 


fash armeoe 

‘arg . mre 

1 Fewt 2° on 
soya omep 
niesst Szut 
92697 YSn 

3080 






(zon 616) sE 
ol of jariw wondt a’ abib : 
























38 bextoot taLbbeq 
eit .«8YSAnC 
eta $5 batool ‘eyernon ; 
. 261 bheq 


i" 
4 


od extoqe ef yflaaks 
.meady 


"voy ,a'ednom cox” 
® tnitada ,biae So 
voy® melts ta wepak? 
“ 2zqan yu Aosd em. evte 
yino aystnom sdy 2ua 
atopit? zieds doodaa H 
vee mid;2s. Ace 
."seT),seT «kaa" 


,hLRE 


talbheg edz aban ald? 


iooda of oe ,yapae 
rats je abaad Ata 
voy" ,biee one 
vwoY ilvoy eysAqom . 
“.2eqeo ym Joad am SVEp - 


gine ayodnom ead? sue | 
abned xlets+ Aoeda © 
bos aid 3a Aoed j 
,seT (onset)” Size 
vue? (eeseT) 
",seT (sate) 


ae 
Fela 


Fae of vie 


192 at 





siti 4 


ORIGINAL TEXT FATHER 


eo pe Sua a ee a eS SS ee Ea SSS 


By this time the 
peddlar was very 
angry. He stamped 
both feet and 
shouted, "You monkeys 
you! You must give 
me back my caps. 

But the monkeys only 
stamped both their 
feet back at him 
anNOEGalo, SZ, cLSZ, 
Tsz" (Tease, Tease, 
Tease). 


At last he became so 

angry that he pulled 

off his own cap, threw 

it On the ground, and 

began to walk away. 
And what do you 
think the monkeys 
will do? 


The monkeys thought 
he was teasing, 
right? 


But then each monkey 
pulled off his (hat) 
Cap and ail the gray 
caps and all the 
brown caps and all 
the blue caps and all 
the red caps came 
flying (out) down 
out of the tree. 


So the peddlar 
picked up his caps 
and put them back on 
his head - first 

his own checked cap, 
then the gray caps, 
then the brown caps, 
then the blue caps, 
then the red caps 

on the very top. 


BRIGGS 


(Laughs) 


Throw their hats 
to the ground. 


Aha. 
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ORIGINAL TEXT 


LL 


And slowly, slowly, 
he walked back to 
town calling, 


means!) Caps fom salel" 


FATHER 


How many different 
colours of caps 
did he have? 


And his own 
checked cap. So 
he had ----- 


He had his ow-nin, 
then he had gr-ey, 
br-ow-n, bl-ue and 
red. Four differ- 
ent kinds, other 


than his own, right. 


How much was he 


asking for his caps? 
(Turns page to first 


mention of cost) 
Remember back here 
it says how much? 
How much did the 
man want for his 
caps? 


Right. 


And that's the end. 


Did you enjoy that 
little book? 


BRIGGS 


Fifty cents? 


Yeh. 


350 


ne 





25a Ad S3aTAt 
sSoevetttbh waem wok 
2969 Yo evuotoo 
Says of fb 
-w-0-- ‘ ‘-¢ 


787% ,~S-b {=a 
awo 2fA baa 
a2 ».96> bexoeno 
~ven~ bd of 


.ata-wo ett bed on 
.v9-7e bed ef men? 
na gu-fd ,f-Wwoewd 
-“S7tib wor .bSt 

redza ,2bnta 30s 


-jnoty ,awo 2td nen 
af 26w fou wom 
f2q6a et Wot parades 


+ oF 9060. areeT) 
{jzoo to norsnem 
an Assd wediemes 
‘down wor eye 2f 
aid bE dom Wor 
ard yO? *ew Wat 
{eqgs9 


dipth 
.bno od 2‘ sad? BOA 
tan? yottts bi4 


dood sTs3hl 
fie’ 


7 



























viwola ,yiwole DRA 

43 doed fsalew af 
.oniliss. awor 

“ielee rot eaqs> tsqeo" i 


SAMPLE OF CODED TRANSCRIPT 

TASK 1: Story Reading and Discussion 
BOOK B: The Little Lamb by Judy Dunn 
DYAD: Mother and Melanie 

AGE: 4 


ORIGINAL TEXT MOTHER 


Oh. -A little lamb. 
It's called - The 
Little Lamb. 


Who do you think those 
feet belong to? 


To you? 


Let's see. The Little 
Lamb. 


Oh! Look at all the 
Sheep. There's a 
black one. 


One afternoon in 

early spring, Emmy 

walked over to the 

Wetherbee Farm. 

There were twenty 

newborn lambs in the 

flock, and Emmy 

couldn't wait to see 

them. 
There's new calves, 
aren't they? 


(Baby screams) 


Yeh. 


MELANIE 


Me. 


Would it record on 
the tape? 
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ORIGINAL TEXT 


All the lambs had 
long, wobbly legs 
and little pointed 
hoofs. Most of 

them were white, but 
a few were black. 
Emmy stood on a rock 
and watched them 
follow their 

mothers into the 
barn. 


Mother sheep usually 
keep their babies 
close to them. But 
one little white 
lamb wandered away 
from the ilock. He 
seemed to be lost. 


MOTHER 


Even more he's 
Screaming (Laughs) 
But that doesn't 
matter. 


Whats this? 


This here? 
that? 


What's 


Tae S eee OG Jee ac 
doesn't look like a 
dog to you? And 
that's his house over 
there, see. These 
are cows. And here 
the cows are behind 
the fence. 


Yeh - we'll make 
them -- 


Oh - oh - oh. 


MELANIE 


a ee 


Even more he's 
screaming? 


Aa-h- 


Goat? 


Sheep. 


Ca lite 


Where do they come 


in there? 


No. 


Where. 


No. 


one 
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ORIGINAL TEXT MOTHER MELANIE 


re nn en ne reer EE eIInEE EI II IEEE SIRES! 


Baa-baa-baa he cried. 

Emmy jumped off the 

rock and the little 

Lanberanm right up to 

her. 
Now whose feet do 
you think they are? 

Emmy's. 

Right! They're 
Emmy's feet. 

Mrs. Wetherbee asked 

Emmy if she would like 

to take care of the 

lamb until he was big 

enough to come back to 

the flock. He had a 

twin brother, and 

their mother did not 

have enough milk for 

two babies. 


Emmy was to happy she 
bent over and kissed 
the little lamb. Then 
she gently picked him 
up and carried him 
home. 


He was cuddly and 
warm, and she could 
feel his heart beat- 
ing. Emmy decided to 
call her lamb Timothy. 
Look at how she's 
cuddled up to him. 
I know. 
Isn't that cute? 
What's she doing 
now? 
She's feeding it. 
What's she using? 
A bottle. 
What kind of a 
bottle? 
Baby's. 
Right. How come 
they feed lambs 
with babies' 
bottles? 
Because they can't 
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ORIGINAL TEXT 


SY 


That evening Emmy 
heated milk for her 
lamb. She sat down 
under the maple tree 
and gave him his 
bottle. 


At first he wiggled 
and chewed the rubber 
nipple. Warm milk 
was all over Emmy. 
But Timothy quickly 
learned to sit still 
ana Grink his milk. 


Emmy waS a good 
mother to Timothy. 
She fed him twice a 
day and gave him 
plenty of love. Soon 
Timothy followed Emmy 
wherever she went. 


By summertime the 
Little lamb didn't 
need to drink milk 
from a bottle any 
more. He was big 
enough to eat grain 
Git.of a dish. His 
fleece had grown thick 
and wooly. 


MOTHER 


Why couldn't she 
drink from her 
mother? 


The mother had 
twins, remember? 


Thatisenight. 


MELANIE 


drink ordinary out 
of a glass. 


They could drink 
ordinary, but not 
out of a glass. 


Because she's not 
there. 


Right. And because 


she didn't have 
enough milk for two 
babies. 
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ORIGINAL TEXT MOTHER MELANIE 


LL 


What is his fleece? 
Do you know? 


Wool. 
That's right! 
Emmy put a collar and 
bell around Timothy's 
neck. He slept in 
the barn, curled up 
in the warm straw out- 
Side the horse's stall. 
See the horse. He's 
got a white diamond 
on his forehead. 
See? 
Where? 


Right here. See? 
A diamond? 
How come they put 
it there? * 
They didn't. It 
just grows in the 
horse's hair. A part 
of his hair comes in 
reddish brown and the 
other part has this 
white and it looks 
like a diamond - 
where it's white. 
Don't read now. 
Why? 
‘Cause I have to go 
to the bathroom. 
Oh! Okay. 


On sunny summer days, 
Emmy and Timothy 

went to the fields 
together. While they 
played hide-and-seek. 
Midnight the cat 
chased after bumble- 
bees. 


Emmy would hide in 
Enemtaldmgrass. —. But 
sooner or later 
Timothy always found 
her. 
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ORIGINAL TEXT MOTHER MELANIE 





What's the bumblebee 
doing? 
Taking honey. 
*Taking the nectar 
out of the flower to 
make honey, right? 


What's she doing? 


Hiding. 
Oh, yes. She's 
hiding in the grass, 
isn't she? She's 
having fun, isn't 
she? 
Yes. 


Ole LOOK mE Heats c 
can't see her, can 
he? 
Yeh. (Laughs) 


When Timothy was 
tired, he plopped 
down to rest on 
Emmy's lap. 
He's asleep. 
Asleep. 


Sometimes Emmy 
liked to make dan- 
delion chains and 
pretend she was a 
princess. 


The only trouble 

was - Timothy - 

ee S elas S 

dandelions. (Laughs) Dandelions. 


Thatss*govetnat. 
She made one for 
Timothy too. 
(Laughs) 
And he'll eat the 
dandelions. 
Oh-oh. What 
Happened. 
Timothy is gonna 
eat the apples so he 
spilt them. 
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ORIGINAL TEXT 


MOTHER 


MELANIE 


neem en nnn ne ee eed 


When Emmy wasn't 
around to play, 
Timothy always 
seemed to get into 
mischief. 


He would rub his back 
against the sheets on 
the clothes line or 
jump into the laundry 
basket for a nap. 


One morning Timothy 
tipped over a basket 
On the porch. 
Bumpity-bumpity-bump. 


A whole bushel of 
apples bounced down 
the steps. 


Then Timothy 
scampered into the 
garden. He ate the 
tops off all the 
radishes and 


And what did he do 
over here? 


In what? 


Oh! I wish you 
would. But no, you're 
not. 


Welle a. t)Saqustea 
SLOry. 


He's asleep. 


(Laughs) 
The clothes basket. 


How come they have to 
reach this on the tape? 


How come I wouldn't be 
having the lamb to 
hold and stuff? 


Well, how come they're 


talking about lamb? 


You mean I not gonna 
be doing this? 
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ORIGINAL TEXT MOTHER 


MELANIE 


nen ee eel 


trampled the lettuce 
plants. 


After that he started 

eating the primroses. 
Goodness. Do you 
think Emmy's mother 
would like that? 


Emmy found Timothy 
hiding behind the 
house - full of 
vegetables and 
flowers and feeling 
quite sick. She 
poured some medicine 
into a spoon and 
Timothy swallowed 

rie! ga Be. 


No. Off the spoon, 
see? 


He's gonna get it 
off the spoon. 


The next day 

Timothy was feeling 

fine. 
And what was 
happening? 


Right. 


Emmy decided to give 
hima bath. She 


She's combing him 
to make his hair 
nice and smooth, 

to take the tangles 
out like we used to 
do with your hair. 


Not at all. 


Is he getting the 
bottle? 


She's giving him a 
bath. 


How come she's doing 


that? 


One 


Yeh. Sh-sh-sh. 
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ORIGINAL TEXT MOTHER MELANIE 
She wanted him to look 
his best because they 
were going to a birth- (Laughs) (Laughs ) 


day party. Emmy 
filled the washtub 
with warm, soapy 
water and scrubbed 
Timothy's ears and 
Shin. 


She shampooed his 
ELeece Une 1) was 
soft and white. 


Then she rubbed him 
down with a fuzzy 
towel. Later on, 
when he was dry she 
combed his woolly 
Oa. 


Emmy's father drove 
them to the party in 
his truck. Emmy was 
wearing her party 
dress, and Timothy 
had a new purple 
leash. 


The birthday party 
Was Ole Sm O tmeislinte 


(Laughs heartily) 
(Laughs ) That's funny. 
Would you take him 
along to a birth- 


day party? 
No. (Laughs) 
He should go to a 
lamb birthday party. 
A what? 
A lamb birthday 
party. 
A lamb birthday 
party. 
A lambkin. * 
Well, maybe it is. 
(Laughs) 


Th-a-a-ts why he-she 
took him. 

Why?* Because she 

had a new leash for 

him. 
Yeah. 
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ORIGINAL TEXT MOTHER MELANIE 
All the children wore 
paper hats, and bright 
balloons hung over the 
table. 
When the children sat 
down for ice cream and 
cake, Emmy tied her 
lamb to the table to 
keep him close. 
Suddenly...BANG...a 
balloon popped. 
What do you think is 
going to happen? 
Can we look? 
Do you think there's 
gonna be a surprise? 
0-o0-0-oh. 


The loud noise 
frightened Timothy. 
He tried to run away. 


The table collapsed, 
the ice cream spilt 
and the cake slid to 
the ground. What a 
mess! 


That evening, Emmy's 
father said Timothy 
was getting to big 
to keep as a pet. 


Do you think it was a 
good idea to take 
Timothy to the birth- 
day party? 


Not really, eh? 


What'd mean? 


Oh-o-o-h. No. 
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ORIGINAL TEXT 


Early the next morning 
Emmy walked Timothy to 
the Wetherbee Farm. 
She hugged Timothy's 
woolly neck and 
promised to visit 
whenever she could 


Then she took off his 
purple leash and 
Timothy scampered out 
to meet the flock. 


He buried his nose in 
a clover patch, and 
graced with the other 
sheep in the morning 
sun. 


Timothy was back 
where he belonged. 
Now there were 
twenty lambs again 
at the Wetherbee 
Bela". 


MOTHER 


Do you think he 
was happy? 


Yeh. She's going to 
visit him often, she 
Said didn't she? 


MELANIE 


(Laughs ) 


Yeh. And then he'll 
-she'll come back and 
see him. 
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SAMPLE OF CODED TRANSCRIPT 


SEZ 


TASK 2(a): Picture Making with Stickers 


DYAD: Mother and Ranny 
AGES) 3 


MOTHER 


Okay. This is some game. Do 
you know what they are? 


What are the men doing? 


What kind of stickers are 
these? 


Right. And what are these? 


And what's this one? 


It's called an albatross. 
Do you see the sea lion? 
Atlantic water. 

Marine water. 


Do you know what marine water 
is? 


WelteeiG Setor things which * 
can only be in water. 


Now. What the lady will like 
us to do is. We can put all 
those stickers, and some more 
if you like and then if you 
would like to stick some of 
these stickers and make a 
picture on both sides. 


RANNY 


Yes. Stickers. These are men. 
Playing basketball. 


And that one's stickers too. 


Elephant, giraffe, alligator. 
Birds. = 


Tedonet KNOW. ne bd rae 
1ikesthasy 


Yeh. 


No. 


Oh. 


Uhmm. 


I'1]1 do about two. 



















73 ea a 
TUIMIMAST 8300930, TIGRE 
aradotye atthe gatiam emdatt- 2(6)S CAT 
qare’ tne VadI0M > 


» vaaA = 
7 


. ! 
exire - hh 


fe i 











oG .seo ence ef 2747 veto 7 
fers yard fara wood voy 


fonfob (To of? $16 ta 


e175 299%5r7e to hain dsc 
Sooatt 


Capeda avs tat bnA .38RrA 


Cans 2tat 2’ dane DAA 


riotisdéife ne balisa 2st 
Thor; #$2 sft gaz voy, of 
1sde0 2hinsldA 

t9ifw antres . 


aeigw ontisn Jory wond yoy au 
fer 


# fstdw epnietr wot 22h is 
stew af ad ying ney 







siti iliw ybal afd Je me 
ffs tug n6> OW ..2f ob OF 


= 


363 


MOTHER RANNY 


=a SLES eae te etor RNG lRapeemspatineioeeesomeeeeeeeeeeees eee Se nnn eee 


What are you gonna do about it? 
I'm gonna put some on my letters 
and some on my stickers thing 
(paper provided). And then I'm 


gonna put one of these on one x 
Side, and then another one on 
this side. 


Okay. Or you can make a deco- 

ration of space ships on one 

Side. 
O-o-h, really. 

Do you know how to put those 

stickers on? 
Yes. 

How? 
Just take them out the card 
and you peel them off. 

You mean if you peel them off 

then they'll stick here. a 
Yes. 

Oh, excellent. 

Okay. 

Good. 


Do you know what this one 
Says? 
What? 
Fruits and Flowers. 
Uhhuh. 
Then you could pretent that 
this boat is way out in the 
ocean and it's coming to 
this island where there is 
a whole bunch of fr- 
fruits and flowers. z 
Right. 
Oh-oh. 
And that big ship must be 
going to -? 
Disneyland. Pers. 


To Disneyland? Do you think 
they'll see a tiger at 
Disneyland? 
Maybe. 

What about some of the 
other stickers? 

. These aren't sticky. 
They're not sticky. How do 
you think we should get 
them on? 
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MOTHER 


Yeh. We could a bowl of 
water. Should I do that? 


What are you going to do 
with them? 


You just want to save them and 
look at them? 


Which one is that? 


You can that on on the 
tiger's feet so that it 
would look like a turtle 
Wi thedecal ont. 


Maybe, can you move this 
Sticker over? 
Oh, it's stuck forever. 


Now the ship is coming is 
coming into the island. 


That turtle is bigger than 
a hot blade. 


No. 

Land lizard. Remember 

when we went to the zoo we 
saw those little lizards in 
those cages? 


Well, it's like those. 


What you think C. will do 
when they come home and see 
you with those stickers? 


You could finish these 
pictures. 


And we could make a mobile. 
You could stick a hole 
through here and we could 
hang it up from there. 


Okay. 
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RANNY 
Water. 
* 

No. 
I'm gonna save them. 
Yeh. 
The tiger. 
You got mine pieces there. 
I'm gonna put one here. 
And this one goes here. i 
Yeah. 

* 


I don't know. 


Uhmm. 


We can hang it up there. 
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MOTHER RANNY 


RS 


And when C. and Dad come home 

let's not say anything and see 

if they notice. 
Okay. 

Can you count all your 

stickers. Count them out (Whispers - one, two, three) 

loud so we can hear. 
four, five, six, seven, eight 
nine, ten, eleven, twelve, 
thirteen, fourteen, fifteen, 
sixteen, seventeen, eighteen, 
nineteen, twenty, twenty-one, 
twenty-two, twenty-three, 
twenty-four, twenty-five, 
twenty-six, twenty-seven, 
twenty-eight, twenty-nine, 
thirty, thirty-one, thirty-two, 
thirty-three, thirty-four, 
thirty-five. 

Good. * 

Thirty-five stickers. How 

many stickers are there as hoc- 

key players? 
One, two. 

And how many stickers are 

there of elephants? 
One. 

How many stickers of iquanas? 
I don't know what they are. 

Remember there was a land 

iguana, and a marine iguana. 
(Points) 

Right. 
This is the marine one. 
And the land one. 

The land one perhaps live in 

the desert maybe. * 
I'm gonna 
Ah. Mummy, I'm gonna... 

Which one's you think C will 

like the best? 
I don't know. 

No, don't waste them. This 

is my outside jacket. We're 

gonna go plant after. So 

you should save it. It 

might go up in this wind today. * 
It crashed on the grass 
when it landed there. 
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MOTHER RANNY 


Lt 


Right on that island with the 
fruits and the flowers? 
Yeah. ‘a 
Okay. 
R-ig-ht here. 
If it crashed on an island 
what do you thing would 
happen? 
No one will be able to get 
over in the middle of the 
race, you mean? "3 
Well no, on the island. 
An island is a land with 
water all the way around it. 
And say this great big space 
Ship came and crashed all on 
the land with the ocean all 
around. What you think will 
happen to the island? x 
It would break. 


Uhmm. 
I don't know if it would 
break. It would be like * 


ahm. It would be a great big 
piece of land. It would 
probably crash down some trees. 
Do you think? 
If there was any. 


Right. 
What would that be? 
A planet. 
A planet? 
Where did you learn about 
those? C. told you? 
Aha. 3 
So what, did the space ship 
come from this planet? 
Yeh. 
And landed right on the 
island? 
Yeh. 


If he would have landed on 
the ocean right beside the 
ship, what would have 
happened? 
He would have saved. * 
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MOTHER 


a a A eR 


Good id-e-aa. 


Do you think it would have 
made waves in the ocean? 


Do you think it would have 
Splashed that boat. 


Uhmm. 

I bet that boat really rocked 
the space ship came crashing 

down. 

We have some little stickers 

which you can stick up here. 

Continue. to fil) up your.. 


(Laughs) 
Where are you going? 
Spoil juste-0n. Okay. 


(non-linguistic context) 


Do you need help? 


How come? 


Turtles sometimes are in the 
ocean though. 


RANNY 


He landed right here and it 
rimed right in the ocea- 

in the middle of the ocean, 
and this big ship had to 
carry him home. 


Uhhmm-m-m. 


Cause it hit its head first. 


Yeh. It hit right here by 
this front part here. 


Nah 


I'll go and get a whole 
bunch of 


I'll go get a whole bunch 
air ae 


(Returns) 


Mum, I think I'll have this 
Sti ps 


Because this whole bunch I'm 
just gonna move it over on 
this side. He (the turtle) 
should be on that. He 
shouldn't be in the middle 
of the ocean. 
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MOTHER RANNY 


an nee eEaEEEEEEEEEEEREEEEEEEIREEEEEEEEEEEEEemneneel 


BUTS nO tens t) SUG aM) cays 
The very middle. Not in the 


very middle. Okay. 


But we don't wanna punch a 
hole in him anyway, do we. 
Uh uhm (No). 
Okay. What do you say, we 
punch right in the middle. 
Uhmm. 
I think we're gonna have. 


It may not go through the 


back. 
Okay. Let's see if we can 
punch one hole right here. 
What happens if I punched a 
hole here? Would that be 
better? 
No. 
Yeh. 
Well, would you take the 
Sticker off. 
Okay. 


You shouldn't hurt that 
stce es 1 1 puette yront 
here while you punch. 


Okay. Real hard though. 
(Perforates paper) 
Excellent. 


Now, put that right on top 
of this to punch that hole. 
Then we'll put the string 
through the middle hole. 


Good. 
Okay. 


Now should we use this? 
Think you have some string 
in the kitchen. 
And that would save it as 
a decoration, isn't it? 
You bet yah. 


So then when maybe we're 
finished using it as a 
decoration for supper in 
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MOTHER 
here. You can move it to your 
bedroom. 
I suppose. 


Siaieieiust tie it to one of 
these loops in the lamp? 


Could you cut the string? 


Probably this long. Right 
here. And then if it's too 


long we could make it shorter. 


Okay. 
How low do you think it 
Should be. 


Do you think C will notice 
fe 

Should we make it higher? 
There. We'll just leave 
that string there for a 
while. 


Probably, they'll hit their 
heads on it too. 


I think they'll notice. 


Well. You could put one on 
one o' these eh. 


That's very good. 


Di you have thirty-five 
before? 


RANNY 


Or, I can move it to the 
dining room. 


Yeh. 


(Cotes 


That low. 


I don't know. 


No, that's perfect. 


Go-o-d. 


Now what do we make next? 


Well, I've got one, two, 
three, four, five, six, seven, 
eight, nine, ten, eleven, 
twelve, thirteen, fourteen, 
fifteen, sixteen, seventeen, 
eighteen, nineteen, twenty, 
twenty-one, twenty-two, 
twenty-three, twenty-four, 
twenty-five, twenty-six, 
twenty-seve. 


Yeh. 
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MOTHER RANNY 


ee need 


Which ones are your very 

favourite? x 
These ones? 

The animals? 


And these ones. 
And the ships. 


Okay. 
Can you look at the animals 
and show me which ones you 
Saw at the zoo on Saturday? 
Yes. This one and this one. 
Did you see an elephant? 


No. 

How come? 
Because we were observing * 
the new zoo. 

Right. 


And then on the other page 
of animals do you remember 
which one we say out there? 
This one? 
No. 
On the other page. 


Didn't we see the sea lion. 
And he swam upside down. 
Through the glass we saw him. 
Remember he was swimming 
then he flipped upside down? 
Yeh. 
Then I think behind the cage 
was someone. Then he Saw us. 
Aha. 
Then we saw the lizard. 
Aha. 
Okay. And what are these 
guys? 


What would be your favourite 
sport? 


This is what Mary was doing. 
She's doing the high jump 
or broad jump. 
This one. 
The ball player? (Laughs) 
I wanna be that when I grow up. 
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RANNY 





Do you? Would you be a 
pitcher or a ball catcher? 


Well, you'll have to play 
something else to be a 
batter. 


You'll be a football player 
and a ball player. Uhmm. 


Now, what would you like to 
do with the rest of your 
stickers? 


What would you do with the 
rest of your stickers? 


We could write a letter. 
Who would you like to write 
a letter to? 


W11, whichever one you like. 
Teese yVOursecer. 


That's like a 1l-on-g time 
ago when Great aunt M. came 
over to Canada. She came on 
a boat when she came from 


Czechoslovakia - that's close 


to Russia. 


So maybe you think she went 
back with a boat? 


And another time I remember 
when Great aunt M. took 
mummy to the zoo and mummy 


was just little, so she might 


like an animal. 
I don't know. 


Are you gonna put it on 
right now? 


A batter. 


Well then I wanna be a football 
player. 


Write a letter. 


Great aunt M. 


Well which one should we take. 


But you can do whatever one 
you like. 
Ta taseglce: 


Aha. 


Yes. 


Could I please have a piece 
of paper? 


Aha. 
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MOTHER 
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Okay. I'll get a piece of 
paper. 


A big piece? 
If you wanted to... 


Are you going to write a 
letter right now? 


Have you got a pen. 
Okay. 
V-e-ry good. 


What else could you draw in 
the picture? 


Rain clouds? 


Do you think it would be 
raining on the great 
Atlantic ship? 


Well. Probably it's not 
gonna be a very heavy rain, 
cause it's one cloud. 


Do you want it to bea 
very heavy rain? 


Only a sprinkle? 
Well that might do it then. 
Maybe you could draw.... 


maybe a fish jumping out 
of the water? 


O-o-h, well maybe what you 


could do is to draw the land 
way over here, then the boat 


could be going over towards 
the land, and on the land 
you could have one of the 
animals waiting to see 
Great aunt M. 


RANNY 


Yah. A big piece. 


Yeh. 
I'm gonna make waves. 


(Non-linguistic) 


R-a-in clouds. 


Yeah. 


Now what should I do? 


No. Only a little. 


Yeh. 


Yeh. 
But, if I would have (selects 


a boat) 


eylve 


a Dal 
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MOTHER RANNY 


RR 


Where should I put it? 
Uhmm. Maybe, beside here 
on this side. 

Right in here - ha? 
You can have it over there 
too, sure. 

Over the hills. 
Well, Sure. The mountains. 
Good idea. 


Do we have any animals that 
live in the mountains? From 
this lady (researcher) 
The deer. 
But not from this lady that 
we got here. 


A bird! 

TntSsdSea, band. 
What does this look like? 

Pikes thesbDirdalneciot sss 
O-h (Laughs) 


Okay. 
There's some people on it. 
A chelo. 

That.s;.d, chelio, | Okay. 


And what's that? 
Can you tell me what you're 
drawing? 
I thought you know. 
I can't see. 


Somebody with a lot of hair. 


Yeh. 
O-o-oh, neat. 
(Laughs ) 
Is that person holding the 
shovel? 
Yeah, and a pail. And there 
is only one pail. 
These are all my stickers that's 
left. 
Okay. 


You don't want to put any 
more stickers on for aunt M? 
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RANNY 


LL 


So what do you say. 


Should I take them off? 


Oh boy, they're so hard you 
might break their leg. 


Sure. 


You'd have to tell her who 
iSeries) tor sure. 


Now, I'll give this water. 

And what you have to do is 
just dip - no just your finger 
ie oeathenback-ot your 

finger and stick it, because 
if you stuck the whole 

picture in it, it would 
probably be too wet and all 
the glue would come off. 


Okay, iS he gonna be bouncing 
the ball up the mountain or 
in the sky? 


(Laughs ) 


It's not sticking too great 
Seite 


O-o-h. Look what. They're 
sticy. We just peeled it 
off wrong. So we don't need 
the water. 


So that's good news, isn't 
ite 


Yeah. But if you'd get a bowl 
of water I'll stick these on. 


No. Don't worry I'll take 
them off. 


Yeh. They're very hard. 
I broke his head. 


Should I write great aunt M. 
with one of these? 


Why don't you open one of 
this then. 


Uhmm. 


Here. 
He's going up to Heaven and 
he's watching. 


Uhmm. 


Oh! 


Yeh. 
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MOTHER RANNY 
He looks like he's happy isn't 
he? 
Okay. 


Should we put the rest of your 
Stickers away? 

Yes. But what should I write. 
Do you wannt put, love R.? 


L-o-ve and then R. 

Very good. 

And now are you gonna put 
your stickers in your drawer? 


Yep. 
Okay. 
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SAMPLE OF CODED TRANSCRIPT 

TASK 2(b): Playing With Magnet Kit 
DYAD: Mother and Jake 

AGEs. 3 


MOTHER 


Come and see this game, J.J. Come 
and look and see what it does. 


I'm not too sure but we've just 
gotta see what's going on. 


I don't know what it is. 
Do you? 

Who? 

Mickey Mouse. 


J. do you know what a magnet 
is? 


What iS a magnet. Mickey 

Mouse magnet. See, it's called 
Mickey Mouse magnet. What 

does the magnet do? What 

does the magnet do, love? 


Oh! What does that stuff do? 
Ohaook Ge Look.) Oh. 

See, it's got two magnets. 
Those are called magnets. And 
do you know what they do? 

Look at this (clicking of 
magnet picking up material) 


Okay. Why don't you dump all 
these this side. 


Oh, that's fun eh? 


JAKE 


Mum, you don't even know who 
thataase 


Yeh. 


Mickey Mouse. 


Yep. 


What does this stuff do? 


(Laughs) 
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MOTHER JAKE 


LS 


Two sponges. 
Two sponges. Yeh. 


What are all these things? 
What are these things? 


What is this? 
What is that? 
What is that J.2 


hesmisedecOnke. 1Sn t it? 
It goes on a bottle. 
Right. 
It doesn't work on the cork. 
I wonder why it doesn't 
work on a cord. 
It works on this. 
Try and see. 
Diane 
(Laughs) 
It's gonna work on this. 
Now sihatisetooesort. 
The sponge is too soft. 
Uhhmm. 
Caught it around there. 
But it will pick it up when 
it is hooked into that metal 
hool there. 
Oh. this one will work. 
Which one? 
That. 
iryethat. 
Strange. 21 holds on to 
iid waenOce 
Nedtseisn-t it? 


What about paper. Would it 
work on a piece of paper. 
Ptedidn ies vick 
It didn't work out either. 
A-a-ah. If the paper has 
a hook on it, then what 
happens? 
LEP works. 
It works. 
Oh, this one works. 
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MOTHER JAKE 


A-a-ah. If the stick has a 
what around it... 


What's that? If the stick 
has a paper clip? 
Yep. 
Aha. Then it would work. 
[ieisransecret. 
Uhhmm. Try another one. 
How many of these I could 
get? Two. 
How many? 
One, two, three. 
Four actually, because you've 
got a last one there. Right. 
And this is * 


on there. 
Tm Sie 

Yeh. 
Now, let's see. Nah. 
Laughs 


Can I go show dad? 
Look at this one. What is 
that? D'you know what that 
is? What do you do with 
that? A scrubber. 


What do you do with that? 
Scrub pots? Is that the 
Stuff you scrub pots with? 


What's in here J? 
I don't know. 

Deis. 
Isnitethatcawiul? ole os scans 
Of course. 

D'you think the magnet will 

pick that up? What d'you 


think. 

That was on that wood. 
Yeah. 

UD aan eanas 
PedOMat KNOW iT eit 1S Girt. 

Lee iSeal ice 


Tina Keil tad S..a6%4 
Try it again. 
Try it again with the magnet. 
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JAKE 


pe aps ee A ———————————————————— ee 


It's not really dirt. I 
don't know, honey. 


Put it right on there in 
the middle. 


A-a-ah. It picks it up. 


Teusamuda ehethink its$s 
metal. Maybe it's iron - 
iron, what do they call it - 
thhindSs elethank that's 
what they call it. 


Did it work on those? 
Did you try those? 


Uhhmm. 


Aa-ah. What are you doing? 


*So you're putting a hook on 
the sponge. You think then 
it will work. 


(Laughs) 

Have you ever seen a magnet 
before? What d'you think 
of that? 


U-u-h. Careful. Careful. 
Uhhmm. 

Did you try this? 

Well, try it an see. Do 
you think it will? U-u-u-h. 
Jumped up, didn't it? Try 
that again. 


(Laughs) 


(Laughs) 

SCC aoe Seats 
tis edie: 

Nos tos amud. 


I'm trying it now. Nope. 
It didn't work. This one does. 


Oh, let's try this one. Now 
it's really gonna work. 


Putting a hook on. 


Leas. donna se. 
There. (Laughs) 


[tecanspicksupethis? 


[ols Le US DUSNed ai teOite 


Uh, oh. Yep. I'm gonna 
try wthise 


Hello. It's already there. 
(Laughs ) 
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MOTHER 


iyivelueOievOles SeGlit it!) 
Stick. 


It doesn't eh? You think 
you're too soft too? 


U-u-h. It would even do 
that. 


On the other side, even. 
WoNns ba lt. 


Try it on this one then. 

It doesn't work on that one 
does it? Doesn't work on 
that one either. 
YOU-d1dne 6 


I don't know. 


(Laughs) To put on the 
balloon. 


Panedt thing isn t.it: 
Uhhmm. 

That's right. But when 
that's not on there, on 
PHdtES CICK... 

I wonder why. It has to 
have that doesn't it. It 
has to have a paper clip 
on the stick. 

Four what? Four things on 
your thing. Four paper 
GLIpS. 


Try it on these irons. 


Wouldn't it? Why? 


You don't know. 


It works on there.* 


I didn't even try this one 
and this one yet. 


No. Why two more elastics? 


To put on the balloon maybe. 


Hmm. 
But it sticks to there. 


tQethat. 


Nope. It won't work. 


Four! 


It wouldn't stick on those 
irons. 


No. 
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JAKE 


5S enn Rn SGnTRATINitiiesmeeeaeneecemeeemeeeer eee eee 


I wonder why it didn't work 
on that. That's a metal. 
You'd think it would 
Wouldn't you? 


A-a-ah. If you hook that 


paper clip in there then it 
would. 


(Laughs) You're pretty smart. 
So that works. 


Have you? 
It sticks. Oh, don't take 
it off. You don't wanna 


redhat.  iNau-s d Kind .OT 
a neat thing. 


You don't wanna play with it 
any more. 

Uhhmm. 

(Father) What happens? 


(Father) What kinds of 
EvInGs wouldall «eick up”? 


(Mother) It's a special 
kind of dirt. Iron filings 
Dechink. 

Dad's gonna do something. 
(Sets iron filings on paper 
and uses magnet to make 
filings move. ) 

O-o-o-h. (Laughs) 


That is neat. Look at the 
little ones. 


Uhhmm. 


I spilled on. 


I don't know how you can make 
them stick on. 


I don't wanna play with it 
any more. 

Maybe later. These paper 
clips go in there. 


Daddy watch this. 


This magnet will pick that up. 


(Laughs ) 


Put this on. 
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MOTHER 


JAKE 


LN 


I don't know whether that'11 
Work mem OUuCatE try 1. 


Neat, isn't it. What does 
it look like? 


A little paper clip boat? 
That is so neat. With the 
magnet underneath it. Then 
Terjustapul Seite long. 


It is just like magic. 


Okay seeOle ae \OUMLLemake it. 


You'll try a whole buch of 
paper clips in there. 
A-a-ah. 


Tnatets so funny. 


They remind me of little bugs. 


You could stay here and help 
daddy put them away now. 
Because we're all going .... 
You could show them after. 


That was a pretty nice game, 
wasn't it. You'll have to 
play with it again after- 
wards. 


VeSemie does. 


A little boat. 


[tesemagic. 
I'm just gonna try. 


ANeamIhIiSeOneniseon. 
I'll try these. 


It won*t goothrough that. 


iG webke 


(J. sings) 


It was fun. 
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SAMPLE OF CODED TRANSCRIPT 

TASK 2(b): Playing With the Magnet Kit 
DYAD: Father and Vanny - 

AGE: 4 


FATHER VANNY 


What about this. You've gotta take 
this out (staple) before we can 
get it all opened up. 
Uhmm. 


I'm breaking those XX. 
I'm a breaker. 
Oh, no. 

I'm always a breaker. 
What's it doing? 

I don't know. 

It picked this up. 
It picked this up? 

Whatever it's called. 
Wellewiieseal king Of a rod. 

A rod? 
Let's see the instructions 
in here. 


Should you play with it .. 


if you want to .. Dad? 


You are so escape gees. 


Hey Dad: S81 could "do? t. 


Look at this. 
Eeetookslikertun, ain vet? 


Yenue sous nou lcetry ait: 


Did it pick that thing up? 


Oh, yeh. 
Unintwew It can. 
What about this thing? Could 
Te pickwetnatrupe 
Yeh. 
And this? 
Yeh. Daddy. 


Ye-h. 
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FATHER 


VANNY 


a a 


What have we got here? 
Here. Try that thing here. 
Yeh. 

Well. Okay. 

I guess you can do whatever 


you want with these things. 


Uhmm. 


Lig wou Wapickhethat ups What's 
wo--. What is that? 


Yeh. Heather's helping you. 
She's cheating. 


This is a kind of a paper 
el ahee 


I know. It's got that piece 
of paper clip pushed in there 
=a etait 


Yeh. 
If we stick these together 
like this - shall we? 


Now, what you gonna do with 
them. 


Well, you gonna pick those 
up -- right? 


Wonder what these are in the 
bag here for? 


I-can*t: pick that up: 
Yeh! Daddy. 


Daddy eel Dickedelt up. 


BUtDsnOtethIS, woecer Dads 
Dade, look at this: 


PECOUICe-a a COUlGs pick eLn ys 
up. 
NOepslecanet 


Ie don. know, 


Cork. 


I know. But she's supposed 
to know. 


I can pick this up now. 


Unites sla tna nie ecole tees 
Thinks lecans trpickeciiSeupes 


Yeh. 


Yeleapelecanate 


Big deal. Ye-a-h. I Xo 
liGarOGevan 
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FATHER VANNY 


LL 


This is sure good for getting 
all over the carpet. 


What is it for? 
I don't know. 


Oh -- well. 
It feels like little metal 
filings. 
Oh. Yeh, it does. 
But right here is a big bump. 
A big bump. 
Uhmm. 
Uhmm. 
And I think the magnet would 
HIKELVeDLCKe em up DUT... 
Leadetry: 


Oh, you'll try? and how 
we're going to get rid of 
them eh? 
I don't know. 
I don't know either. 
Put them back in the bag. 
Well, but I hope they don't 
get all over the carpet. 
Ah--ah. 
You'll have to vaccuum, then. 
Aha? 
Then you'll have to vaccuum. 
Yeh - I guess maybe you will, 
won't you? 
Ah - I just need one. 
You need one? 


Bump. 
A big bump. 
Yeh - just a bump. 
Uhmm. 
Uhmm. That's big enough. 
(Sings) 
You could stick it down in 
there and see what happens. 
Okay. That's. 


See how close you could get 
to them without touching 
them. 


Just put it down. You just 
DUEhicadowntheseeti fass?. 
before they jump. See if 
they'1l] jump up. 


Yiiw 
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FATHER 
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VANNY 


me NCC e cc ccc IEEE Enamel 


Oh! They did jump a little 
bit - didn't they? 

What does it look like? 

You don't know. 

Chisel think they kind of look 


like snowflakes - a black 
snowf lake. 


Nowe tt simetalet il ings: 


kayo meLOuswane to etry 11 
again. The other one. 


*Hey - what's your hair 
doing? 


You didn't get as much on 
there. Let's try it again. 


Well, how's that? 
Is that better? 


Not too much better. Try 
it again. 


It never picked up that big 
piece though did it? 
That'll be okay. 


Oh, I'd hate to play with 
that afterwards. 


Would you try and pick up 
some other things? 


What about these things? 
Try them. 


Uh ha. 
What is that? 


isTorcgec. 


Yeheenkht Teels like dirt. 
(Laughs) 


Uhmm. Now I got it all 
dirty 

Yeh. Your face could get 
divtyv. 

C-mon. 

(Laughs) I don' know. 

X X 

Yeh. 

Yeh. 

No. Cause it.. 

Got to go wash it now. 


Could you play with it? 


O-o-oh. 


Yeh. 


YHAAY 
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SAMPLE OF CODED TRANSCRIPT 


TASK 3: Brigg's Family at Supper 


AGES == 5 


FATHER 


Think you'l] 
break it - 
right? 


Did you say 
Grace? 


Did you say 
Grace? 


MOTHER 


NOMYet mst. Ss 
Ali tel eroni. 


Well, it sure 
Stopped. Just 
a minute. 

I'll get the 


hot (inaudible) 


Ou-ch. 


It should go 
under here. 


Daddy will 
Clim CalOraUs. 


Oh - s-or-ry. 


Don't want 
monkeys on 
the table 
Renda. 


BRIGGS 


Uh-uh-uh-uh 
(Seems to be 
attempting to 
gain Dad's 
attention) 


That is the 
short hand 

(indicating 
time ) 


Here! 


Pes oic 
cutting. 


If you loosen 
it - ah- then 
TOW ileus 


Ofiee eAl veritas 


BRENDA 
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FATHER 


LR 


Okay. Day 
will say it. 


For what we 
are about to 
receive make 
us truly 

thankful. 

EOmecnrist. Ss 
Sake. Amen. 


D'you like 
the ? son? 


MOTHER BRIGGS 


Let's say Grace 
before you pour 
the water. 


Who's gonna say 
it tonight? 


Briggs? 
Nope. 


Aren't you 

gonna say it 

like you do at 

kindergarten? 
No. I already 
did that. 


Alright. 


I prayed with 
my eyes open. 


Put the vege- 
tables in -ah 


- with the 
chicken. 
W-0-0-0. 
You got your 
favourite 
vegetables. 
Yes. 


My favourite. 


Don't you 
like carrots? 
Yes. 


BRENDA 


He don't know it. 
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FATHER MOTHER BRIGGS BRENDA 


ttt eee SS 


Well let's put 
Carrots ctnen: 
(Ummh, laughs) 


Sit up at the 
table. Did 
you have fun 
today son? 
Yes. 


Daddy, would 
you cut the 
chicken please? 
We're al] 
waiting. 


What did you 
do for us 
today? 


Did you have a 
lot of fun 
with us? 


Could you 

tell us what 

you did? 
We make Mum and 
Dad sleep. 


You mean - you 
let Mum and 
Dad sleep. 


Mum and Dad 

had a rest 

and you were 

over at the 

neighbours. 
Right - while 
VOU sees 


What did you 

do at the 

neighbours? 
This knife's 
CucuING: 


Oh-oo-h. 
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MOTHER BRIGGS BRENDA 


LL 


What did you 
do at the 
neighbours 
Son? 


Pour? 


What? 


Great. You know- 
but don't put the 
knife in your 
mouth Brenda 
please. 


Daddy cut the 

chicken please. 
Oh, we were 
playing and 
cleaning Kim's 
rooméohldss 
alwayS a mess 
when we come. 


Maybe that's 
why she in- 
vited you 
over so that 
She could get 
you to work. 
(Laughs) 


Think so. 


What happened 
to. Chris and 


Lloyd? Did 

they go to 

bed? 
Mrs. --- had a 
long nap. 

Did she? 
Yes. She 
Slept through 
lunch. Yeh. 

Ummm. 


There's a bone 
there. 
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BRIGGS BRENDA 
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There's no bone 
‘ha hie 


When did you? 


Who wants meat? 


There. 


is this chicken 
CuL.  FlS ENS 
good enough? 


When we had 
Supper going. 


iL) Yale). 


I don't mean 
a great big 
piece. 


Thank you. 


I don't know. 


Now, you 

could try some 
of that gravy 
on some of 
that rice. 

You might 

like to kill 
Aa Sha) 

would Briggs? 


You're 
welcome 
Briggs. 


I don't know. 


It better - oh- 

oh. 
There's a bone 
in the other 
piece too. 

We had pop. 


(Sings) Na-na- 
nah-nah-nah. 


Doh-doh-doh- 
doh. 


You know 
what Mum? 


A whole meat. 


That's too 
much Daddy. 
That's not 
enough. 
Yuk, yuk. 


Oh - thank 
you mummy. 
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BRIGGS BRENDA 


a eEEnnpnennnennenenn== =e nn aenEE REO SEEEEEREEEEET 


Are the carrots 
alright? 


We're gonta 
beat you 
then. Okay, 
Briggs? 


We're gonta 
beat you 
today? 


Two or three 
times. 


You want some 
gravy on your 
rice? 


Yes, please. 


Do we live by 
a sunny hill? 


No. We don't 
live ona 
sunny hill. 


fin Sae1 S 

mushrooms and 
gravy. Don't 
you want that 
on your rice? 


You hadn't 
any carrots 
darling? 


Umhm. They're 
my favourite. I 
don't like 

them cooked. 


Vena ede. 
Yes, please. 


Mushrooms. Mum, 
do we live by a 
sunny hill? 


On the sunny 
Side. 


(Laughs) 


Yep. But I 
don't want 
any fruit. 


I'm eating 
one full 
mouthfull. 
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BRIGGS BRENDA 


LL 


Brenda's pretty 
good, isn't she? 
when it comes 
TOsasCOncext. 


Yes, thank 
you. 


Umnmm. 


Want some tea, 
Dad? 


What did you 
Say - no 
thank you, or 
yes, no thank 
you? 


Was it good? 


Don't be 
Silly boy. 


Nice to have 

a nice hot 
meal when it's 
rainy and 
horrible out, 
ay hay LO Re 


Don't snap. 


Umhmm. 
Brian-an. 
So the only 


other choice 
- Annie? 


No. G-osh. 


(Laughs ) 


Ummhm. Good 


chicken. 
Yeh. Umhmm 
(Laughs ) 


Umhmm. It 
was good. 


Uhmmm 
(whispers ) 


Is that gonna 
start after 
we're done 
Supper? 


(Sings aloud) 
Umh. 


What Annie? 
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FATHER 


You 1ike some 
more of the 
chicken, son? 


MOTHER 
Sh-ss-sh. 
NO mmalite S Cad. 
The Empire 


Strikes Back? 


A new movie. 
That's not the 
one you went 
to see, this 


or ilae 


Stephen 
Speil burg? 


C'mon let's 
eat. 


Oh, I know. 
We could 
have -- cake. 


BRIGGS BRENDA 


There - ah-m 
something about 
Starwars. 


That's a new?? 


Thagaase now 
Star Wars. 


Yep. 


I wonder 
what we'll] 
have for 
dessert. 


Yeh. 
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FATHER 





Try them. 


One rought one and one's 
smooth. 


Well, I guess they're both 
smooth. 


Okay. Try this brass thing 
see if it would pick it up. 
Yeh. It's metal. 


Yeh. There's some metal 
filings in there. 


What'd we decide it looked 
like V.? 


You don't know! ? 

Al-r-e-ady? 

Didn't we say black snowflake? 
Yeh. 

Look, kind-a funny ain't 

they? Try these things. 


See if you could pick them 
up. 


Oh-oh. That's an elastic. 
There's no metal in elastic. 


There's no metal in elastic 
is there? So you can't pick 
Ligupes 


That ah -- that's a welding 
rod. 


You know what a welding rod 
is? 


VANNY 


Which is the smooth one? 


One more? 


Mum. I picked this up. If 
ain't and then it got dirty. 


What'd it look like. 


TedonsteKnows. 
I forgot! 
Yeh. 


Yep. 


Yep. I'm try - I'm trying to 
see if I can pick up these 
big things. 


No. 


Uhmm. 


No. 
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FATHER VANNY 


Well, vit, Skind. a. metal..that. -- 
the people with electricity use 
and they weld stuff 


Uhmm. 
together -- and it's just 
like real hard glue. You 
can't pull steel apart. 

Like glue. 


So there's metal in that. 
What ysar uit aml aoethat up. 


Try those. 


See how many you could get 
on there. 
Hey -- hang on. 
Uhmm. 
What are you doing? 
That can't come off of 
this. 
Well - how many you got 
there? Ah. 
Ah. There's more ‘an one. 
How many you got on there? 
I don't know. 
Ah. 
I don't know. 
You got all -- just about 
all the paper clips there? 
Yeh. 
Uhmm. It must be how many? 
About six or seven of them? 
Oo-oops. 


Some of them aren't sticking 
-- are they? 

Oh no. 
It's not too strong a magnet. 


Okay. Some of them are 
sticking to the-- right on 
the pins without the magnet 
- aren't they? 
Uhmm. 
Because they're all touching 
the magnet. 


Now what happens when they're 
together? Do they pick 
themselves up? 
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FATHER 


No. You got to pick them up. 


They don't stay together. 


You put the magnet on -- then 


what happens. 


What happened? 
You got the cork too. 


What happened? 


Yeh-a-a-- a magnetic force 
went through all those 
Sips eeenndste&. desti ll let 
you pick up this paper clip 
on the paper, eh? 


The magnetic force goes 

Straight through the -- 

piece that usually don't 
have the wood. 


No - you can't. Can you? 
Guess there's not the 
right metal in there. 


That is kind a metal. But 
it's ah -- what they call 
white metal -- and it's 
no-ah-it resists magnetic 
ah - force - cause there's 
a kind of magnetic field 
through there. 


I know. It kind a hard to 
explain. I can't do a very 
good job at explaining. 


But there is a force that 
runs between here and here. 


(Screams ) 
(Laughs) 


i telehe, ies 
(Laughs) 
hy refehe ate 


Yeh. Ah. 


Uha. 


I bet I can't pick this 
thing up. 


It was in the fork. 


Uhmm. 


Uhm. 


Uhm. 
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FATHER 


And it helps to pick these 
things up. 


When you get a little bit 
Older they explain in 
school - in Science I think. 


I don't know if Heather is 
taking yet or not. 


She'll be taking it pretty 
soon. 


She'll be taking it pretty 
soon. 


That's Bingo. It just jumps 
Wicntarnrougn a testDidn't it. 


Didn't even have to touch 
ie 
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VANNY 


Uhm. 


ISCOUlCEDICKeLidt sup. 
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VANNY AND MUM - PICTURE MAKING 
MOTHER VANNY 





Okay, here's some fun things 
you'd like to do. 


Uh-ha. 
What are these? 

Stickers. 
Stickers. 
We got three sheets of stickers 
here. Which one do you want 
tOscOeTirst? 

This one. 


What kind is that one? 

I don't know. 
That looks like different 
ka - kinds of game players. 
Eh? 

Aha. 
Okay. What you gonna do with 
them? 

Put them on here. 
What kind of a game player is 
this one? Hm? 

I don't know. 
Don't you know what kind of a 
player he is? 

Uhhm. (No) 
You've seen Kenny do that. 


It's hockey? 
Uhmm. 


When did I watch him. 
You watched him when he went 
down the road to play hockey. 

On the road. 
Uh hm. That may be dangerous, 


LSneeel be 
Yeh. 
Okay now. Just a minute, 
before you do another one. 
What does this man hit with 
that hockey stick? 
A ball. 


No. It's called puck. 
































eentit put amoz 2" erpit’ «6x0 | 
| ,ob 03 9arT btuoy 


Sgzodt a16 J8qW 
.eredarse 
evalat¥e te stastz seid? tog SW 


tonw voy ob ano foidW .a Tf 
Steyit ob J 


n 2tn 
foro fans 2t OaTY tom 
, F . 
gnsravtib ett? giool year 
erevetq wasp to zbotd = a9 
¢A3 
9 
d¢iw ob annop voy seaW .YeRND 
Tons 
c f 4 7 
2e* vevete emsp & To bats Ss 
‘mH Tsao ere 
s to bata tedw word. voy 3’ nod 
Cat ad veyetg 
Lala, 
ted’ ob vada nase ev "uoY 
Syozo0n 2'31 
we) ae 
r" 1 si rain 


trew ef nocw mid berladew oY e 

.yadoort ystq of bsot si7 woh - 
bso: ofS 79 ‘ 
esunrepcsh od yeu todT con AU 
. Sat tinak 






«pian 6 ore Beige: 10 
~ 48ne rerigone, ot hi yt of - 


+» 





400 


MOTHER VANNY 


ee ee en ee 


You think you can take your pen 
and draw a little hockey puck 
right here beside this hockey 


Srcke 
Uhhmm. 
Okay. Now that you've got 
that all taken care of - what 
does a hockey puck look like? 
You though that it was like a 
bailiiy Gidnateyou? 
Uhmm . 
What shape is a ball? 
Round. 
Okay. You could make some- 
thing round right near the 
hockey stick. Make it look 
like a little puck. 
Godd! 
Okay. What other kind of 
players we've got here. 
Aah. 


You want that one? 


What is he doing? 
I don't know. 
You can't remember what it's 
called? 
Uhkmm. 
Okay. He's playing tennis. 


Okay, peolicke] Li up care- 


fully. 
There.® I) want=tovput it 
right here. 

Okay - do you know what he 

does? 
No. 


He hit the ball. 
Then I an got to make a ball. 
Okay. Then make a ball. 
Right underneath here. 
Uhha ... there. 
Uhhm. Now. what's this guy 
look like he's doing? 
Football. 
Footbal]? 
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MOTHER VANNY 


Well this one's over here is 
playing football. 


Oh .. I want that one. 
That one? 


What is he doing? 
Playing football. 
Ye-ah. 
He's got the ball. I was 
going to make a ball. 
He's got the ball already, 
hasn't ne? 
Aha. 








ne 
os i eee 





Yano g6dT 






inh ed et 
3 od Sena 


APPENDIX I 


SAMPLE OF RESPONSE TO TASK 5: LOG KEPT BY FAMILY 1 


Day - Sunday, May 16 








TOPIC/IDEA PARENT'S 
OR 
SPEAKER WHAT DISCUSSED TIME COMMENTS/EXPLANAT IONS 
Mother & Waking up 9:00am Usually starts the day with 
Kent "Mommy, come in my numerous questions about what 
room. Where are will occur. Tends to repeat 
you? Come in my questions several times. Refers 
room...Get me to himself by his own name 
dressed...What day frequently, although he does use 
is it today? Who's the pronouns "me" and "I" as well. 
coming today? On this particular day, Kent's 
What will Kent do? cousins were coming to visit. 
Who will Kent play 
with? ... What 
will Kent do today? 
Is it Sunday? 
What will Kent do 
on Sunday?" 
Father Building a closet. 9:20am Kent remarked about the closet 
& Kent Kent asked his often during the day. He was 
father what he was especially interested in what 
going to do today tools Bruce was using and wou!d 
and when he would try to identify the tools by 
play. His father Sound--pounding of a hammer, 
explained he cutting of a saw. 
would be building 
a closet down- 
stairs and he 
could play later. 
Mother Lunch 12:30pm Kent was a little concerned 
& Kent Kent wanted to know about where he would have lunch. 
what he could have His cousins were here and he 
for lunch. He wanted to be sure I would be 
asked if there was nearby in case he needed me. 
any dessert. He 
wanted to know 
where he could sit. 
Father Garden 8:00pm Checks out the garden regularly. 
& Ken Father & Kent went (Both is father and grandpa are 
outside. Kent told interested in gardening and 


his father to sit on 
the swing while he 
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gardening seems to be a main 
conversation topic. 
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Paty al 
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EL 


SPEAKER 


TOPIC/IDEA 
OR 


WHAT DISCUSSED TIME 


PARENT'S 
COMMENTS/EXPLANAT IONS 


LL 


Father 
& Kent 


went to see how 
things were growing. 
"Chives are there" 
he said. 


Playing 

"Will you play 
after? After, do 
you think? Could 
we go upstairs 
after? a.Don't 
CUrn steam He Ss 
going to pop 

out if you turn 
it. He might 
frighten me." 


8:30pm 


Day - Monday, May 17 


Mother 
& Kent 


Mother 
& Kent 


Mother 
Father 
& Kent 


Storybooks 

"What will Kent do 
now? Read? Can 
Kent read? Where 
is the peddlar 
book? The peddlar 
book that the 

lady gave?...You 
read. Can you 
read it? You read 
it to Kent." 


9:30am 


Buying new shoes. 11:00am 
We went shopping 
for new shoes. 

Kent likes to shop 
but he doesn't 

like to try on new 
Shoes. He kept 
askings Can] 

put these shoes 
back on?" He 

cried at the shoe 
store. After- 
wards, he asked 
"Why did Kent cry?" 
A toy--plastic van 6:00pm 
that converts to a 
helicopter with the 


Kent wanted his father to play. 
They went upstairs to play with 
the jack-in-the-box. Kent was 
referring to the jack-in-the-box 
in the second part of the quote. 


Kent had finished breakfast and 
he remembered about the new 
book "Caps for Sale". I read 
the story to him once more. 


Becomes very anxious when 
strangers are involved. After 
an upsetting experience, he 
askssus ‘to ite ldvehimeabout sit 
again, rather than trying to 
forget about it. Several times 
during the afternoon, he said 
"Tell about the new shoes." 


After supper while we were 
having tea, Kent brought a toy 
over to the table. 
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LL 


SPEAKER 


TOPIC/IDEA 
OR 
WHAT DISCUSSED 


TIME 


PARENT'S 


COMMENTS/EXPLANAT IONS 


LL 


push of a button. 
"The Mommy's going 
back in the trunk 
to see if the 
groceries are 
there." (I 

pushed button) 
No; nowedon t 
push that button. 
The mommy has to 
go an buy...The 
boy shouldn't open 
the trunk because 
there's a bunch 

of groceries and 
they might fall 
outES-ONe-no. 

They fell out. 

Wee 534555057585 
OPO sl Pore, 13914 , 
15,16, eleventeen, 
18,19 groceries 
toe#pick ups. .Look 
at those wheels. 
Are yours like 
that, Daddy?" 


Day - Tuesday, May 18 


Mother 
& Kent 


Kent 
(to 
himself) 


Breakfast 

"Mommy, I want my 
breakfast. Break- 
fastee IS 1t cereal?” 
(Yess icereal). 4 ST 
want Crackling Bran. 
Crackling Bran today. 
I won't change my 
mind. You help 

with Crackling Bran. 
Kent won't change 

his mind." 


Play telephone 
"Phone Darren 
now. Darren 
hives tat 3.4.5.6, 
J208Sue 8 Dials 
those numbers on 


9:00am 


10:00am 


He played beside us, mainly 
having his own game, but 
occasionally interacting with 
us. Counting is a newly 
acquired skill for Kent and 
he often brings it into his 
playing activities. 


Likes new words and especially 
expressions, such as "change my 
mind". We used the expression 
several times last week and Kent 
was delighted to be able to add 
it to his own vocabulary. He 
brings it in whenever he can. 


Kent was playing by himself 
while I cleaned up the kitchen. 
He will play contentedly for 
periods of time as long as an 
adult is somewhere nearby. In 
this situation, Kent was phoning 
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a a CE ee 


SPEAKER 


_ 


Mother 
& Kent 


Father 
& Kent 


TOPIC/IDEA 
OR 


WHAT DISCUSSED TIME 





PARENT'S 


COMMENTS/EXPLANAT IONS 





his play phone) 
“One® hiss Ht 
Darren. (Laughs) 
You come to my 
house? (Laughs) 
Sunday. Come to 
my house on Sun- 
day. eedust! a 
minute, just a 
minute. 
(Laughs), then 
babbles indis- 
tinguishably) 
Bye, Darren." 
Shopping in a 11:30am 
bookstore. 

We were looking 

at children's 

books when Kent 

spotted the 

book Bruce had 

read to him 

two nights ago. 

He asked if he 

could see it. 

He looked 

through it page 

by page care- 

Tul live 


Cleaning up after 
supper 

"Can I help? I'm 
big to help. Can 
I" (Father ex- 
plains where Kent 
can put some of 
the dishes away) 
There, that's 
good. I'm doing 
a good job. 
There, it goes 
there. What else, 
Daddy? What else 
to help? 


6:00pm 


a boy who had come to visit two 
weeks ago. A new expression 
here was "just a minute" which 

I suppose his parents use on the 
phone. 


Enjoys reading through his 
stories over and over. Seems 
to appreciate them more each 
time. In this case, the story 
was "The Little Lamb" from the 
research project. 


Likes the idea of helping out 
around the house, especially 
1ioit Ss Nissowneidede 
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Day - Wednesday, May 19 
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9 RES aT I i a eee 


TOPIC/IDEA 
OR 


SPEAKER WHAT DISCUSSED 


TIME 


PARENT'S 
COMMENTS/EXPLANAT IONS 


a nn ad 


Father 
& Kent 


Breakfast 

"Help me, Daddy. 
Help with the 
porridge...When's 
Nana coming, do 
you think? 
("Soon") Give me 
GLEE OLD It cass 
What will we do 
with Nana? ("You 
could read 
Stories.) 
She seen my 
library books? 
Hector Proector? 
How about the 
encyclopedia 
books? A picnic? 
Would Nana like 
LOZ00g0n a 

Gerd Cie 


8:00am 


"Has 


Mother 
& Kent 


A new magazine-- 
"Chickadee". 

Kent was showing 

me a new children's 
magazine, after | 
arrived home from 
work. He was 1o00k- 
Idedtad pLcLUKe Of 
food and pretending 
to eat it. He 
asked me if I 
wanted some, then 
Sos eel OUR CAN pt 
really eat it 
though. Just pre- 
tenGaile... 


1:00pm 


Mother 
& Kent 


Drinking juice. 4:30pm 
"T want some 

apple juice. Apple 
juice. Pour me 
some apple juice." 
(Yes, here's some 
apple juice.") 
Talking to him- 
SE] ts) Dohptaspi || 
TiemKeiL, UO at 
oh 


Likes help with his meals from 
to time, mostly because he then 
has someone's undivided atten- 
tion to talk with him. In this 
conversation he is referring to 
his latest library books, one 
of which is called "Hector 
Protector". A favorite past- 
time also is browsing through 
our set of Childcraft Encyclo- 
pedia. Kent's grandmother 
(Nan) is coming to babysit today. 


Enjoys games of make-believe. 

At the same time, he makes an 
effort to distinguish between 
real and make-believe. "Pretend" 
is a new work in his speaking 
vocabulary. 


Reminds himself to be careful 
or remember certain rules. 
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SPEAKER 


TOPIC/IDEA 
OR 
WHAT DISCUSSED 


TIME 


PARENT'S 
COMMENTS/EVALUAT IONS 


a a NC I Di NE I LE AE EES 


Father 
& Kent 


Bedtime 

"I think I hear 
Blue McChocolate 
having a snack 
with Gram. You 
see that little 
lump on the bed. 
That Jump is Blue. 
I can hear him. 
Where's Lolly? 
Lolly McChocolate. 
She's with her 
friend." 


Day - Thursday, May 20 


Father 
& Kent 


Mother 
& Kent 


Saying good-bye. 
(Bruce said 
good-bye to Kent) 
"Bye, bye. Where 
are you going?" 

fe TOmWwONke )) WhO 
will be at work? 
SIGr ida erab: 
"Christine" Will 
they 2 "Yes.."') 
"When will you 
come back? To- 
Hide weesLeS. . 
Bruce leaves.) 

Set SUCleeLt Ss 
Daddy's car start- 
ing up. The 
Rabbit. Where's 
the Rabbit going?" 


PreK AGuUL eLO Y Se 
I asked Kent to 
pick up his toys. 
OURO sd\ta. 
Youere=bigs I'm 
LOOmlgl it Gone! 
suggested we do 
jt together and 
then go for a 


Walks ool. could 
help.  Itissa 
good idea. A 


little bit any- 
way. 


9:30pm Has an imaginary family called 


8:30am 


11:30am 


the McChocolates which he 


refers to especially at bedtime. 


Asks many questions for infor- 
mation, often when he already 
knows the answers but wants 
reassurance. At the end of the 
conversation he's referring to 
Bruce's car, a Volkswagen 
Rabbit. 


Likes the idea of doing work 
together, especially when he 
has a goal. In this case, the 
idea of a walk offered good 
encouragement. 
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Sea aS SS SS ee ES EE EE EEE Se 


TOPIC/IDEA PARENT'S 
OR 

SPEAKER WHAT DISCUSSED TIME COMMENTS/EVALUAT IONS 
Kent (to A pretend picnic. 12:30pm Kent was playing by himself 
himself) "Guess I'll make while I prepared lunch. 

aepiciic. Get Likes to play-act happy 

my truck. Here's experiences, such as picnics, 

a good place" birthday parties, trips. 


(Drives his 
truck to a cor- 
ner of the 
kitchen and 
opens the trunk) 
"Sandwich. Pea- 
nut butter sand- 
wich. One for 
Mommy...Cheese, 
apple juice, 


cookies." 

Mother Preparing for 2:00pm Likes routines. Tries to 

& Kent I suggested a establish an order to things 
nap. "Not yet, and responds best when he 
LNSUCi eG LES Us knows what's expected. 
a drink of 


juice. Then, go 
to bathroom, have 
a treat, go 
upstairs, put on 
a pamper. One 
Stonyssone song.” 


Mother Driving to a Kent was trying to sort out 

& Kent children's con- the fact that different 
cert. people could have the same 
"Who will sing?" names and that he knew three 
(Bob Schneider) men called "Bob". 


"Bob Sider? Not 
Bob Egland, not 
BODesud tone A 
different Bob." 


Day - Friday, May 21 (Kent spent the day with his 
grandparents. He came home right 
after supper) 


Mother Wearing new shoes. 6:30pm Is reluctant to discard old 
& Kent I suggested to clothes and wear new ones. 
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SPEAKER 


LL 


Mother 
& Kent 


Mother, 
Father, 
& Kent 


TOPIC/IDEA 
OR 
WHAT DISCUSSED 


Kent that he put on 
his new shoes. 
not yet. 
time. 

(Cries) 


Not any- 


"Where are 


my other shoes?" (I 
explain the old ones 
"No. 


are too small) 
Want other shoes" 
(Cries) "Are you 
sad?" 


Fixing a toy truck. 
"My truck won't go. 
Have to fix it. 
Where is my tool 
box® .2a (Goeshto 
find’ it) ere Kent 
can open it. Here 
hammer, Saw... 
where's my screw- 
driver. Did Brice 
take it? I need 
my screwdriver. 

Ask Mommy that. 
Mommy can find it. 


Coloring 

Kent said he 
would like to 
color and asked 
me to color 

with him. We got 
out crayons and 

a drawing pad 

and colored for 
about 20 minutes. 


Evening snack. 
"What will be for 
snack?a tisait 
ready yet? I want 
my snack." (Climbs 
into chair and 
looks at his rice 
pudding.) "Rice 
pudding! Oh 

good! Kent's 
lucky with rice 
pudding!" 


"No, 


Not going to." 


TIME 


7:00pm 


7:30pm 


9:30pm 


PARENT'S 
COMMENTS/EVALUATIONS 


After a refusal to cooperate, 
he often checks on our 
reaction ("Are you sad?" he 
asked several times later.) 


Uses words to express what 
he is doing, even when he is 
not actually addressing 
anyone specifically. Likes 
the idea of doing certain 
things independently. 
learned to open his tool box 
without help). "Brice", whom 
Kent mentions, is another 
three year old who had been 
visiting earlier in the week. 


Can identify all the basic 
colors. Often chooses black 
for his own drawings. Draws 
Shapes with clear bold strokes. 
Talks constantly as he draws, 
often explaining his pictures. 


Having an evening snack is 

part of Kent's routine. After 
his snack, he is prepared to 

go to bed. He has some 
favorite bedtime snacks, but is 
happy with almost any evening 
snack. 


(Recently 
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SPEAKER 


TOPIC/IDEA 
OR 


WHAT DISCUSSED TIME 


PARENT'S 
COMMENTS/ EVALUATIONS 


og re ae Dee Sy 9 Ee Rl ce Se a at nse eit cae 


Father 
& Kent 


Bedtime stories 
Father tells two 
bedtime stories to 
Kent. Tonight 
Kent chooses 
"Cinderalla" and 
"Hansel and 
Gretel." 


10:00pm 


Day - Saturday, May 22 


Father 
& Kent 


Mother 
& Kent 


Mother 
& Kent 


Getting dressed. 9:00am 
Bruce had helped 
Kent to get 
dressed, but Kent 
then decided he 
didn't like his 
Shirt. He re- 
quested another 
Shirt which was 
in the laundry, 
then started to 
Gry. 

A hatreut. 10:30am 
"T don't mind to 
have my hair cut,.. 
AUS C- GelLave 

Date eles. Dnt O 
have my hair cut. 
Will my hair be 

all gone?" ("No") 
"Are you my 
barber?" ("Yes") 
"Daddy has a 
barber...When 

will it be fin- 
ished?..Does 
Daddy's barber 
give raisins?" 
Making a grocery 11:00am 
TuSG. 

"Celery, apple 

juice...We need 

apple juice..meat 

I guess. What 


Has favorite stories (also 
songs) which he asks for 
often. He sometimes takes the 
part of one of the characters 
ands acts -OUL witness toryedasalt 
1 ucoid. 


Is sometimes very definite 
about what he wants to wear. 
When we can't oblige him, our 
best approach is to distract 
him in some way. In this case 
we asked him to choose his 
breakfast cereal and he soon 
forgot about his shirt. 


Feels unsure about haircuts, 
Shampoos, etc. Tries to 
reassure himself. Once again, 
it helps to distract him and 
in this case he was nibbling 
raisins. 


I was making a list and Kent 
asked if he could make one 
too. As he made scribbles on 
his paper, he recited what he 
would buy. I was erasing 
something when he asked about 
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SPEAKER 


aaa ee ne ee ee ee Se ete 


TOPIC/IDEA 
OR 


WHAT DISCUSSED TIME 


PARENT'S 
COMMENTS/EVALUAT IONS 


OS eee eee ee ea ee 


Father 
& Kent 


Mother 
& Kent 


Mother 
& Kent 


Mother, 
Father, 
Kent 


else do we need 
Mommy?" (Lettuce 

and tomatoes) "And 
oatmeal, I guess. 

Do we need oatmeal? 
Why are you scrubbing 
yours off?" 

Going outside. 11:15am 
Bruce was going 

outdoors when 

Kent asked him to 


play. Bruce 
asked Kent to go 
with him. "No, 


play upstairs... 

in my room" (Cries) 
Bruce asked Kent if 
he could help pick 
dandelions and 

Kent then agreed. 
"Play later, will 
you?" 


Playing a record. 
"Play a record, 
not 'OhisMy 4s" . 
(Which one?) "The 
other side of 'Oh, 
MMW wal Cushind it. 
The other side of 
Chstiviy) “lhat's.a 
good one. Do you 
like that one?" 


1:00pm 


Waking up from nap. 4:00pm 
"T'm bringing my 
shoes down. Down 
the steps. Put my 
Shoes on...These 
Shoes will be all 
right. Tell about 
these shoes. Tell 
about the Jack and 
Jill store." 

A chocolate 6:00pm 
dessert. 

"Look at my 

fingers. I have 

chocolate fingers. 


Scrubbing 1c Onn. 


Likes to have his own way, 
but cooperates well enough 
if given a reasonable 
alternative. 


Listens to his records for 
twenty to thirty minutes 

at a time. Often asks for 

a record when he's somewhat 
tired. Knows the songs well 
and can often tell which 
song comes next. "Oh My" is 
the title of a song. 


Kent hasn't completely 
"recovered" yet from buying 
new shoes. He's referring to 
the new shoes here and to the 
store where we bought them. 


Is sometimes concerned if he 
gets his hands or face dirty. 
Usually asked to be washed. 
"T wonder" is a favorite new 
expression. 
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SPEAKER 


TOPIC/IDEA 
OR 
WHAT DISCUSSED TIME 


PARENT'S 
COMMENTS/EVALUATIONS 


LL tt A 


Mother, 
Father, 
Kent 


Mother 
& Kent 


See, Daddy... 
chocolate fingers 
ee SUIGK Vee s SEC 
Mommy. Wash my 
chocolate fingers. 
Will it come off? 
I wonder if it 
will come off?" 


A missing toy. 6:30pm 
"Where is my 
Screwdriver? 
ieCan caning 1¢ 
for a long time. 
Maybe Brice has 
lie Bad aBrice 
take Kent's 
screwdriver?" 
(No) “Did 
Brice have 
something in 

his hand when 
he went home? 
Did he? 


Grandparents 8:30pm 
"When will Kent 
see Grandma and 
Grandpa?" (To- 
morrow) "What 
day will it be 
tomorrow?" 
(Sunday) "What 
time will Kent 
see them?" (At 
noon) "Noon? 
At noon?...You 
used to come 

at ten o'clock 
and now you 
come at noon." 


Kent is referring again to a 
toy that has been missing 
Since his friend visited. 


Likes to anticipate what will 
happen each day. In the last 
line, Kent is quoting from one 
of his nursery rhymes "A diller. 
A dollar". He tends to do 

this, through association, from 
time to time in his conversa- 
tions. 
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SAMPLE OF RESPONSES TO TASK 5: LOG KEPT BY FAMILY 3 


SS Se i eS Ee heh 5 eee ee od pe ae gl ee A ee 


TOPIC/IDEA PARENT'S 
OR 
SPEAKER WHAT DISCUSSED COMMENTS/EXPLANAT IONS 


a ee ee ee eS eS eee 


I asked him to choose a pair of 
PJ's to wear. 

After he had picked a 

DaiGemnersatd.. -Oidn ¢ 

I make a good chose?" 

(instead of choice) 


While driving one day 

he asked me if he had 

known Laurie (a child 

we lost before he was 

born). 
I said no, God had given us him 
and Brenda after Laurie had died 
because He had taken her. 


He then said, "You 
mean'd He would have 
given us to someone 
else!!!" - real 
worried voice. 


One day he hammered a 
nail in the tire of 
his bike, of course 
having no idea what 
would happen. 


Later Dad asked him if he had ran 
over a nail. 
No answer. 
Did you hammer it in? 
No answer. 
Can you tell me what happened? 
"Tt just went whoss." 


Well, at the supper table we 
mentioned we were going to have to 
go to the dental clinic. I said 
Brian would have to have his teeth 
painted. 

He asked "What color?" 
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TOPIC/IDEA 
OR 
SPEAKER WHAT DISCUSSED 


Oh, a diarrhea book 


PARENT'S 
COMMENTS/EXPLANAT IONS 


Our older daughter received an 
autograph book for her birthday. 
When she opened it, Brenda yells 
- meaning a diary. 
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SAMPLE OF RESPONSE TO TASK 5: 


LOG KEPTeB Ye FAMILY 35 





TOPIC/IDEA 
OR 
SPEAKER WHAT DISCUSSED TIME 
Mom Trees & trees in woods May 23 
Melanie even- 
ing 
Dad Her fear of climb- U 
ing the stairs in 
the rocket. 
Program on T.V. 8:00pm 
Star Trek 
Cutting paper 
Shapes. She 
had made. 
Mom & Birthday party. AM 
Melanie 
Dad & 
Melanie 
Mom & Took her magnet Noon 


Melanie with her to the 
Sitter. 


PARENT'S 
COMMENTS/EVALUAT IONS 


Walking in woods I mentioned 
height of the trees. She 
replied - They almost touch 
the sky. 


Dad asked her why she climbed 
last year but not this year. 
She replied "I climb only 
when my cousins are with me." 


She told us she could watch 
jt because her friend 
Kimberly did and therefore 
jt was a children's program. 
We explained that because 
there were some scary parts 
She may be best not to watch 
Lite 


We talked about the animal 
She had cut out. It hada 
piece out of the back and we 
talked about camel's humps. 


Discussed who she would invite. 
We bought hats and whistles. 
When we asked her why she was 
looking forward to it she 
talked about games they would 
play and fun they would have. 

I was pleased to note she 
didn't mention gifts. She 
decided on who she would invite 
and wanted to ask her Austra- 
lian cousins whom she has 

never seen. Explanation 
followed as to why they could 
not come. 


When she complained of Erin 
not letting her play with it 


415 


{<4 3 es P 
bi aie 
w tot Saves. DA) 
7. > | ¢ 
‘ 
' j ‘ ff 
a é 
sf > 
= \ 
y Poort «a em ord 
4 
{ 
, 
| 
ro 
: | 
‘« ' ' 
Vi v ; q 4 
ete $¢ oF bieatot onti 
, «s 
biyow yond eanmep 70d 592176 
, - 2 r 
OVEN DlnoWw “aid ow? O96 Y¥610 


‘#2 agen at heassto eew I 

otic. 2IF ig foftnen sy’ ndbtb 
oitval Diagw saz Ow fo hebtosbd 
<Sa9 2K 440 dea oF potréew brs 
= oz iho ent2uveo neil 
S52 “avon 

ee of a6 dawol fot 





7 p ; ¢ 
cS voM eboow af 2e977 A 296nT mom . 
faye stasfom 
-omi fo te 169% 73H bag ‘ 
ii 2uréte ent pont 
f4sy50 1 sani 
mal by VT im m6’ pos ; 
JonT vate : 
1sqeq priziwl 
até ,2sqsn2 
ahem bén 
MA .¥71489 yebds1td 2 mom 
sins{[or 
s 




















Tt OT 32H0923A WesIMA2 


‘fe Hen 





ASGI\SIS0T 


Ag 
wi G32eu02T0 TAHW AZAAII2 





a 





TOPIC/IDEA 
OR 
SPEAKER WHAT DISCUSSED 
Mom & Coming home when 


Melanie called from her 
friend's across 
the street. 


Chart-Reward 
system to correct 
some undesirable 
behavior of hers. 
Stars at end of 
day given if 
rules followed. 


TIME 


PM 


PARENT'S 
COMMENTS/EVALUATIONS 


we explained that it was 
very new and exciting and 
that she should not worry 
because she could play with 
it at home a lot. 


Told her she must come when 
called or she would not 

be allowed to go to her 
friends' to play. She 
replied, "I'll sneak over." 
Comment - she would get a 
Spanking and have to stay 
indoors. Also we would not 
know where to find her. 


Melanie wanted her dad to 
get something for her. She 
added that he would get a 
star for it - turned the 
tables on us). Had diffi- 
culty explaining why 
parents didn't receive 
these kind of rewards. 
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